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Abstract

Ever since the human animal devised a system of technologies for abstract thought
through language, the war on wilderness has become a one way path towards alienation,
civilisation and literature. In this work, I examine how the civilised narrative orders
experience by means of segregation, domestication, breeding, and extermination; whereas,
I argue that the stories and narratives of wilderness project chaos and infinite possibilities

for experiencing the world through a diverse community of life.

One of my goals in conducting this study on children's literature as knowledge,
culture and social foundation has been to bridge the gap between science and literature and
to examine the interconnectedness of fiction and reality as a two-way road. Another aim
has been to engage these narratives in a dialogue with each other as I trace their expression
in the various disciplines and books written for both children and adults as well as analyse
the manifestation of fictional narratives in real life. This is both an inter- and multi-
disciplinary endeavour that is reflected in the combination of research methods drawn
from anthropology and literary studies as well as in the content that traces the narratives of

order and chaos, or civilisation and wilderness, in children's literature and our world.

I have chosen to compare and contrast three fictional children's books that offer
three different real-world socio-economic paradigms, namely, A.A. Milne's Winnie-the-
Pooh projecting a civilised monarcho-capitalist world, Nikolai Nosov's trilogy on The
Adventures of Dunno and Friends as presenting the challenges and feats of an anarcho-
socialist society in evolution from primitivism towards technology, and Tove Jansson's
Moominbooks depicting chaos, anarchy, and wilderness that contain everything, including

encounters with civilisation, but most of all an infinite love for the world.

Stemming from the basic question in research methodology on how we know the
world, I first examine the construction, transmission, and acquisition of knowledge,
particularly through the lens of Bourdieu's theory of praxis, as well as the critique of
language and literacy through Zerzan's, Ong's, and Goody's studies on the links between

literacy, debt and oppression. Regarding children's literature depicting the three socio-
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economic paradigms, I chose three books with which I have been familiar since
childhood, i.e. in whose narratives I have “native fluency” and, in this sense, this work is
also about “anthropology at home”. Moreover, I compared and contrasted the underlying
premises not only in the three books, but also with the unfolding narratives of wilderness
and civilisation in real life, that I inserted in the form of ethnographic/journal entries
throughout the dissertation. As I examine the very nature of literature, culture, and
language and the civilised structures that domesticate the world through the threat of death
and the expropriation of food, I also trace the presence of these narratives in the scientific
(the Malthusian-Darwinian narrative), religious, and other cultural expressions and the
challenges provided by anarchist science and theory (Kropotkin) as well as wild children's

books such as Jansson's Moomintrolls.

Keywords: children's literature, anthropology, anarchy, civilisation critique, chaos,

narratives, literary theory, primitivism, ontology, epistemology.



Titre:

L’ordre et la mise en scene littéraire du chaos: la littérature pour enfants comme savoir,

culture, et fondation sociale

Résumé

Depuis que l'animal humain a congu un systéeme de technologies pour la pensée
abstraite grace au langage, la guerre contre le monde sauvage est devenu une voie a sens
unique vers l'aliénation, la civilisation et la littérature. Le but de ce travail est d'analyser
comment les récits civilisationnels donnent une structure a l'expérience par le biais de la
ségrégation, de la domestication, de la sélection, et de I'extermination, tandis que les récits
sauvages démontrent les possibilités infinies du chaos pour découvrir le monde en toute sa

diversité et en lien avec sa communauté de vie.

Un des objectifs de cette these a été de combler le fossé entre la science et la
littérature, et d'examiner I'interdépendance de la fiction et la réalité. Un autre objectif a été
de mettre ces récits au coeur d'un dialogue les uns avec les autres, ainsi que de tracer leur
expression dans les différentes disciplines et ceuvres pour enfants et adultes mais
¢galement d’analyser leur manifestations ¢’est redondant dans la vie réelle. C'est un effort
multi-disciplinaires qui se refléte dans la combinaison de méthodes de recherche en

anthropologie et en études littéraires.

Cette analyse compare et contraste trois livres de fiction pour enfants qui
présentent trois différents paradigmes socio-économiques, a savoir, « Winnie-1'Ourson» de
Milne qui met en place un monde civilis¢é monarcho-capitaliste, la trilogie de Nosov sur
«les aventures de Neznaika et ses amis» qui présente les défis et les exploits d'une société
anarcho-socialiste dans son évolution du primitivisme vers la technologie, et les livres de
Moomines de Jansson, qui représentent le chaos, I'anarchie, et 1'état sauvage qui contient

tout, y compris des épisodes de civilisation.
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En axant la méthodologie de ma recherche sur la fagon dont nous connaissons le
monde, j'ai d'abord examiné la construction, la transmission et l'acquisition des
connaissances, en particulier a travers la théorie de praxis de Bourdieu et la critique de la
civilisation développée dans les études de Zerzan, Ong, et Goody sur les liens entre
l'alphabétisation, la dette et 'oppression. Quant a la littérature pour enfants, j'ai choisi trois
livres que j’ai connus pendant mon enfance, c'est-a-dire des livres qui sont devenus
comme une «langue maternelle» pour moi. En ce sens, ce travail est aussi de

«’anthropologie du champ natif».

En outre, j’analyse les prémisses sous-jacentes qui se trouvent non seulement dans
les trois livres, mais dans le déroulement des récits de 1'état sauvage et de la civilisation
dans la vie réelle, des analyses qui paraissent dans cette thése sous la forme d'extraits d’un
journal ethnographique. De méme que j’examine la nature de la littérature ainsi que des
structures civilisées qui domestiquent le monde au moyen de menaces de mort, je trace
aussi la présence de ces récits dans l'expression scientifique (le récit malthusien-
darwinien), religieuse, et dans autres expressions culturelles, et réfléchis sur les défis
présentés par la théorie anarchiste (Kropotkine) ainsi que par les livres pour enfants écrits

du point de vue sauvage, tels que ceux des Moomines.

Mots-clés: littérature pour enfants, anthropologie, anarchie, critique de civilisation, chaos,

théorie littéraire, primitivisme, ontologie, epistemologie, sociologie.
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An Acknowledgement and dedication

Since the day I was born, my meandering fate has been taking me through a wild
range of geographic, occupational, political, and social contexts in which questions of
language and literacy continually presented themselves with a persistent urge. I began to
speak late and it was a concern for my mother, because she always mentioned that, unlike

her other children, I uttered my first word at the age of three years and half.

I was born in Moscow, a megapolis, to two inter-racial, inter-continental, inter-
cultural, and multi-lingual students and so chunks of my early childhood alternated
between passionate university student life and solitude in a dorm room, other chunks I
spent in a five-days-per week boarding daycare. But, the most memorable and intense
experiences I lived in a tiny village surrounded by forests, rivers, and fields with my
grandparents. My brightest, happiest memories come from that silence, that era, that pre-

lingual universe and its forest.

Questions of language and literacy have followed me throughout my life, even if I
was not always aware of them, because, apart from my favourite pass-time of being in the
wilderness and in the company of animals, I enjoyed painting, observing, listening,
reading, and writing, which opened doors into the “hard” and other sciences, humanities

and the arts and mapped a special place in my heart for zoology and ethology.

The kindness of animals and the wilderness I have known stood in stark contrast
with the violence I have experienced and witnessed at the hands of civilised people: I have
worked in refugee death camps and have come face to face with perverts and serial killers
(both, the legal-military types and the illegal-warped ones). I have seen anthropogenic
deforestation crawl up in front of my eyes in Africa and in Europe and have understood
what it is like to suffocate from agrarian chemicals and poisons in the overpopulated
countryside of Asian lands. And, throughout my life, ever since I understood where meat
came from at the age of four, my concern was to learn how to live right in this world

which meant, how to take care of it, not cause it pain and be happy with it.

In all of my undertakings, I sought this synchrony with the wilderness I have

known and this has driven me to abandon my studies in civil engineering, then fine arts,



then political (war) journalism in Africa, then anthropological research in Europe, and
guided me through my explorations of North and Central America, Australia, and Asia.
The various pieces I have collected from these multi-dimensional voyages have fallen into
place when my daughter came into my life and set me off on my most important quest of
finding out what do I really have to offer the generations to come. Epistemology, ontology
and anthropology should have taught me how to live in this world full of human hatred,
discrimination, deforestation, pollution, and war. But the only direction they pointed me to

was back to wilderness.

We are force-fed with literacy and literature from our first day because we are told
that we cannot live without learning how to read and write. But if my own reading and
writing stemmed from a desire to hear, understand, and relate the truth, I realised that,
apart from the pressures of censorship and social demands, there remained the question
that what we read or hear is often in dissonance with what the author or the speaker means
or even wants. And if I meant to live by my words, I needed to understand better what it
was | was saying and offering my daughter and the world. What is this language? This
written culture? This knowledge that confuses us, contradicts our wild purpose and
innermost desires yet to which we cling with our teeth and which we adamantly insist on
transmitting to our children? Most important, what is the state of the world that we leave

them with after we have approached it with our knowledge and culture?

I, therefore, acknowledge that this research is not disinterested. I firmly believe
that no work of science or art is without an agenda, usually formulated as intent, research
questions, and methodologies. This dissertation on children's literature and the knowledge

on which it is based is no exception.
This is my gift to Ljuba.

I thank you, my angel, for all you have taught me, for your gift of compassion,
understanding, patience and love. I have done everything in my power to live by what I
firmly believe, but I have no power over others to convince them to stop and question their
knowledge and their humanity. I can only offer my argument, which I dedicate to you, my

child, and to the children who will regain the wilderness lost.
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Introduction

The Root of It All: Theory of Literature and Life

This work is about stories. It is about the stories we tell our children, which are
more about ourselves than anyone else and thus are also stories for ourselves. We live with
these stories and revisit them as we grow, accumulate experience, and derive new sense
out of them. Yet at the same time, how much does our understanding of the themes, tropes,
and topoi and our revision of meaning throughout our lives impact our actions and
“culture”? Why is there a persistence of certain tropes for racism, sexism, speciesism,
stratification, poverty, violence (legal violence known as war and illegal expressions of the
same rationale), etc., in civilised society and in the fictional narratives we dream? How is
it that most human animals today associate civilisation with order, decency, fairness,
peacefulness and are horrified by the mere mention of wilderness, anarchy, and chaos
which they a priori dismiss as violent, disorderly and unpredictably hostile whereas, in
fact, historical records demonstrate that the scale of violence, particularly in its organised
warfare state, in civilisation has reached an unprecedented scale and becomes most brutal
the more “civilised” and “orderly” a group of people become? One does not need
Wikileaks to see this pattern; the images broadcast daily ever since the invention of print
and television media have made Goya's paintings of war seem to originate in the realm of
tales for children, an Alice in Wonderland adventure, a nightmare which we can blink off
and from which we think that we can wake up only to step into an even more horrible

reality'.

These questions have prompted my comparative approach as I set out to analyse
the underlying concepts that form the basis of our knowledge about ourselves, others, and

the world and to trace their expression in children's literature. After having examined a

One only has to look at the pictures of Rwanda, Serbia, Bosnia, the former U.S.S.R., Iraq, Afghanistan,
Lebanon, Palestine, Sudan, et al.
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wide variety of fictional, scientific, theological, “realist”, and other narratives addressed to
various audiences (adults and children), I have concluded that knowledge is constructed
from specific perspectives, usually with a specific end. These perspectives inform the
various narrative versions that define the specific narrativity on which knowledge is based
and these narratives stand on two distinct ontological (pro)positions that provide the basis
for three socio-economic and political paradigms. Namely, an epistemological inquiry into
the history and the processes by which means bodies of knowledge get constructed reveals
three anthropological models for social relations. These ontological principles provide the
basis for our understanding and offer specific explanations and reasons for the existence of
humans and the world. Moreover, these precepts prompt us to build specific bodies of

knowledge that feed the rationale behind communal and individual actions (culture).

The two basic ontological positions are those of wildness and domestication. These
positions define the spectrum of possibilities for cultural expressions and the ensuing
socio-economic systems, with anything in between them amounting to a negotiation
between these two ends, e.g. the various expressions of socialism, communism, etc., or

models that attempt a compromise between the two perspectives.

As all words do, the various terms regarding the nature of the world, of life, of
human and non-human persons, the words wilderness, civilisation, nature, and
domestication have been adapted to the political and socio-cultural contexts in which
people have been using them. Here, instead of inventing new terms, I use the word “wild”
to denote those who have not been incorporated into the system of servitude either as
natural resource for industrialisation, technology, social and symbolic capital, etc., or as a
labour resource, or for consumption as food or pleasure. In this respect, wilderness
presents a spacial dimension for the existence of living and non-living beings sharing that
space and time without infringing on each other's purpose for existence. Wildness
identifies the character of such untamed individuals and their, usually diverse inter-
species, communities of life and non-life. The term “nature” here denotes the character of
these relations. In this sense, it is in the “nature” of wild relationships to follow the
concept of chaos theory: a complex and highly dynamic system that consists of a large

number and variety of particles in movement and their relationships with the movement of
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others. In other words, the nature of wilderness is constant improvisation and movement.
Its universe consists of particles whose interests, conflicts, and spontaneity usually get

resolved as an unpredictable, yet harmonious cosmic dance.

This leads to the definition of the term “nature”, which I use to designate the way
in which things function: the nature of civilised or domesticated humans is going to be
different from the nature of wild beings, for instance. I do not use it to indicate a spacial
construct of tamed “wood” or tamed landscape that the civilised literature often refers to;
for example: “let's have a picnic in nature”. My definition of wilderness and civilisation
precludes the usage of this highly problematic term and hence I designate “wilderness” for
the spacial aspect of chaos, “wildness” for the character of the untamed and nature as a
descriptive term of relationships and their systems. As for domestication and civilisation, I
use these terms interchangeably, for civilisation is a system of domesticated relationships
with everything material and symbolic that comes out of the labour and consumption that
such a system allows. In other words, the basic premise in the ontology of wildness is that
everyone — human or non-human, child or adult, male, female, intersexual, bisexual, or
asexual, whatever the species, the ethnic background or race (all of which are important
classifications for civilisation only) — is considered to be an agent of her life, driven by
desires that play into the cosmic harmony of plurality. The wild see the world as existing
for its own reasons, its space and time untamed and solely its own, whether it has been

created by an external divine force or generated through its own exploded forces.

The ontology of domestication, on the other hand, views the world as a resource in
need of manipulation and control and therefore classifies all living and non-living matter
into categories that basically amount to “subjects” and “resources”. Whether created by
God or through Natural Selection, the civilised see the world as existing to be tamed and
consumed by those who have been chosen by the divine force or who have evolved to be
the masters of the universe—they see the world as a space that must be colonised, its time
and energy rationed and exploited. In other words, the purpose of everything is calculated
in terms of consumption. This utilitarian humanist principle finds its expression in
anthropological categories such as professionalisation, segregation, discrimination, and

stratification.
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The third compromise position between these two ontologies allots space for
humans and space for wilderness. It sees the purpose for the existence of human resources
in work for the “higher” social good but not for hierarchical ends. The conflict between
the need to oversee the working masses and to educate them (i.e. to modify their desires
and steer them towards choosing to fulfil functions that they would not have otherwise
chosen), however, remains unresolved as this compromise ontological position presumes
that there are some people who know where the others should be herded and that therefore
some are designated to guide while others to work and be guided. Thereby the
compromise narrative fails to offer an explanation for the genesis, reasons or the
mechanisms of socio-economic inequalities when its claimed end is equality. Furthermore,
it focuses on humanism stressing the equality of “human rights” between people in their
gender and ethnic variation but excludes non-humans from the equation of equals, even if
it allows them their space. This compromise position also fails to explain another conflict
that concerns colonisation, for, even though the colonising pace of communist or socialist
systems is slower than that of the capitalist/humanist consumption of wilderness, it
remains present and necessarily expanding due to the very nature of civilised

consumption; yet this problem does not receive the due recognition in its narrative.

These ontological premises inform our dispositions, decisions, and actions that
issue a social order which has a direct effect on the environment and on our own
physiological landscape that find expression in our habitus , body hexis, doxa, and praxis.
Habitus, according to Pierre Bourdieu (1990), is the flux of history and anthropology and,
concomitantly, a vector of the dialectical forces of revolution, permanence, and
reproduction of events, knowledge, bodies, and esprits’ since habitus is the sum of
information that a person absorbs from personal experience, social relationships,
education, and cultural heritage of whole epochs. All of these experiences and
“information” get encoded in the flesh forming a person's durable dispositions, informing
choices, and mapping behaviour usually in accord with the social group to which a person
“belongs”. As each person internalises previous — her own and her ancestral — experiences,

she becomes aligned with the cultural heritage and, through these dispositions, beliefs,

> Like ande in Swedish, the French term esprit incorporates both mind and spirit and hence linguistically

renders the relationship more holistic than the separate terms for “mind” and “spirit” in English and
Russian, the languages with which I will be predominantly concerned in this work.
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feelings, body, and mind, becomes part of the mechanism of the economy of effort, the
effort that would have been needed to (re)invent new solutions on every new occasion.
This economy of effort sets in motion the mechanism that reproduces cultural and social
institutions. Instead of making new decisions, the person economises effort and through
habitus and doxa (the underlying knowledge and beliefs of which the person is not aware)
re-enacts the already established cultural and social patterns of behaviour by applying the
previously deduced formulae or conclusions that have been inscribed into our personal

body hexis.

Furthermore, Bourdieu's understanding of this “economy of effort” explains the
mechanisms by which institutions proliferate even through revolutions, and make
particularly clear sense when examined through the work of Mary Douglas (1986), How
Institutions Work. Institutions consist of individuals with their experience, dispositions,
interests, worldviews, personalities, ontologies, relationships, desires, anger, generosity,
greed, pain, praxis, dispositions, and habitus. Yet when these individuals act on behalf of
the institutions that “represent” them and structure their lives, they re-enact a specific
scenario or the narrative of those institutions heeding the institutional interests which, in a
hierarchical socio-economic system, often conflict with their own needs, desires, and

welfare (AbdelRahim, 2009b).

The major mechanism for the proliferation of institutions (which necessarily are
civilised, for in the multiplicity of wild forces, desires, voices and needs there can be no
centralised effort for uniformity) is language and symbolic culture since the ensemble
provides the grammar that structures the exchange of symbolic capital; it offers formulae
that impose strict codes in the unequal exchange in the economy of individual effort and
of social interactions—formulae that inform the doxa or the knowledge that the individual
does not know that he or she knows. The most important dialectic in civilisation, thus,
resides in the antagonisms between the interests of institutions and the interests of the
majority of individuals who re-enact the social habitus of these institutions through body
hexis, personal habitus and doxa, as Mary Douglas argues, often at the risk of personal

peril or harm.

The two ontological premises of wildness and civilisation and the compromise
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position between them provide the foundation for the anthropological expression of three
socio-political and economic paradigms, namely: (a) the anarcho-primitivist, (b) the
civilised or the agricultural-capitalist (monarchist, feudal, totalitarian, democratic systems,
etc., fit this model), and (c) the spectrum ranging from the anarcho-socialist to communist
systems. These anthropological expressions and political paradigms are projected in their
respective narratives that order events and propel specific evolutionary trajectories
providing the rationale for each corresponding system. In this way, even when applied
creatively and in novel ways, stories follow the established patterns of “the economy of
effort” (Bourdieu’s praxis) in finding ways to deal with disruptions of an established
routine (socio-economic or cultural system) and inscribe themselves through time,

direction, and plot into the cultural narrative.

One can say, hence, that narrative imposes a linear continuity, even in such a
seemingly disruptive and shattered understanding of experience as projected by “cubism”
and “surrealism” or their larger narrative of “postmodernism”, whose logic roughly
amounts to: “first there was primitive man, then there was civilisation — a great promise
that liberated man from the misery of constant death — but then war happened (WWI for
instance) and so people's sense of self collapsed followed by the shattering of artistic
expression that depicted the acute sense of fragility; but finally came postmodernism,
which, according to postomodernist theoreticians, such as Lyotard (1984), gave us a sense
that everyone and every voice mattered. Therefore, through the great contradiction
inherent in a reality built of a multiplicity of truths, we are in the narrative of progress and
so are still heading forward into the promised bright future of multiculturalism and

multivoicism”.

This underlying narrative permeates a variety of disciplines: it inheres in the
monotheistic promise of punishment and reward; it is present in the Darwinist theory of
evolution; it is predicted in the bright future of communism and equally of capitalist vision
of prosperity. Its sense of continuity has provided the means to gloss over the uneven parts
and to silence the voices that were not authorised to challenge the civilised narrative and
its mythology, thereby providing the mechanism that renders knowledge chrono/logical,

its meaning continuous and based on the concept of credibility that is loosely associated
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with truth. The pivotal aspect of this knowledge became the logic of “con/sequences” that
contains the notions of sequence (continuity) and punishment. This crucial link between
logic, punishment, and the concept of continuity, which ultimately flows into the concept
of permanence, establishes the agenda of civilisation and informs its principal meaning,
criteria and direction and in civilisation grounds it in the context of authorship and

authority.

The stories we hear and tell and the larger narratives in which they are inscribed
thus transcend us. Since individuals embody the social structures and their institutions that
the stories articulate and the narratives channel, in the context of civilisation, people
become the vectors that ensure the perpetuity of historical institutions, while,
simultaneously, render them personal and prone to individual improvisation. Narratives
hence also contain internal contradictions revealed by the tendency of habitus to drive
individuals to make their decisions and choices in favour of established institutions. Such
decisions and choices in favour of the institution, that by its nature oppresses its members,
reveal the doxa or the underlying knowledge of which the individuals are not aware. The
doxa ensures the permanence of the past while, at the same time, individual desires and

praxis provide the space for surprise.

The ontological foundation of a cultural narrative anchors the mechanism for
controlling the checks and balances of the elements of chaos by suppressing improvisation
and surprise in favour of order and permanence of the structure of civilisation, thus
maintaining the tenacity of civilised institutions despite the unprecedented numbers of
victims of anthropogenic extinctions of species and genocides. According to Donald A.
Levin and Phillip S. Levin, “on average, a distinct species of plant or animal becomes

extinct every 20 minutes” (University of Texas report, Austin, 2002).

Institutions are the particularity of civilisation, because they order space and lock it
in a construct of permanence, thereby creating the concept of time and with it a sense of
finality that thrives on the fear of that same finality. Thus these narratives are different not
only ontologically, but also anthropologically. For instance, in terms of plot development,

narratives of wildness® do not have a grammar for resolving conflict in a standard, routine,

®  Throughout this work, I use wilderness to denote a spacial topos that could be mapped in the emotional,

psychological or physiological space of beings, while wildness to specify the characteristic aspects of



18

or formulaic way, because each situation is a moment in chaos that needs to be
comprehended in its entirety with all of one's senses and knowledge, both the knowledge
of habitus and of doxa. In other words, these narratives do not project any one group or a
set of exemplary actions or qualities as always leading to “goodness” nor do they punish
the “evil”. Narratives of wilderness resolve conflicts in favour of diversity and the
proliferation of communities of life. The narrative of civilisation, on the other hand,
resolves these conflicts in favour of homogeneity, human control of wilderness,
domestication, and the exploitation of resources. In this sense, narratives express and,
concomitantly, shape our scientific, religious, and cultural views as well as dispositions

and knowledge.

Among the various possibilities of projecting the basic foundations of these larger
narratives, works for children, like all stories, relay to us specific worldviews, articulate
desired trajectories for our personal and social lives, warn us of dangers, veil our
contradictions and have the power to channel our doxa into the status quo, wreak havoc, or
bring revolutions. Children's literature, thus, occupies a critical position at the nexus of
memes, genes, doxa and habitus directing the flux of ontologies, epistemologies and
anthropologies at a period of life — childhood — when the rate of assimilation of conscious
knowledge (ideology) and unconscious knowledge (doxa), as well as the negotiation
between personal interests with the conflicting interests of the institution (habitus) are
most intense. The ontological basis absorbed, particularly, during this period forges the
body hexis (the way the body carries itself, moves and interacts with one's space), the
habitus, and provides a powerful impetus for individual expression of praxis thereby
determining subsequent trajectories through socio-economic and cultural paradigms and
the ensuing anthropogenic modifications of the environment (Arshavsky and Nikitina in

AbdelRahim, 2009b).

The civilised have recognised this potential of children's literature thousands of
years ago and, just as with its adult counterpart, put the different works for children to
“practical” use. For example, the Paricatantra in India constituted a bible of instruction for

the child-prince, the future ruler; it was an important part of the oral tradition prior to 200

being wild.
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BC and was written down after that date. The tradition of providing educative stories that
conveyed specific morals through anthropomorphic animals with the explicit purpose of
instilling a specific, civilised habitus appeared later in Aesop’s Fables, as well as in
Krylov's and de la Fontaine's, or in the animal stories of Afansiev, the magical tales of the
Arabian Nights, the Canterbury Tales and ancient Chinese and Japanese works of morals
and ethics. More recent books, such as Alice in Wonderland, regardless of whether they
may appear to be mocking the civilised social norms and exposing the absurdity of
hierarchical, civilised language and conventions, nevertheless end up reconfirming the
social habitus of the senseless culture that the books ridicule. In the case of Lewis
Carroll's work, this is expressed at the end, the moment when Alice wakes up back in her
world and exhales a sigh of: “O' thank goodness, I'm home, back to that habitus of
oppressive, yet familiar and therefore dear order; for, that dream was madness and chaos
and home, no matter how ridiculous, nonsensical, even abusive, is always best”. In other
words, through a narrative that promises to venture beyond the civilised frontiers into a
new and untamed territory, where meaning is discarded and paradigms are broken, these
stories become the vehicles for the larger narrative that reconfirms the institution of

civilisation and its language.

The precarious nature of children's literature is further exacerbated by the role of
literacy in domestication, stratification, and oppression (Walter Ong, 1982 and 1986; Jack
Goody, 1968, 1977 and 1987; John Zerzan 2002, inter alios), and the central role of
literacy in education today. First, the very notion of education can exist only in a
domesticated society that perceives as normal the eradication of all traces of will,
idiosyncrasies, and wildness and that makes a conscious effort to engineer the body hexis,
habitus, dreams, minds, and praxis according to a uniform standard. Pedagogies cannot
exist in wild societies, because the ontology assumes that if beings are born to live, then
they must be hardwired to learn how to live, and that the reason for them living is simply
to enjoy life. The fundamental assumption in wilderness is that the world is good for life,
and that living beings know what's best for them, and, since they cannot thrive in a dying
environment, the best for living beings is a balance in the community of life. Civilised
societies, on the other hand, impose education — or the strenuous modification, through

punishment and reward, of children's natural behaviour and the suppression of wild
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impulses for life. This modification of one's purpose and being becomes the focus of inter-
generational relations and constitutes the most characteristic experience of childhood that
lasts, at least, until early adult years, if not later, because the basic assumption is that
children will not learn how to live (in civilisation) by serving others as resources.
When a child appears, she does not learn through language but through interaction
and experience. Her purpose is to try, test, and experience herself and her surroundings
with an innocent sincerity that challenges the grammar of civilised relationships and
epistemology. Since children are born wild and illiterate, it becomes crucial for civilisation
to domesticate and turn them into resources through an intensive and lengthy process of
education. Hence, children are confined to teaching institutions for decades in which they
are domesticated and taught that they cannot be free, that they have to complete specific
tasks to earn points that will eventually allow them to work for someone and thus live by
being consumed. Non-domesticated societies of non-human and human animals, on the
contrary, allow the child to develop her instincts and biodiverse relationships through
experience and self-realisation, no matter how obscure that self-realisation may appear to

others.

Like never before, the last century has seen an unprecedented globalisation of
obligatory schooling where the formation of civilised children's habitus has become
largely confined to the classroom where obedience of higher ranking persons of authority
(e.g. teacher or appointed class leaders) is demanded and where the children's learning
takes place through listening to the teacher and through reading and writing, thereby
eliminating the possibilities of children experiencing the chaos of everyday life in the real
world and of building a wide range of meaningful relationships with human and non-
human persons outside of school walls. In the last century, literacy and imperial languages
have been imposed on children around the world regardless of their cultural background or
the work they end up seeking. Particularly in recent years, there has been a tendency
toward the virtualisation of children's experience and education through books and
technologies, not least of all the internet. With this totalitarian imposition of literacy, the
mode of transmission of Aabitus and cultural guidelines underwent a transformation in
terms of the degree of sophistication of contradictions and nuances depicted in books. The

apparent paradox is that the narrative and the ontological premises are by themselves
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sufficient to course through the high flux of white noise. Simplistic propaganda is no
longer necessary or even an efficient proliferation strategy of any given institution, for
instance, such as the capitalist paradigm. A complex text that successfully conveys the
inherent contradictions of a society whose foundation is rooted firmly in the ontological
premises of a civilised/domesticated world proves to be more effective as a “pedagogical”
tool or “propaganda” when it acknowledges difficulties and contradictions while tapping
into the fears and ignorance of other possible solutions. All the while, it comforts the fears
by imposing sanctioned resolutions that have been worked out by that specific social or

historical habitus and into whose world the text invites the reader®.

Yet, in spite of this totalitarian domestication via literacy, childhood promises to be
this place of wilderness. The possibility of reaching the internal and external space by
interacting with children, including with the ideological child of the cultural imaginary as
well as with the doxic child inside oneself, opens the door to a dimension of wilderness
that beckons the reader and the author who, by addressing this imaginary child, attempt to
negotiate their own sphere of agency and concurrently contest the civilising pedagogies. In
this respect, children's literature is particularly interesting for understanding the constructs
and processes of identification and alienation and the underlying anthropological,
epistemological, and philosophical assumptions at the basis of knowledge. Often, writers,
whose works are considered as children's books, state explicitly that the books they have
authored were intended for the child within the adult. Alan Alexandre Milne's Winnie-the-
Pooh is one such book. Tove Jansson's first Moomin story, The Little Trolls and the Great
Flood’, was another tale written during World War II as an alternative world of tolerance
and warmth where evading conflict proves to be a better strategy for life and happiness

than war.

The multiplicity of levels of references, questions, problems, and information, as

well as the unintentionally imbued knowledge, or the doxa, of some literary works make it

These historically honed civilised narratives provide the formulae for praxis and explain how complex
and overtly questioning stories can be domesticated within the civilised meta-narrative. For instance,
critical T.V. series such as “In Living Color”, the Simpsons, Futurama, or House M.D. can be safely
broadcast on one of America's most conservative television stations, the Fox channel, without posing a
threat to the conservative version of the civilised narrative that the owners and directors of the channel
officially promote.

Original Title: Smdtrollen och den stora éversvimningen (1945).
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difficult to identify the books as geared for any specific audience, even though they may
be marketed in some countries as books for adults or for children. No wonder, then, the
most significant stories for children have always been the ones whose age demarcations, if
there at all, have been hazy and the intentions behind their creation not always clearly
articulated or even in the realm of consciousness of the authors themselves. In fact, most
often, they have been originally intended for adult or, at least, multiple audiences:
Aucassin and Nicolette, folk tales, animal tales, Robinson Crusoe, Gulliver's Travels,
Huckleberry Finn, Treasure Island, many of the stories by Hans Christian Andersen, not to

mention religious lore, scientific tales, and many more.

In examining culture, society, literature and narrative ultimately one stumbles on
the most fundamental of all problems: language. The most pervading topos of civilisation
is that humans are different from other animals because they presumably have special
characteristics (such as a large brain), capacities (such as language), the ability for abstract
thinking, and the posture and skill to build technology. The ramifications for a wild
ontology are far-reaching when we consider the evidence that language, abstract thought,
and upright posture have been available to other, non-civilised humans and animals (which
I discuss in-depth in the third part of this work), and yet not everyone has chosen the

civilised language and way of knowing and relating to the world.

Language and narrative articulate the mythology that becomes the main vehicle for
propagating civilisation by whose means domestication has been able to colonise the
planet. While most scholars have focused on the positive aspects of language in terms of
creativity, communication and narrativity, in this work, I invite the reader to explore the
darker side of language and to challenge some of the commonly held assumptions that
attribute a superiority to the human animal for his ability for language, which ability is
usually taken to distinguish and thereby separate human animals from non-human people.
Such a critique of humanism and language, I argue, is fundamental for our capacity to
imagine different ways of communication with others, of community, and of being, since,
as the studies on animals discussed in part three demonstrate, wild beings enjoy a safer,
more compassionate and diverse community than the statistics of the casualties at the

hands of humans indicate: as the above mentioned University of Texas report states, “a
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distinct species of plant or animal becomes extinct every twenty minutes”, oceans and land
are desertifying on an unprecedented scale, and the billions of humans perished in wars
beat even the number of causalities of the most vicious of viruses and cancers that the
civilisation has bred itself. What if, I ask, we are able to build community and to preserve

some of our wilderness not because of language, but rather in spite of'it?

Most of the blame or credit (depending on which way one looks at the end result)
for the rise of civilisation has usually been placed on the Neolithic Revolution which has
been propelled by the concept of “resources” shifting human livelihood from gathering to
hunting and “finally” to agricultural civilisation. The concept of resources also made it
possible to conceive of property: namely, who owns the resources and who or what
constitutes the resources for the owners and thus made possible the institution of social
hierarchy with its inequalities, poverty and wealth, ultimately leading to organised warfare
among humans and between civilised humans and wilderness leading to the extermination
of a wide range of human and non-human cultures and other forms of perceived
competition, be it weeds, mice, birds, and any wild others, including (civilised) humans.
Even today, individual farmers as well as the institutions in charge of agriculture, such as
the United States Department of Agriculture (USDA) purposefully poison thousands and
millions of animals and birds (Wisniewski, 20" January 2011). Historically speaking, in
the blink of an eye, it has taken approximately seven thousand years for civilisations,
whether Mesoamerican or Middle Eastern, to mushroom after the first steps towards the
domestication of dogs, horses, and crops (Ellen in Ingold, 1997; Sunderland, 1973;
Dickens, 2004) and to create a body of “knowledge” based on three myths.

The three myths of civilisation are: (1) civilisation is natural and naturally superior
to other forms of community and existence and is a state that all beings allegedly strive to
achieve, whether by means of natural selection or by obeying the divine decree to be
rewarded with humanism and its attributes (reincarnation into the higher human form or
the monotheistic view of the role of humans on earth are expressions of the same
domesticating premise); (2) the myth that, contrary to wilderness, civilisation offers a
better, longer, healthier, and safer life for all human and non-human animals and which,

therefore, all human and non-human animals prefer and for whose “benefits” they are
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“willing” to forfeit independence, movement, and self-determination; (3) the myth that
civilisation is moral, ethical, and compassionate and that wilderness is brutal, amoral, and

ruthless. I discuss the narrative of these myths in-depth in the third part of my research.

These myths provide the backbone for the epistemological narrative and offer a
system of justification for coercive and abusive relationships that constitute the culture of
civilisation with its epistemology, ontology, and anthropology. I refer to this narrative with
its inverted definitions, postulates, and interpretations of reality as unknowledge, the
ignorance that forms the axis of civilised habitus, doxa, and praxis with a severe impact

on the social and natural environment.

In this way, I endeavour to offer a comparative analysis of scientific narratives and
children's literature. Relying on an interdisciplinary approach that draws on anthropology,
literary theory, literature, and education, this research examines the conflicts and
contradictions between the colonising ontology of civilisation and the all-inclusive
ontology of wilderness in children's books. This leads to a range of observations, including
about the nature of the relationship between domestication and demographics and their
relationship to the control of pleasure, gender, sexuality, and reproduction; or, the problem
of ownership, access to and the distribution of food, resources, and the interconnectedness
of labour and poverty; or, the premises informing the socio-economic infrastructures and

the politics of classification, identity, and forged desires.
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Presentation of the Project, Its Structure and Outline

As discussed in the introduction, narratives of wilderness have no singular format
or predictable outcome. They do not have a plot and they accept a multiplicity of voices
and perspectives. Relationships in the wild are governed by chaos and reciprocity.
Empathy allows for imagination and intelligence regarding the ways of the world, whereas
in civilisation relationships are governed by concrete interests that lock beings into
claustrophobic cells of dependence defined by such categories as “resources” and
“owners”. Having introduced the problem of domestication by means of identifying
groups as resources for others in the context of Pierre Bourdieu's theory of knowledge,
social and material capital, and praxis, I have proceeded in three methodological steps,
each of which is taken up in one of the three parts of the dissertation that reflect the

epistemological, ontological and anthropological nature of this inquiry.

The first part, entitled “Epistemologies of Chaos and the Orderly Unknowledge of
Literacy”, examines the context for the existence of and the need for literature as a system
of representation that made it possible for civilised human animals to substitute artificial
symbols for reality. This separation from the real by means of symbols and literature was
propelled by the possibilities for abstraction that were made available by the confining
power of grammar or language. The twelve chapters that constitute this part approach the
problem of confinement from various perspectives and disciplines, such as medical
anthropology, legal concepts of justice, and anarchist theory. Chapter 1 begins by
situating the methodological problems of knowledge, in which I argue that all knowledge
as well as ignorance are cultural constructs stemming from a person's experience and
position in either civilisation or wilderness. This chapter consists of nine parts in which I
explain the experiences that have guided me to formulate my understanding of the world
and the methodologies for accumulating and analysing information as well as the
importance of the biographies of the three authors whose works for children exemplify
three different socio-economic and cultural paradigms: the monarcho-civilised system of

socio-economic relations, the anarcho-socialist, and the anarcho-primitivist.

Having situated my own methods as well as the authors and their works, I proceed
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to chapter 2 in which I discuss the sociological ramifications of narratives, language(s)
and literacy, inspired particularly by questions from anthropological studies of control
narratives (Mattingly and Garro, 2000) and the sociological theory of knowledge
(Bourdieu, 2001). Namely, I argue that there is a fundamental difference in the underlying
premises of oral traditions, wild stories, and civilised, literary narratives, a discussion that
leads to chapter 3 on the nature of language and its role in the civilised order as a source of
organised violence. Here, I examine John Zerzan's (2002) critique of language and
civilisation and draw on anthropological and historical research by Jack Goody and Ian

Watt (1963) on the effects of literacy on the brain of civilised humans.

Chapter 4 focuses on literacy as a tool of domestication and oppression, developing
further connections between Zerzan's critique of language as a technology of violence and
research by Walter Ong and Jack Goody on the differences between social relationships in
literate societies as based on debt that contrast with oral societies that, according to Goody
and Ong, are founded on memory, presence and reciprocity. In this context, I discuss
Lyotard's (1984) concept of the legitimating power of narratives while warning against the
limitations of approaching the critique of narratives through Lyotard's argument. Lyotard's
observations, however, become valuable when complemented by Pierre Bourdieu's (2001)
theory of practice and Michel Foucault's (1961; 1963; 1972; and 1979) critique of power.
The normalising and confining power of grammar and language becomes prominent when
Lyotard's concept of the legitimating meta-narrative is examined in the context of
anarchist theory, particularly as it is articulated in Peter Kropotkin's (2002) critique of
prisons and mental institutions and Michel Foucault's (1961 and 1963) studies on hospitals
and the power of the medical gaze. In this regard, Nosov's book for children depicting the
adventures of mites in an anarcho-socialist town articulates these critiques of power in a
most creative literary fashion leading to the discussion in chapter 5 on the doctor's role in
civilising and controlling individuals and social groups. Here, David Rosenhan's
experiment “On Being Sane in Insane Places” helps frame the discussion of diagnosis of
mental “deviance” and “disability” as a mechanism of identification and recycling of
labour resources. In both the scientific literature and the literary children's text, questions
of confinement and order stem from the need of civilisation to control resources and to

extract the maximum profit from them.
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In order to test this narrative against real-life practices, chapter 6 discusses the
issues raised in Nosov's Dunno trilogy and the theoretical texts by Kropotkin, Rosenhan,
and Foucault in light of my anthropological observations on the integration tactics adopted
by Sweden's social workers and medical sector for Somali immigrants and the role of
literacy and Swedish children's books in the domestication of oral traditions. This example
from the “field” illustrates the underlying concepts of control of movement and difference
by constructing “foreignness” as deviance thereby controlling immigration by
“medicalisaing” the “immigrant ghetto” as they are revealed in the underlying narrative of
A.A. Milne's Winnie-the-Pooh as well as in real life immigration policies of the

“developed” world.

The issues arising from the role of medical authority in the legitimising narrative of
civilisation lead to the question of authority and the methods of domestication by “curing”
and “reforming” in order to (re)integrate and control of “resources” examined in chapter 7.
Several “integrational” children's narratives, such as the Caillou series for pre-schoolers,
illustrate the tactics that inform the civilised plot in the same way as does the legislature
articulating the legal code for punishment. My case study here is the Canadian “spanking

2

law”.

Chapter 8 continues with the problem of domestication of children's inner
wilderness by means of punishment in the underlying narrative of civilisation in children's
literature. My case study here is Maurice Sendak's Where the Wild Things Are, which, in
chapter 9, I compare with the structure of relationships in Winnie-the-Pooh's 100 Aker
Wood and, which in chapter 10, I contrast with the anarcho-socialist perspective on justice
in Nosov's trilogy tracing these concepts to Errico Malatesta (1984) and Kropotkin (2002).
Namely, justice cannot be enforced by authority in a hierarchical setting, but is driven by
one's conscience not to do harm and the desire for mutual relationships of community and
supportt. In contrast, the uncompromising narratives of wilderness, as analysed in chapter
11, see justice as based on randomness and yet rooted in the need for a person's place in
the world and an intricate community of life as is depicted in Tove Jansson's court trial in

Finn Family Moomintroll.

Finally, chapter 12 concludes the epistemological study of narratives of wilderness
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and civilisation and the ways in which they project order and chaos, making a transition to
part II of my research on the genealogical aspect of wilderness and domestication

narratives and their ontologies.

The second part of my inquiry, entitled “Genealogical Narratives of Wilderness and
Domestication: Identifying the Ontologies of Genesis and Genetics in Children's
Literature”, also consists of twelve chapters and deals with the underlying ontological
premises about our origins and the effects of these concepts on the anthropological
constructs as projected in the narratives of wilderness and civilisation in literature and in
life. I proceed by looking at the “genesis” of the textual worlds of the three children's
books as the opening of each demonstrates the structural importance of both the ontologies
of genesis and the form in which they are conveyed. Here again, narratives of wilderness
reveal their all-encompassing essence because they stem from a position of common
origin of all living and non-living matter, while the narratives of domestication are based

on the principle of categorisation, separation and hierarchical relationships of exploitation.

Chapter 1 in this part analyses the premises of genesis in Jansson's moominbooks,
pointing to the importance of trees and biodiversity in the community of life and tracing
the “evolution” of the concept of the “tree of life” through wilderness and civilisation. As
chapter 2 demonstrates, the principles of wilderness are learnt from early childhood
through presence and empathy. Jansson shows the necessity to embrace the other and to
overcome the fear of the other through acceptance. Empathy leads to understanding the
loneliness and suffering of the fearsome as it is personified by the terrible Groke and
depicts her as melting when little Moomintroll extends a hand of friendship. The
knowledge that is acquired through empathy and the ability to feel and imagine the
experience of others leads characters to develop their inner voices, which becomes their
conscience guiding them to make the right decisions, even as they err, which I take up in
chapter 3. As Moominmamma leads the children through a false paradise of abundant
sweets and artificial landscapes and light, she allows the children to experiment and decide
for themselves that it is the real community, life, and sunshine that they are looking for. In
this respect, the Garden of Eden or the lush paradise of wilderness is not about

consumption but about moderation and letting life be.
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In chapter 4, 1 contrast the moomintrolls' rejection of the false paradise of
abundance with the desirable chocolate bliss of Roald Dahl's (1973) Charlie and the
Chocolate Factory. Dahl's book illustrates the logic of a civilised narrative as it
domesticates and appropriates space, labour, resources and lives through a structure that
institutionalises racism and speciesism, a system of rationalisation or abuse that shares the
same ontological origins with all the forms of “management”, exploitation, and
discrimination in the civilised narrative. Categorisation leads to the notions of “purity” and
“cleanliness” discussed in chapter 5 for which discussion I draw on Mary Douglas'
concept of cultural purity, where again, the narratives of wilderness uphold biodiversity
even in questions of personal hygiene, whereas the narratives of civilisation present
cleanliness in a hierarchical fashion, particularly pertaining to the categories of “human”
and “civilised”. Here, Winnie-the-Pooh stands in stark contrast to the diversity of
moomintrolls and the question of food becomes relevant from both the religious
prohibitions (Douglas, 1988) and the civilised scientific conception of what constitutes a
proper human diet: the lives of others. In this respect, Winnie-the-Pooh's opening on zoos,
domestication and oppression is consistent with the avarice that is presented as funny and
desirable for a chosen few and is based on the principles of sado-masochistic and
voyeuristic pleasure. In other words, the civilised narrative is not only based on the gaze
of control, but also on the practice of observing the tamed other for the pleasure of the

agent or the owner.

Chapter 7 compares the attempt of Nosov at a compromise between the ontologies
of wilderness and civilisation. The genesis of Dunno's trilogy is rooted in the forest. The
mites are depicted as vegan gatherers, but the author accepts the unfolding of the civilised
narrative towards human evolution into a humanist and technological reality and hence the
ineluctable separation of humans from the animal world. This alienation proves to be
stronger than the author's intention to convey the ethics of kindness to animals and
wildlife as required by a universal code of morality. Here, conscience and ethics are
reminiscent of the moominwilderness, but the trilogy speaks clearly against confusion of
species. Chapter 8 discusses the meaning of transformation between animal and human
forms in the non-domesticated traditions as they compare and contrast with the taboo

against transformation into non-human forms in civilised narratives that I follow up in
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chapter 9. Chapter 10 looks at the meaning of transformation in the Moominvalley,
demonstrating, once again, the acceptance and recognition of a universal essence and
belongingness regardless of one's form and whose nature it is to change. As chapter 11
shows, such transformations are feared and taken to confuse the civilised order when the
assumed genesis of beings is that of difference and unfamiliarity, as Dunno's experience in

Sunny City proves.

In the final chapter 12 of this part, I discuss the philosophical and anthropological
ramifications of these ontologies and the importance of understanding how the narrative
of civilisation is implicated in the pain of colonised wilderness and the domesticated lives.
This discussion leads to part III of my research that deals with the anthropological

narratives in fiction and life.

The final part entitled “Anthropological Narratives in Fiction and Life” consists of
seven chapters. Chapter 1 traces the critique of civilisation and the underlying premises of
wilderness discussed in the previous two parts of my research and identifies three myths
of civilisation that impose the fictional narrative on reality through, what Lyotard
identifies as, the legitimating power of the meta-narrative — in the case of contemporary
civilisation, this meta-narrative is that of science — namely, the Darwinian theory of
evolution and the civilised interpretation of Christianity. This narrative received serious
challenges from anarchist perspectives and understanding of wilderness, which have
nonetheless been largely ignored or silenced by means of the civilised mechanism of
identification and alienation. The mechanism of domestication is structured by a complex
mythology and subversion of facts, such as the claims that: (1) exploited beings choose to
be exploited because in this way they improve their chances of survival; (2) the exploited
human and non-human slaves are happy; (3) that domestication renders them more
beautiful and perfect; (4) that civilisation is part of a natural evolution towards a better
stage through conflict and violence against hostile nature. However, studies of wilderness
and civilisation by Peter Kropotkin, Darwin's contemporary, indicate that relationships in
the wild are governed by mutual aid and empathy, whereas, in civilisation, they are
consistently ordered by both the fictional narratives promoting hierarchical relationships

and the scientific rendering of the civilised narratives that focus on violence and predation
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and, ignoring the prevalent reality of mutual aid and empathy, thereby justify violence and
predation. Subsequent chapters provide an indepth analysis of these narratives. Chapter 2
discusses the availability of data that point to the fact that animals are capable of choosing
the civilised way of life that is also chosen by certain viruses and a few bacterial
epidemics, but nevertheless they tend to choose wild relationships that favour community

and biodiversity.

Chapter 3 traces the projection of the scientific narrative for a civilised choice in
Lucy Maud Montgomery's (1983) children's book, Anne of Greene Gables. Chapter 4
discusses Kropotkin's studies and animal psychology and ethology with regard to the
choice to be wild, as well as Jeremy Bentham's formulation of the legal question of
personhood of animals in terms of sentience. I argue here that the question of humanism
itself is the main culprit of oppression, exploitation, and discrimination which leads to
chapter 5 that consists of three parts. The first section discusses the civilised myth that
holds that the exploited beings are satisfied with their lot, an understanding that silences
the cries of pain. The second section looks at the rationalisation of the myth that justifies
governance of humans and non-humans by drawing parallels with the training of horses
and dogs (Patton in Zoontologies) and ignores the wild purpose of beings, claiming that
domestication and exploitation by humans actually improves the beings themselves and
makes them beautiful. I also trace this narrative as it informs the relationship in a
children's poem by Shel Silverstein (1964) “The Giving Tree”. The third section examines
this narrative from the concept of the machine and the ontological basis of limbs and
technology. In this part of the research, I compare the narrative that justifies servitude and
the critique of these ontologies in a variety of scientific, literary, and cinematic texts. My
main focus here is on Haraway's Cyborg Manifesto, Nordlund's “The Foundations of Our
Life: Reflections about Human labour, Money and Energy from Self-sufficiency
Standpoint”, and Dick's Do Androids Dream of Electric Sheep. My own critique stems
from the proposition that had the world been hostile to life, life would not have happened.
But since life happened, it has all the tools at its disposition to live in the world and the
dependence on others to serve only deteriorates the chances for independence and the
experience of meaningful relationships in the world. Kropotkin's observations support the

fact that life favours the diversity of species and beings and their community of
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cooperation.

In chapter 6, I analyse how civilisation's promise of a safe, long, and prosperous
life for all if they sacrifice their time and lives perverts relationships and achieves the
opposite, namely, suffering, illness, and high early mortality rates. I trace the formulation
of the Darwinian narrative to the articulation of a racist and oppressive justification for
starvation and genocides that Thomas Malthus (1798 [1998]) had provided and compare
this narrative with the sociological, palacontological, and medical data that disprove the
civilised mythology and identify the civilised categorisation of beings into “agents” and
“resources”, along with the agricultural revolution, as the culprit in the unsustainable
population growth, extermination of species, and genocides of human and non-human

groups.

Finally, in conclusion, I demonstrate how the Darwinian-Malthusian narrative
informs the civilised relationships on all levels of social organisation and is disseminated

in pedagogical methods, children's literature, scientific texts, and film.
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Epistemologies of Chaos and the Orderly Unknowledge of Literacy

Chapter 1: Questions of Biography, Epistemology and Methodology

1.1. I read therefore I am: a biographical perspective

Stockholm, autumn 1997. Don Kulick ends presenting his research on trans-
gender prostitutes in Brazil. The presentation was interesting and raised many
challenging issues. “Any questions,” asks Don. The first question accompanied
by omnipresent even if quiet giggling: “was your research based on participant
observation?””

“Participant observation” — what is it? Does it mean that there exists a method of
“non-participant observation” or perhaps “participant non-observation”? Apart from the
reasons that drive us to participate and observe, there is also the question of how we
participate and observe or how we can avoid participation or observation. Does one

method have an advantage over the other in terms of accuracy or scientificity?

These questions have been explored in numerous studies on methodology in social
sciences. Whole university courses on research methods comprise the obligatory
curriculum in anthropology, sociology, and education. In studies on literature, questions of
method are no less pertinent and their impact on the research and the efficiency with
which literary analysis can divulge the secrets of the ways of the world are as important

and as difficult to evaluate as they are in the 'hard' and 'social' sciences.

For instance, in a comparative literary work it may appear that the researcher is
limited to participating in the observation of extensive bibliographic records of those who
have made it in the print-capitalist world and got published. Oral and internet sources are
accepted in anthropology and sociology as “field study” but not as authority. In all our

endeavours to represent, challenge, or understand the world and ourselves, personal and

®  Fieldnotes on The Encounter, anthropological research in Stockholm 1996-98.
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social factors as well as conscious and unconscious knowledge all play a vital role in the
formation of our beliefs, attitudes, “durable dispositions”, knowledge, society, reality

itself, and of course our perspectives.

Pierre Bourdieu's anthropological and sociological work offers a most
comprehensive theory of the inter-connectedness of the personal and the social factors in
forging the symbolic, scientific, artistic, literary, and economic culture. In The Logic of
Practice (1990), Bourdieu explains that the doxa, or the taken for granted knowledge,
which individuals are not aware of possessing, has been formed based on the perspectives
and on behalf of the interests of the owners, masters, and agents who are in control of their
own destiny as well as of the destiny (and hence of education) of their human and non-
human resources. The values, norms, and goals are set by these human people who are
“agents”. The reality, norms, and goals of those who are left outside this category are
limited in scope and controlled to the effect that they fulfil their role as resources for the
“institution”. This mechanism of the production of overt knowledge or ideology and of
doxa goes hand in hand with the mechanism of regulation of the parasitic relationships
that define civilisation. Civilised relationships entail the domestication of resources, which
means that those in charge of domestication possess agency over their lives and over the
lives of the domesticated human and non-human people. The doxa and the ideology
guarantee that the domesticated resources surrender their agency and believe in the
normalcy and legality of their lack of access to symbolic and material capital, food, space,
and other “resources”—an economic system that is regulated by the constant inflation of
symbolic value attached to manners, cultural references, symbolic representation,
language, meaning, among other elements of social wealth. In Distinction, Bourdieu
(1979) argues that this process explains the persistence of the pyramidal hierarchy of
socio-economic relations. The doxa imposed by this hierarchical structure on members of
a civilised “society” induces the majority of the dispossessed classes or groups to admire,
trust, and dream of aligning their worth with the (upper) middle-class values, thereupon
ensuring their participation in this system of resources and abuse, which explains the

durability of civilised dispositions and institutions.

In other words,
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doxa is what agents immediately know, but do not know that they know. Or, as Bourdieu

cleverly expresses this idea, it “goes without saying because it comes without saying”

(1992: 167). Moreover, these unrecognized or doxic beliefs are shared to as “an

unquestioned and unified cultural 'tradition” (Bourdieu and Wacquant: 248 n. 45; and

see Bourdieu, 1998: 67, 1982: 156, 1997: 22, 123). Beate Krais notes: “Every mode of

domination, even if it uses physical violence, presupposes a doxic order shared by the

dominated and the dominants” (169). The question one might legitimately ask is: where

does doxa come from? Bourdieu addresses this query with some clarity in Practical

Reason: “Doxa is a particular point of view, the point of view of the dominant, which

presents and imposes itself as a universal point of view—the point of view of those who

dominate by dominating the state and who have constituted their point of view as
universal by constituting the state” (1998: 57). This elliptical remark would seem to
indicate that doxic beliefs, although shared by all, are themselves produced and
reproduced by the dominant class. What is odd, however, is that this group never
deliberately planted them in a given field's epistemological soil. Doxic assumptions,

then, are a sort of unseen and unintended support for the rule of the dominant

(Berlinerblau, 1999).

Bourdieu's theory of practice provides valuable terminology and offers helpful
distinctions for an analysis of the underlying knowledge in children's literature since it
acknowledges both the voluntaristic and deterministic factors of this encounter in which
the past meets the future, or in which the individual faces history and “culture” through
the conscious, unconscious, personal, and social constructs of knowledge. The theory
explains the importance of the basic, underlying premises in any creative, theoretical,
applied, or manual work and accounts for both the role of individual agency and the role
of the forces through which the Institution of civilisation proliferates. An endeavour to
uncover the basic principles that drive us to read, work, dream, write, or react exposes the
basic tenets of our becoming not only as individual and social beings, but also as entities

within the scope of cosmos.

In this light, to look inside the me-at-the-time today is an important exercise in an
attempt to uncover my own epistemology as well as my initial need to conduct this
research. Since understanding the outside world and our knowledge about it requires
introspection and an attempt to get in touch with, even reveal, our doxa and self
knowledge, then a doctoral dissertation, before anything else, is of personal significance.
It acquires larger implications when the personal sphere, comprising individual knowledge
and drives, intersects with the personal sphere of other persons and the common space
between these persons becomes public. It is through this common/private space that the

analysis of the children's books that had an important impact on me personally becomes a



36

study of the importance of these books on children and people in general. Finally, since a
scholar must master her field of study, it helps to be a “native” in the field — my “native”
children’s literature with which I grew up. In this way, this dissertation is also a study of

the self.

The question of the possibility of attaining pure objectivity and the extent of the
importance of personal bias and circumstances in revealing universal truths has always
occupied a central place in scientific research and writing. However, where the hard
scientists have a more difficult time acknowledging the role of the person and the social
context in the production of hard-scientific knowledge, the social sciences, particularly
anthropology, have accorded much attention to both the advantages and the pitfalls of
participant knowledge (Bernard, 1995; Wolcott, 1995; Grahame, 1998; Steinmetz, 2005;
Creswell, 2009, inter alios). Here, the main objection to self-study’ stems from the
Cartesian position that sees the personal realm as incompatible with objectivity and
scientific observation on the grounds that “nativity” involves emotions that, together with
the taken-for-granted values and knowledge, may veil other possibilities of interpretation.
By the same token, however, native values, or parochialism, interfere and veil other
possibilities of interpretation regardless of whether one chooses to study new and foreign
territory or the old and familiar. The advantages of doing “field-work at home” is that it
brings forth the urgency to face and question the self as much as to understand the
problem of literary and scientific knowledge, thereby once again bridging that space
between the personal and the social as well as between the self and the “other”, regardless
of whether this “other” is a stranger, a fellow being, or the unknown and the mysterious
parts of the self. Because of this intertwining of the personal and the social, I begin this
work by looking at the reader-writer relationship and then proceed to presenting the
circumstances under which I have encountered the three books I chose to illustrate the
three paradigms of socio-economic relations and their epistemologies, ontologies, and

anthropological structures.

Children who read are either guided by curiosity (an inner desire to learn) or by

nagging adults who obsess about literacy and their children's success in school. Adults, on

7 What is referred to in anthropology as the “problems of doing field-work at home”.
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the other hand, can be driven by different motivations: pursuit of entertainment, a quest for
a challenge to see new aspects of the world, the need for confirming one’s own knowledge
and position, seeking practical information, advice, increasing symbolic and social capital,
etc.. The pursued end, thus, ultimately taints the reader's relationship with the text and
defines the meaning of the reading process and the definitions that may arise in the course
of that relationship. In this respect, the extreme end of the reader-response theory — such
as Barthes’ Death of the Author (1977) — provides a particularly narrow angle for defining
reading, a view that ascribes to the reader more autonomy and voluntarism than is possible
in real life. For, even though this view, to an extent, reflects reality, it is not concerned
with dialogue or an exchange of knowledge and experience. More accurately, the idea that
the author ceases to exist as the text is appropriated by the reader reflects the reality of
“ignorance”, where often the legitimated discourse from the top down overwrites the
intended meaning of the author and in this sense the author ceases to exist. By the same
token, however, the text too ceases to exist, since the voice of authority is not concerned
with a dialogue or the reality of experience, but rather with the hierarchical order of
voices, values, and opinions. In this regard, in addition to the reader's doxa that interferes
with both the authorised narrative, the author's intentions, and the text itself, the reader
may be trapped in the tunnel of reality that prevents people to hear their interlocutors

because they are stuck projecting their own limitations and deafness on the other®.

Alexei Ukhtomsky (in Nikitina, 1998), drawing on Petr Kropotkin's anarchist
theory on evolution and physiology, calls this syndrome of “reality tunnel” the problem of
the double, whereby an interlocutor instead of listening to the other replaces the speaker
with the image of herself and understands only what she wants to hear while ignoring and

dismissing everything else. Ukhtomsky attributes much of the cruelty, alienation,

® The American psychologist, Timothy Leary, proposed that most people's understanding of the world and of
others is limited by the tunnel of concepts, experiences, and understanding of reality acquired through life
mainly through language but also by means of other indoctrinating experiences (education, family, socio-
economic reality, etc.), which create a firm barrier of belief systems that curb both understanding and
imagination: “imprinting of models accidentally present in the environment at critical periods determines
the tunnel realities in which humans live (Leary, 1987: chapter 1). This is related to the problem of
understanding through empathy in that if a person bases her choices and actions on belief system, especially
acquired through imposed education that is based on texts, stories, and authority (the pedagogy of: “z is so
because x wrote this, now learn this by heart”) rather than interacting with the real body and mind of humans
and non-humans as real life experiencing happiness and pain, then apathy and cruelty become the praxis of
that habitus and easy to engineer new reality through the manipulation of educated yet alienated human
resources.
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suffering, and war to this loss of the ability of civilised people to hear the other and
empathise with her pain. When the reader approaches the text with the intention to hear
the other so as to be able to expand the realm of one's experience and knowledge, there
becomes an urgency to suspend one's judgements and to allow the personal meaning to
evolve in the context of the author's meaning. If the reader then accepts to enter into a
reading relationship with the author, then more concomitant levels have to be

acknowledged in that interaction.

In Death of the Author (1977), Barthes takes Balzac's Sarrasine as an illustration
that it is futile even to attempt to trace or understand whose voice and intention depicts the
castrato's femininity and pronounces the knowledge of what a “real” woman is. Barthes
asks: was it the author's voice? The narrator's? Has the author spoken on behalf of the
reader? Is this a voice of a character? Is this the voice of universal wisdom? His response
is that it is impossible to know and that therefore the author is dead and writing becomes
the “neutral, composite, oblique space where our subject slips away, the negative where all

identity is lost, starting with the very identity of the body writing” (Barthes, 1977).

Reading and writing, however, are not neutral activities. By choosing to read one
book and not another, for instance, Sarrasine and not Order and Chaos, the reader chooses
the world of Balzac over that of Hakim Bey. The reader decides to invest time, effort, and
money in acquainting herself with the author because of the relevance that the reader saw
in how the reading was presented (i.e., advertised) or for personal reasons (such as
rebellion against the status quo). The background of the author, whether highlighted in the
foreground or lurking in the backdrop, is part of the symbolic capital vested in ideas and
meaning and is part of the process in the reader's making a decision about the literature of
choice, whatever “misunderstanding”, “appropriation of the meaning” or other issues that
may arise in how we view that reader/writer relationship. In this sense, authorship in itself

becomes critical in the choice of “reading”, and the act of reading acquires symbolic,

economic, and political aspects.

Yet, in spite of the context of publication that creates the author's public image for
marketing purposes, the person who chooses to write has specific intentions in writing the

text. As in any communication between interlocutors, it is important to understand the
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author's meaning and intentions before proceeding with its “appropriation” or dismissal of
the work (Arshavky, 1992). In the words of Snufkin, the eternal wanderer of the
Moominvalley, the crux of the matter is “how to find that tune”, defined by its purpose and
varying according to who chants it. In this study, I am concerned with the “tune” that
inspires children’s literature, writing, reading, and research. Finally, I am striving to
capture the “tune” of the narrative and therefore I proceed to a short elaboration on the
meaning of three children's books that spoke to me in childhood and with whom I continue

my dialogue today in an attempt to receive and not appropriate their meaning.

1.2. Meeting Dunno and Friends

Nikolai Nosov was the first author to have inspired me to connect the Russian
letters, then mystical to me, as I was sitting under the three palm trees trifurcating from a
corner of our garden on the bank of the Blue Nile. I was five years old and it happened at
one particular moment, when suddenly everything fell into place and made sense. I had
not even noticed that the desert moon had replaced the merciless sun and was only roused
by the worried voice of my mother calling me in for supper. That day opened to me the

world of reading and marked my Russification beyond repair.

We had just moved to Khartoum from Moscow and my mother was concerned that
I first learn to read and write Arabic and English, before my native Russian, so as to
“succeed” in school. Ironically, my mother at the time already had become a Soviet
philologist and a professor of Russian and my father, although Sudanese, found it easier to
speak Russian to his children, even to those who were later born in Sudan. I either
inherited their passion for the Russian language and thought or developed my own due to
the injustice I felt, which I experienced as violence, at having being ruptured from my
motherland. In any case, at four and half years of age, I vowed to keep in touch with my
beloved grandparents, cousins and friends and promised them and myself to learn how to

read and write in Russian.

Hence, Nosov’s presence in my life is connected to motivations, passions, and
desires larger and deeper than “literacy” concerns and/or “entertainment” by “stories for

children”. His stories were not only my vehicle to literacy but also a bridge to a world,
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which I felt was snatched away from me without my consent and which made cultural and
political warfare between ideologies an integral part of my experience of this complex and
violent world. His books proved to be a cornerstone not only in my “virtual” connection to
that world, secluded behind the Iron Curtain and the Cold War, but also to a whole
generation of people exposed to this talented writer whose work was a crucial vehicle in

transmitting notions of justice and social harmony through the lens of anarcho-socialism.

I have revisited Nosov throughout my youth. Upon my return to Russia in May
1998 after years of wandering around the globe (at the time, planning on my return to be
permanent), I reread the third part of the trilogy, Dunno’ on the Moon, and laughed and
wept even more then at the recognition of the Moonly world around me. As an adult, I
appreciated the genius and the importance of this writer and documentary film-maker even
more and it was this revelation that prompted me to return to him with all due seriousness

in my doctoral research.

1.3. Into the Moomin Valley

Tove Jansson has marked another critical stage in my becoming. I discovered her at
about seven years old through Finnish picture books while visiting Finno-Sudanese family
friends. We lived on the bank of the Blue Nile in an English colonial house with high
ceilings built of stone. My parents' friends Mari and Hassan explained to my parents that
they wanted their children to grow up in a Sudanese environment, among the peasants and
working class, in a house of local architecture made of mud. Visits to their house was a
feast to me as my friends, Sami and Ali, took me around a totally different world of
Sudanese farmlands, a local market, and the neighbourhood that seemed to be on the other
side of the desert. As we played and climbed trees in the garden, I could see Mari going
about her chores and always ready to respond when we needed her. Mari's image was thus
imprinted in my memory as a picture of Moominmamma’s eternal serenity and
unconditional love. I later rediscovered the Moomins in Sweden where we sojourned for a
year till I turned eight and half years old. And later, as an adult, I read them in Russian

with my daughter whose comments and reactions brought back my own feelings and

’  The Russian title was Hesnaiixa na Jlyne (Neznajka na Lune). Margaret Wetlin translates Hesnaiixa (the

one who doesn't know anything) as Dunno.
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thoughts of long ago.

During my childhood, these books stirred in me the deep longing for the undefined
cosmic harmony I had felt in my pre-language years. They reinforced my wildness and
opened a window to the landscape of solitude and liberation from closed systems, a
freedom I grew to love. Of course, at the time I did not conceptualise my emotions in
these terms and probably the language itself sheds its own nuances on the original picture.
Yet, the feeling and the realisation or visualisation of what it means to be “out there” was
as clear then as it is now. It could be that these concepts were palpable due to my
childhood experience of having lived with my grandparents in a tiny Russian village
surrounded by forest and wilderness, where winter months hid the houses under a thick
blanket of snow cutting us off from the rest of the world just as in Midwinter in
Moominland. Later, at the age of five and half, this doxa was reinforced by a six months
sojourn in a geological camp with my parents in the Sudanese savannah of the Darfur
region, living in tents under the abysmal African sky, where stars, humans and beasts
comprised one song, one melody containing in it everything: fear, grief, mystery, harmony,
peace, knowledge and the unknowable. My meaning of freedom was defined then and

there.

Regardless of these experiences, I believe that the Moomins are capable of opening
this window of possibility to any child or adult, even to those who were not exposed to
such experiences as mine, because the depth of the related atmosphere of tranquil
beatitude in these books is enough to make this other possibility of experience not only
possible but real and tangible. If all else fails, at least they are capable of offering a dream;

and where there is a dream, there is a way to realise it.

In effect, in 1978 in the Soviet Union, Altaev wrote the script and Zjablikova
directed a puppet animation film in three parts presenting many of the characters of
Moominvalley and the events of the Comet Comes to Moominvalley. The films capture
accurately the atmosphere of the books, which indicates that people from different
experiences are capable of understanding, feeling, and dreaming the possibility of letting

go of social constraints so as to dive fearlessly into the mystery of chaos.

This mystery is that singular spot for true freedom where each of us searches in
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solitude, a fact accepted by moominparents when their child undertakes a dangerous
journey to the observatory on a high mountain at a time when the world was being
threatened by a cosmic invader — a comet. Jansson put it this way: “Every children's book
should have a path in it where the writer stops and the child goes on. A threat or a delight
that can never be explained. A face never completely revealed” (Kivi, 1998). Jansson thus
expresses the necessity of mutual respect for knowledge between the author and the
reader. Having understood the author, the reader accepts the invitation to enter into an
epistemological dialogue filling in the gaps with one’s own knowledge of the world, a
knowledge that comes from personal introspection and a daring to move beyond the social
barricades of order out into the wilderness of chaos. This realisation has prompted me to

analyse the Moominworld in relation to the Dunno trilogy.

1.4. Winnie-ther-Pooh as Other

The third pick for my comparison was tougher to make. Having grown up between
at least five worlds (the Soviet, the Swedish, the Northern Sudanese, the Western
Sudanese, and colonial British school run by the Vatican clergy), I felt that a third element
for contrast was important and it had to be something with which I have been familiar as a
child and that presented a real alternative to the ontologies of Jansson and Nosov. Unlike
other foreign authors, I never mistook Alan Alexandre Milne for a Russian when I was
growing up. The works of Alexandre Dumas, Frank Baum, or other translated foreign
authors, all seemed Russian to me, except for Winnie-the-Pooh. As a child, I thought that
Alan Alexandre Milne was German (in the communal Russian memory Germany was still
the enemy at the time even though the war supposedly had ended). As I was going through

what “foreign” book to pick, Terry Cochran, my advisor, advised “why not Winnie?”.

Rereading the original (and it’s been quite some time now that I have “discovered”
that it was English) I was surprised to find that it was different from the image and
understanding I had of this work earlier; that is, the definitions that guided me then gave
me a different meaning of what Winnie seemed to mean to me now in my North American
context. There is more to the story, though. The three — now classic — Soviet animation

films (1969, 1971 and 1972) with which every Soviet citizen has grown up — even though
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very close to the original text — omit Christopher Robin altogether and hence erase the

hierarchical element of the original book.

Even though there existed two translations of Winnie-the-Pooh into Russian, the
Soviet animation film has overwritten them both. Hence my “adult” re-reading of the
original book came as a “surprise”, revealing elements in conflict with the more
“egalitarian” Russian animation version of the 100 Aker Wood. In addition to the Russian
changes, Winnie-the-Pooh underwent a transformation in the Disney adaptations that
missed the possibilities of irony presented by the original intentions of the author in
addressing these books to an adult audience (Milne, 1974). Winnie-the-Pooh thus proved
to be an interesting and sensible pick for contrast and comparison to the other two worlds
and in the manner in which these books have worked their way into my being, shifting

meaning and definitions of what we know about order and chaos.

1.5. Brief Sketches about the Authors

1.5.i. Tove Jansson (1914-2001) was born in Helsinki. At the time, Finland was part of
Russia and has throughout the civilised history of Europe remained in the midst of the
strife between Swedish and Russian imperial interests. Jansson's parents were Swedish-
minority artists. Her mother was a painter/illustrator and her father a sculptor. Two
important factors in her life were: the old sculptor's studio with the old wood-stove in
which she grew up and the summer house on a solitary island in the Finnish archipelago
where the family spent their summers. European (e.g. British'®) biographers place her in
upper middle class, bohemian milieu, while American biographers highlight the financial

“poverty” of her artistic parents and the lack of space.

Jansson wrote the first Moomin book, The Little Trolls and the Great Flood (1945),

during the war but dates the first drawing of a moomin to her childhood:

In our house hidden away in the Finnish archipelago we used to write things upon the
walls. One summer a lengthy discussion developed along the walls. It all started when
my brother, Per Olov, jotted down a quasi-philosophical statement and I tried to refute
it, and our dispute continued daily. Finally, Per Olov quoted Kant, and the controversy
came to an immediate end as this was irrefutable. In annoyance, I drew something that
was intended to be extremely ugly, something that resembled a Moomin. So, in a way,

' “Modest as her backgorund might have been, the home was middle class...” (Jones, 1984: 4)
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Immanuel Kant inspired the first Moomin (Fliescher in Jones, 1984: 10).

Although Jansson denied “philosophical” content in her moominbooks, the first moomin
conception was born in a philosophical debate and, in any event, denial of philosophy in
itself constitutes philosophy, even if only to provide comic elements such as found in the
nihilist philosopher Muscrat in the Moomin stories. The books appeared in published
versions between 1945 and 1970, after which Jansson wrote for adults". The
moominbooks consist of nine novels, a series of picture books, and comics on which she

collaborated with her brother, Lars Jansson, leaving the comics to him to him after 1974.

The first book provides the genesis of the Moomin Valley, where, because of a
great flood and people switching to electric stoves and general civilisation, the small
moomintrolls, prior to that dwelling behind old stoves and under wooden floors, were
forced to migrate to a new land. Moominpappa had taken off earlier with the strange dumb
and numb mass-wanderers, the Hattifatteners, and Moominmamma decides to venture on
a long journey to find him. The family reunites after undergoing various adventures, such
as being chased by a Serpent who dropped into the mud of the marshes after staring at a
glowing flower-girl, or such as getting lost in a strange under-world made of sweets and
artificial lighting — a predecessor of Roald Dahl’s Charlie and the Chocolate Factory
(1968). Unlike Dahl’s sugary empire of colonialism and slavery, where the accumulation
of wealth is presented as the desired end, the moomins renounce the sugary, artificial bliss
that gives them the stomach runs and depression. They find their way out after going
through dangerous adventures in the tumultuous sea, a terrifying trip with the hattifattners,
the ferocious paws of an ant-lion, a great flood, and more. Finally, crossing different
geophysical settings, a Marabou bird carries them away from an African landscape atop an
enormous tree where they find Moominpappa who had already built them their Home in
the shape of an old wood stove. This house becomes the home of many creatures, for

whoever wishes to join the family is adopted.

The rest of the books recount various moments in the lives and adventures of these

creatures. W. Glyn Jones interprets the later books as particularly philosophical. “As the

" I would argue, however, that the borders between her children's and adult literature are hazy, at best. Her

adult books often figure children and the children's books take on serious topics whose ruminations are
interesting and appropriate for all ages.
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series progresses, philosophical and psychological questions ... become increasingly
important until, in Moominpappa at Sea and Moominvalley in November, they form the
very essence of the work™ (Jones, 1984: 4), in which the novels evoke particularly in a
post-Foucauldian reader questions of madness and normalcy, presence and absence. More
important, however, is the underlying basis of Jansson's doxa and ideology, no doubt
nurtured by her singular childhood, facing storms in the open sea, living in an old
sculptor's studio with a wood stove, or exploring deserted islands months on end. In effect,
the moominhouse is depicted in the image of the stove and the moominbooks' ending
evokes images and experiences from her life: travel, movement, cosmic togetherness,
longing, love, and home are not only compatible elements, but constitute the essential

components of a thriving universe that engender a real life.

The last book, Moominvalley in November (1971) takes up where Moominpappa at
Sea (1966) leaves off, namely, the family members sail in a boat into the open sea and find
a solitary island that they decide to explore indefinitely. In the last book, the reader learns
that, even in their absence, their house in Moominvalley remains alive. Various characters
move there, they have their fears, their hopes, their relationships. The moominfamily's
absence itself in this book becomes a character, even a protagonist, in its own right.
Without notice or technologically facilitated communication at the end, everyone knows
when the family decides to return and, without speaking to each other, they know what to

do.

Toft wasn't surprised when he saw that the tent had gone. Perhaps Snufkin had
understood that Toft was the only one who should meet the family when they got
home. . . . His dream meeting the family again had become so enormous that it made
him feel tired. Every time he thought about Moominmamma he got a headache. She had
grown so perfect and gentle and consoling that it was unbearable (172). . . .

Toft walked on through the forest, stooping under the branches, creeping and crawling,
and thinking of nothing at all, and became as empty as the crystal ball. This is where
Moominmamma had walked when she was tired and cross and disappointed and wanted
to be on her own, wandering aimlessly in the endless forest. . . . Toft saw an entirely
new Moominmamma and she seemed natural to him. He suddenly wondered why she
had been unhappy and whether there was anything one could do about it . . ..

The forest began to thin out and huge grey mountains lay in front of him. [When he
climbed the mountain], [t]he whole sea spread out in front of him, grey and streaked
with even white waves right out to the horizon. Toft turned his face into the wind and sat
down to wait (174). . ..
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Just before the sun went down it threw a shaft of light through the clouds, cold and
wintry-yellow, making the whole world look very desolate.

And then Toft saw the storm-lantern Moominpappa had hung up at the top of the mast.
It threw a gentle, warm light and burnt steadily. The boat was a very long way away.
Toft had plenty of time to go down through the forest and long the beach to the jetty, and
be just in time to catch the line and tie up the boat'> (Jansson, 1971: 175).

1.5.ii. Nikolai Nosov (1908-1976) was born in Kiev, Ukraine. He graduated from the
Moscow Institute of Cinematography in 1932 and fought during World War II (1941-45).
Between 1932 and 1951 he worked as a film-maker, mostly in educational and scientific
documentaries. The Grand Soviet Encyclopedia (Prokhorov, 1969-1978) [Bboibimnas
Comerckas Dunukioneausi| dates his literary debut at 1938. Among Nosov's numerous
and varied interests were “music, singing, amateur theatre, writing for the journal X, as
well as chemistry, chess, radio, electronics, photography. Nosov sold newspapers, worked
as an ordinary worker, an excavator, a grass-cutter, transporter of felled-wood, etc.”
(Arzamastseva, et al. 1997: 312). The first book in the Dunno trilogy, The Adventures of
Dunno and his Friends”, was published in 1953. The second, Dunno in Sunny City",
came out in 1958, and the last book in the trilogy, Dunno on the Moon", in 1964. Only the
first of the books has been translated into English by Margaret Wetlin’° who immigrated to

"> Homsan blev inte forvénad dver att tiltplatsen var vergiven. Kanske Snusmumriken hade forstétt att det

inte fick vara ndgon annan &n Toft som tog emot familjen nir den kom hem. . . . Hans drém om métet
med familjen hade blivit sé stor att den gjorde honom trét. Varje gdng han tankte pA mamman fick han
ont i huvudet. Hon hade vuxit sig s& fullkomlig och mild och trostande att det var olidligt (158). . ..
Homsan Toft gick vidare genom skogen, hukade under grenarna, kravlade och krdp, han tidnkte pa
ingeting alls och var lika tom som glaskulan. Har hade mamman gatt nér hon var trétt och arg och
besviken och ville var ifred, planlost vandrande i den stindiga skuggan, djupt inne i sitt missmod . . .
Homsan Toft sdg en alldeles ny mamma och hon férefoll honom naturlig. Han undrade plotsligt varfor
hon hade varit ledsen och vad man kunde gora at saken. . . .
Nu glesnade skogen och stora graa berg kom emot honom. . . . Hela havet 1ag utbrett framfér honom,
gratt och strimmat av jimna vita vagor dnda ut till horisonten. Toft vinde nosen mot vinden, han satte sig
ner for att vénta (160).
Just innan solen gick ner slog hon en rdmna av ljus i molnbanken, kall och vintergul, den gjorde hela
vérlden mycket 6dslig.
Och nu sdg homsan Toft stormlyktan som pappan hade hingt i masttoppen. Den hade en mild varm farg
och den brann stadigt. Baten var mycket langt borta. Homsan Toft hade god tid pa sig att ga ner genom
skogen och folja stranden till batbryggan, precis lagom for att ta emot fanglinan (Sent i November 1970:
161).
Original title: Ilpuxmouenua Hesnatiku u e2o opy3eil.
Original title: Hesuatixa ¢ Conneunom Iopooe.
Original title: Hesnaiixa na Jlyue.
Margaret Wetlin translated only the first part of the trilogy. She did an excellent job in rendering the
liveliness of the characters and most important their names. It is a pity that she did not undertake to translate
the two subsequent volumes. I spoke to her son in Philadelphia, but he did not know why she didn’t continue
the project; “perhaps she wasn’t sponsored,” he suggested.

16
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the Soviet Union for ideological reasons in the 1930s.

The first book depicts an idyllic mite utopia. The social organisation is anarchistic
despite mention of authority, which is mainly expressed in the mites' desire to trust and
listen to Doono's'’ advice since Doono is the embodiment of knowledge. Albeit, the
society functions perfectly well without authority and in the absence of laws, police,
schools, or farming since the strongest drive of the mites is harmony and cooperation.
Conlflicts happen, but the author demonstrates that the little humans are perfectly capable
of solving these themselves. In contrast with The Sunny City where police interfere with
“order”, the anarchist mites solve their conflicts more effectively than in the presence of
the police. More important than Doono, however, is Dunno, the 'anti-knowledge' who is
the protagonist of the trilogy. In the first book, among other issues, Nosov raises the
“problem” of gender. Gender segregation, the book demonstrates, is the result of
ignorance and competition. The Mites travel to the Green Town the equivalent of La Cité
des Dames'®, learn from the wise girl-mites and by getting to know one another they learn
to appreciate each other's insights and help, which brings a reconciliation between

genders.

In the second book, Dunno meets a magician who rewards his concern for animals
and people by giving him a magic wand that can make any wish come true. Together with
his now best friend, a girl mite by the name of Buttonette, and another friend, a boy mite
called Smudges Bright", Dunno wishes to travel. A car appears and they visit a high-tech
megapolis with complex technological agriculture, futuristic architecture, a complex
system of transportation, and an inefficient panopticon run by police (but without

politicians or leaders) in a communist social structure: The Sunny City.

Several of the chapters are dedicated to problematising and raising questions about
the function of the police and the problems of policed society. A significant part of the
book is dedicated to the question of good and bad deeds, conscience, empathy, knowledge,

and self-governance. Although the problem of police, crime, and punishment gets a

Margaret Wetlin translates 3naiika (the one who knows everthing) as Doono.

Just like Dunno in Sunny City is reminiscent of Campanella's dictatorial utopia City of the Sun, the Green
Town is a women's liberation zone based on the same principles as Christine de Pizan's La Cité des
Dames.

Knormouka and ITaukyss I1€ctpenbkuii in the original (translation mine).
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separate treatment in the capitalist distopia depicted in the third book on the Moon, Nosov
makes a point to raise the question of police, freedom, and prison in the communist
society of The Sunny City. This is particularly interesting in the context that the author's
father had been censored for his performance of “songs of jail and freedom” (songs
usually sung in Russian and Soviet jails that form a particular folk genre) after which his
father spent his life working as a janitor and cashier. To be denied the fulfilment of one's
dream, of one's calling, is a great personal tragedy and these questions must have struck a

chord.

The final book takes Dunno to the moon where he discovers the horrendous
suffering of exploited mites in conditions of dire capitalism. Dunno learns the problems of
economics and politics and becomes involved in the struggle for liberation of the moon
mites, but this time, through agriculture and the rights of peasants to own their crops.
Nosov thus depicts large societies as complicated, raising many social and economic
problems that are solved by agriculture. However, the mites return to their anarchist,
gatherer utopia at the end of the trilogy, and a tear-wrenching scene depicts, not only that

home is best, but that without home there is no life.

Even though the themes of the books risk being didactic, the books are written with
great humour. Hilarious and expressed with great imagination and mastery, the text also
offers abundant scientific descriptions of inventions which gloss over the ideology as well
as an inconspicuous critique of the Soviet state. Not surprising, interpretations of Dunno

abound — each more startling than the other®.

1.5.iii. Alan Alexandre Milne (1882-1956) was of Scottish ancestry born in Hampstead
and raised in London. His father was a schoolmaster, and H.G. Wells was his teacher and
mentor (Milne, 1974). He received his education at Westminster School and Trinity
College, Cambridge. From his 24th birthday until World War I, he published in and

worked as assistant editor at Punch — a humour magazine. He fought during the war and

** Some authors have attempted to follow up the various options provided, particularly, by the crossroads

in the Sunny City where Dunno and friends chose the direction. For example, a former police officer,
Vladislav Yurjevich Shebashov (pseudonym: Boris Karlov) explores the possibilities of Dunno choosing
a different direction on the cross-roads, such as the Stone City. Nosov's son, Igor Petrovich Nosov,
fought for copyright ownership and forced the Shebashov to withdraw his books, which he rewrote
renaming the characters. Igor P. Nosov now writes his own sequels (Chuprinina, 2003).
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then continued to write after he returned, exploiting most literary genres: poetry,
dramaturgy, stories and novels. He considered himself an adult author, writing for the
“child within us” (ibid). The author's real-life son, Christopher Robin Milne, wrote to their
friend and favourite author, P. G. Wodehouse: “My father did not write the books for
children. He didn't write for any specific market; he knew nothing about marketing. He
knew about me, he knew about himself, he knew about the Garrick Club — he was ignorant

about anything else. Except, perhaps, about life?'.

The first Pooh story appeared on 24th of December 1925 and was broadcast on
Christmas Day by Donald Calthrop. That was the first chapter of the first book of Winnie-
the-Pooh. The second book, The House at Pooh Corner, appeared in 1928. The imagined
realm of the 100 Aker Wood has a real-world reference: the author's house, his son and his
son's toys. The hierarchy is set right from the start: the main character is a boy and he
reigns over a world of toys, whose reality is contingent on his will, agency, and power.
Winnie-the-Pooh, the bear of small brains, is his favourite, and Owl, the most literate and
therefore brainy, is the most important. Both represent Christopher Robin's needs and
decisions for order. For instance, when the immigrants appear, Pooh first verifies that they
are legal (that Christopher Robin is aware of and approves of their appearance in the
Wood), and then, he conducts the placement interview. The rest of the characters exist to
simply satisfy the child's need for play and imagination. There is an absence of female
characters, with the exception of a later appearance of Kanga, Roo's mother. Christopher
Robin's mother is present in the dedication that acknowledges her role in inspiring the
Pooh stories. The Russian version turned Owl into a woman, but in Milne's original, the
remaining characters are male: Piglet the tiny pocket friend, Rabbit the xenophobic
aristocrat, Eeyore the melancholic donkey, and Tigger the newly arrived immigrant who
moves with Kanga and Roo to form a one-house-ghetto. The xenophobic, aristocratically,
hypocritically polite Rabbit mobilises an anti-immigrant act when Kanga and Roo arrive
and another one when Tigger appears. In the end, however, everyone is accepted and the

reader watches life in the 100 Aker Wood unfold with its daily little adventures.

The underlying ontological premises of the narrative reveal a sterile world that has

' http://www.poohcorner.com/Bios/
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no possibility of regenerating or thriving and in effect ceases to be active when the real
boy leaves for boarding school. What is most interesting and relevant for my study is
Milne's play with language that has the potential to challenge the doxa through unexpected
associations revealing the arbitrariness of meaning. For instance, the mock scientific
expedition to discover the North Pole was about heading north, finding a pole, sticking it
in the ground and then celebrating the discovery with a naming ceremony “North Pole”.
Albeit Milne does not use language to reveal its absurdity, arbitrariness and unreliability in
the manner of Lewis Carroll, for instance. He penetrates its “un-logic” through the
freedom of childhood, a revolutionary potential unleashed by the child's uncrystallised
relationship to social norms and language. Unlike the Moominbooks where there is no
need for revolution since it is already an integral part of chaos and movement, and unlike
Dunno's adventures where members of an anarcho-primitivist society bring liberation to
the exploitative capitalist Moon, in spite of its potential, the 100 Aker Wood remains
static, locked in the oppressive concept of civilised permanence and therefore ceases to
move, live, and finally to exist. The last chapter of the book, titled: “Chapter X. In which
Christopher Robin and Pooh come to an enchanted place, and we leave them there”

conveys a sense of doom and hopelessness as the characters know of an imminent end:

Christopher Robin was going away. Nobody knew why he was going; nobody knew
where he was going; indeed, nobody even knew why he knew that Christopher Robin
was going away. But somehow or other everybody in the Forest felt that it was
happening at last. Even Smallest-of-all, a friend-and-relation of Rabbit's who thought he
had once seen Christopher Robin's foot, but couldn't be quite sure because perhaps it
was something else, even S. of A. told himself that Things were going to be Different;
and Late and Early, two other friends-and-relations, said, “Well, Early?” and “Well,
Late?” to each other in such a hopeless sort of way that it really didn't seem any good
waiting for the answer (Milne, 1992 [1956]: 162).

1.6. A Note on Illustrations

Tove Jansson was a painter and illustrator as well as writer and she mostly
illustrated her own books. As mentioned earlier, the first Moomin drawing appeared as a
cartoon illustration in response to a philosophical debate on Kant with the author's brother.
She illustrated her novels in black and white as well as in colour and with her brother,
Lars, developed the strip comics. Her life-companion, a Finnish illustrator and painter,

Tuulikki Pietildi made some Moomin illustrations as well and together they have created
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moomin puppets.

Nosov and Milne's books are also illustrated, however, different artists have
depicted them at various times either in colour or black and white which renders them
different from Jansson's, since in her case illustrations come as hints and nuances that
support the text, whereas in the case of Nosov and Milne, the illustrations are “readers™
interpretations. All three authors have been adapted to animation, theatre and other cultural

media.

Chapter 2: I Read Therefore I am: A Sociological Perspective

This work is not only about stories. It is about the larger meaning of stories that
have been written in the context of civilisation. More accurately, it is about the premises
that inform the social construct of knowledge inscribed into our flesh that we then
articulate in (his)stories. Having become an integral part of our genes and memes, these
precepts and their stories interfere with our choices, feelings, and thoughts and impel us to
act on behalf of certain interests that often conflict with our own. These stories articulate
our suffering, confusion, and hopes and help camouflage our real drives. Together, these
stories flow into one narrative that structures our understanding and misunderstanding and

knowledge and unknowledge.

Therefore, this work is also about narratives — those complex sets of stories of our
civilisation that lull us to surrender to its order. Narratives domesticate chaos and claim to
know what things came first, what followed, what we should be, how we should live and
where we should end. They contain in them stories of creation, morals of success, warning
tales of hardcore punishment, death, and coveted rewards. Sometimes they admonish with
cautionary tales of where not to stray with our desires and dreams; at other times, they
offer imaginary scenarios of alternative possibilities, cosmic trajectories, and the promise

of rebellion in an attempt to regain wildness.

Unni Wikan and Cheryl Mattingly (in Mattingly and Garro, 2000) challenge the
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idea that narratives offer a coherent, chronological and even logical order to experience.
Nevertheless, they do not distinguish between the civilised and non-civilised narratives.
Neither do they specify the narrative level; for instance, there is a larger framework within
which the varying multiplicity of narratives are inscribed that structures one version of the
history of humanity and the world. In Lyotard's terms, these narratives constitute the
metadiscourse and the metanarrative that are ultimately informed by Bourdieu's concepts
of doxa, habitus, and ideology. Wikan writes that because in her native Norwegian (as
well as in Arabic and several other languages) there is only one word “story” or
“storytelling”, it is difficult for her to grasp the nuances and the differences between

“narrative” and “story” or “narration” and “storytelling”.

In my own native Russian language, however, there are differences between
UCMOpUS, PACCKA3, PACCKA3bIBAHUE, NOBECMb, NOGECMBOSAHUE, U3NA2AMb, NOEe0ams”.
Hcmopusa [istorija] means “story”, both, as in “a story” and “history” (like the French
“histoire” can be “une histoire” [a story] or “/'histoire” [history]) and “event”. This word,
therefore, contains the nuances of something that could have truly happened. Pacckas
[rasskaz] means story, which can be fiction or a personal testimony of an event. Even
though paccrkas and ucmopus are synonymous, there are situations when one cannot
replace another; for example “BoT kakass uctopus [istorija] mpuKIIOYMIACh CO MHOM~
(Voila the “adventure” or “story” that has befallen me), but it would be wrong to use the

synonym: pacckas [rasskaz] or story in this context.

Pacckazvisanue [rasskazyvanije] means to tell something that really happened or to
recount a fictive tale. Ilogecms [povest'] is a novel, a long story, or a narrative since it
assumes a complexity of stories and time frames. Ilosecmeosanue [povestvovanije] is to
narrate a complexity of ideas or stories that has a ring of orally transmitted truth but can
also be used in narrating legends and fiction (in subsequent parts of my work, I challenge
the civilised distinctions between fiction and reality, but for the time being I leave it at
that). Mznaeams [izlagat'| means to recount through attentive description, stating and

listing meticulously the various points of one's argument in the story or narrative.

*  Complexity and nuances are further complicated by the different forms of the same verbs that signal one
time, specific events or regularly recurring, time unlimited events. In other words, the forms of Russian
verbs signal timely and ordered structures of narrative and the admission of an unbridled chaos.
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Furthermore, this grammatical form of the verb has no time structure or limitations since it
conveys a ceaseless recurrence, even an eternity, whereas wuznoocums [izlozhit'] is the
finite form of the verb: give all the details and facts and make one's case once and for all.
Finally, there is another word, nogeoams [povedovat'], which means to impart or reveal

one's story or secret.

English words for tell also carry specific, English connotations. For example, to
relate something means “to tell”, but the word shares the root with relate to or connect
with and make one a relative of sorts. Relay carries the connotations of convey and
exchange, and narrate has a more complex and formal ring to it, while recount shares its

root with account and resonates with the Russian izlagat'.

Even Swedish, in spite of the fact that it lacks the range of vocabulary for “telling”
that Russian has, nevertheless, has two words: historia for “story” and berdttelse, which
can be used for “narrative” or “discourse” and for narration, or narrat for “narratee”. The
same applies to the two terms for “tell” and “narrate”: fortdlja and berdtta, the latter is
more common and has a nuance of sharing, which the Russian peredavat’ carries, as well
as to tell, to relate and fo narrate. Then there is relatera, which means relate or recount
and daterberdtta, which means to retell and transmits a sense of quotative evidentiality that
is an obligatory marker in languages like Turkish or many aboriginal languages in the
Americas and Australia, as well as in other parts of the world. In cases where the language
imposes quotative evidentials, the speaker is obliged to pick specific words to signal the
level of reliability of the information relayed, such as whether an account was retold and
not witnessed personally or whether it was based on first-hand experience through the
teller's senses”. In Russian, the equivalent is nepeckasvieams [pereskazyvat']. Finally,
Swedish has adopted the same French word as did Russian, and whose English equivalent
shares the root with Aistory in other Indo-European languages as well: historia or English

story or Russian ucmopus [istorija].

In other words, Wikan's discomfort with the word narrative, which to her sounds
“foreign” and elitist, is another reminder of the existence of a connection between

language and experience and the ways in which we communicate and structure that

* For more on the interrelationship between language and cognition see Palmer (1986), Papafragou et al.

(2007), Boroditsky (2009), and Casasanto et al. (2010).
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experience — an endeavour that influences our bodies, space and world, for her essay
specifically tackles — not the unNorwegian narratives, she stresses, but — stories of illness,
relationships, and language (Wikan in Mattingly & Garro, 2000). Evidently, language
provides important metaphors and taints the perspectives on experience and reality
through nuances and various associations. Nevertheless, the theory of linguistic
determinism warrants caution, because the effects of coercion through social expectations,
punishments and rewards at the basis of the methods of education and domestication are
the primary factors responsible for forcing people to comply with the defining power of

language and narrative structures.

Contrary to Wikan, for instance, my own consciousness has been formed in a wide
spectrum for ways to tell and narrate, that is, in Russian language and culture. I hence find
myself being sensitive to the different concepts that the two words, story and narrative,
convey. Albeit, these differences and nuances in themselves, I argue, are not the most
important aspects of knowledge, because, when one reads Tove Jansson's Moomintrolls in
Swedish, one gets overwhelmed with the expanses of freedom and wilderness, in which
language is played and tampered with, burnt (the interdiction signs that form the grammar
of the Hemulens' worldview), and used to communicate and transmit personal and
communal healing (The Exploits of Moominpappa [later edited into Moominpappa's
Memoirs] 1950) and nurture life. Narrative in Jansson's case, thus, loses its chronological
structure and becomes a series of moments caught — like the tune that Snufkin chases,
captures, loses, then captures again — for sharing communally in a chaotic and always new
and unpredictable way. The characters do not evolve, but are themselves full of chaos and
their experience is always diverse, just as the world they inhabit. In this light, I attribute
the most important difference to the perspectives that underlie the drives behind the
different versions and modes of these expressions and not to the forms and mechanisms of
communicating events, experiences, and desires. It is these ontological perspectives, I
argue, that shape desires and mould the details of our lives; they can help us find our way
back to wilderness or, to borrow John Zerzan's (1994) phrase, lead us into our “Future
Primitive”.

Because stories are not neutral, recent trends in social and anthropological research
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(Jameson [2002], Mattingly and Garro [2000], Landau [1991], Martin [1987], inter alios)
have turned their attention to examining the various forms of human endeavour through
narrative structures, plot and literary theory: narratives in medical anthropology, narratives
of law, narratives of childhood, narratives of scientific interpretation of “real” phenomena,

and so forth.

In spite of the ability of habitus and doxa to proliferate through time in a fixed and
rigid form, oral tradition is by nature an interactive process of communication that entails
exchange in knowledge. It would not be a tradition if each individual were to have an oral
interaction with herself. That would be introspection. To borrow from the premises of the
reader-response or reception theory, the act of reading is similar to hearing a story since
the space of reception becomes the locus of contested desires, interests and meaning, a
relationship that conflates dimensions of time and space, where act and process that we
conceive as occurring through time also form an integral component of the space of

mental, emotional, historical and future negotiations.

Literature, both oral and written, hence, opens a window for understanding the
interaction of personal and social spheres and the negotiation of personal and institutional
interests, since authors imbue their texts with their habitus, doxa, and knowledge or
ideology and the readers understand them in their own manner. Numerous thinkers have
tackled the problem that the genesis itself of literacy has not been a neutral event but
rather a logical development of the technology of domination. Acknowledging this fact
raises important questions on both the nature and the purpose of all literature, including

children's.

First, as Jack Goody (1963, 1968 and 1977) and Walter Ong (1982 and 1986)
observe, literacy is a corollary of civilisation and therefore necessarily implicates relations
of power that are intentionally engineered and that are proliferated through unintentional
mechanisms such as language, narratives, and literature. In the following chapter, I
explore these connections through the theory of narrative, anthropological field study, and

examine its articulation in children's books.
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Chapter 3: Language as Root of Violence and Grammar of Ordered
Reality

The pivotal aspect of the mechanism responsible for the proliferation of
institutions is language. Language is both a semiotic system and a system of laws, or a
grammar, that structures and regulates the exchange of symbolic capital and the economy
of effort. Grammar provides concrete rules and formulae which by its nature is designed to
contain meaning, predict interactive responses thereby preventing the unforeseeable and
curbing improvisation and chaos. In other words, grammar imposes uniformity or
standards of assigned meanings and concepts to our understanding and thereby controls
interactions between humans and their world. Even pictures and illustrations in children's
books require and/or “train” a fluency in semiological systems; i.e. they constitute a

language that collaborates with the verbal aspect of the books.

While the meta-linguistic and epistemological studies of literature point to
increasing possibilities in interpretation that are capable of conveying various levels of
complexity in the narrative, these complexities could be the result of unresolved tensions
and conflicts characteristic of stratified societies® due to the pressure applied by an
attempt to standardise and impose a uniformity that limits the expression of personal
experience and observations. Learnt through ritual and repetition, grammar becomes an
integral part of habitus and doxa, and language itself becomes a crucial aspect of the brain,
perspectives on the world, and dispositions. Nonetheless, there is room for chaos even in
language, since meaning fluctuates based on personal history, associations, the
physiological memory of emotions, posture, dispositions, experiences, and knowledge
which constitute the body hexis—an aspect of communication that implicates the role of
biography in forging specific perspectives underlying the premises and conclusions of all

endeavours of social significance, whether scientific or creative®.

** Frederic Jameson (2002) and Claude Lévi-Strauss (1963) make an important point about the complexity

of art: when a society, such as the Caduveo, chooses to organise itself hierarchically, they fail to resolve
the contradictions and conflicts arising from inequality and subjugation. These conflicts are then
expressed in the complexity of lines and details in their paintings.

»  Scientific and artistic categories are as artificial as any other. For example, to learn anatomy, or to
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Even though some linguists believe language to be a natural or evolutionary
characteristic of human beings, the nature of language or the ability of other species to
have grammatical systems for arranging signifiers and meaning indicates that language is
neither a “natural” nor unique aspect of humanity. Rather, it is one of the tools, probably
the most archaic of human tools, that helped organise abstract thought within a system, i.e.
provided a grammar for symbolic representation and with it the possibility to replace the
real experience by the symbolic. As I discuss in part three, this ability for language and
civilisation are not exclusive to human animals, however, very few species choose that
path of cultural transmission and interaction since it appears that language, among other
things, provides a vehicle of submission to social and cultural norms that impose a sense
of relating oneself not to a first hand experience, but first of all to language itself and to its
system of arbitrary rules, restrictions, definitions and values — a grammar that is imposed
on a person through the methods of education and domestication from early childhood and
which requires a certain mode of relating oneself to the rest of the world. Research in the
field of language and cognition reveals this relationship of language, knowledge and

domestication.

In Metaphors We Live By, George Lakoff and Mark Johnson (2003) examine this
connection between understanding, experience, and observation from a deterministic
perspective on the metaphors used for scientific exploration. Their analysis demonstrates
the role of metaphors and linguistic turns in shaping what we observe, how we interpret
and feel about our observations, and ultimately how the language itself then shapes values,
metaphors, language, experience, “facts”, and their interpretation. Other deterministic
studies in sociolinguistics have been vital for an attempt to understand and address the
problems of social injustice and stratification. For instance, the work of William Labov
(1972) on Black English, Lesley Milroy (1987) on language, stratification, and social
networking, Deborah Cameron (1995 and 2009) on language, gender, and class, among
others demonstrate how accents, terms, and body postures can be used to keep wealth

distribution out of reach for certain groups based on ethnicity, gender, or other

practice architecture one needs to be able to “see” and to “draw” in addition to the learning and analytic
skills needed to perform any task. This is valid also for art, where one needs to learn about what one sees
from other “scientific” aspects (anatomy, physics, etc.). For a deeper discussion, refer to chapter 4 on
Knowledge.
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discriminatory markers that are connected with linguistic expression, essentialism, and
socio-economic status. Others have elaborated on the relationship between language and
class, and by extension on language, disesmpowerment and access to resources and capital.
Basil Bernstein (1971), Karen Foss and Stephen Littlejohn (2010), James Atherton (2011),
inter alios, also offer invaluable insight into the mechanisms behind in-group participation
and out-group discrimination. While these theories offer important contributions regarding
the use of language for the purposes of discrimination, domination, and ostracising from
economic networks, they do not address the question of the genesis and nature of language

itself.

The standard, underlying premise in most of these approaches to language is
defined by the civilised perspective that still continues to see language as a potential of
“progress”, presumably an improvement over the dark animal a-linguistic ignorance to the
elevated, even if incomprehensible for most, language of abstract poetry and artistic
representation. Furthermore, this perspective presents language as a natural characteristic
of humanity. Noam Chomsky (1957 and 1972), for instance, argues that exclusively
human children's brains are hardwired specifically to learn language by a certain age,
which appears to be lost (atrophied) after puberty and is not related to intelligence.
Psycholinguistic research of feral and deaf children appears to confirm this observation.
However, researchers studying the cases of “feral” children have focused on grammar and

syntax rather than on the ontological premises in the notions conveyed by language.

Now considered a classic study in language acquisition and childhood, the case of
Genie is an extreme scenario of this narrative of incarceration, dependence, and isolation.
Because of this, it reveals the mechanisms of domestication and its effect on wilderness
which under the conquest of civilisation becomes a desertified landscape of loneliness.
Having been severely abused by her parents until the age of thirteen, Genie grew up in
complete isolation from her family, strapped to a chair in a room, occasionally being fed
by her parents who did not communicate with her with the exception of her father
growling at her to show his anger when he brought her food. Otherwise, Genie was left in
isolation from the rest of the family, whose other children received normal treatment.

Social workers discovered Genie in November 1970 at the age of almost thirteen and
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placed her in the care of psychologists who turned Genie into dissertation material
observing her abilities to learn speech and adaptation to life in “society”. Genie eventually
learnt how to communicate, but had difficulty with standard grammar and concepts of

politeness, such as “hello” and “thank you” (Rymer, 1993).

However, the concept “thank you” is not simply a matter of semantics and forms of
polite socialisation. It contains the ontological premise that people have been created as
self-centred, selfish, and cruel; that what they snatch from the world becomes their
property and right; and that they do not have to share or be kind to others. Therefore, when
they decide to show concern for someone else, even in a seemingly simple greeting such
as: “good morning, how are you?”, the response should acknowledge the fact of asking
and not answer the question, because the inquirer does not care to find out how the other
really feels. It would therefore be inappropriate to provide a description of one's real state
of mind, heart, or life, because the answer should signal the appreciation for the question
itself and so a “very well, thank you, and how are you?” is then also met with a “very
well, thank you; what a lovely day” even if the day is dark and the person is hungry and

has no means of procuring food.

Alice Parman observes that the “thank you” issue and praise for food were the first
aspects of her upbringing in the United States that stood in stark contrast with the
interactions she witnessed in the home of her Indian hosts in a place in India where she
has not seen a foreigner for kilometres (Anarchy Radio 15™ December 2009*). “Thank
you for the meal, it is very good,” is the American way of expressing that everything is
appreciated and comme-il-faut, she says. “Why, the food wasn't good last time?” the hosts
asked half-jokingly. Family members, Parman observes, are expected to share and help
each other out. They do not need to say thank you, because they will share and help out
too when need arises. Such observations on the ridiculous aspect of thanking someone for
food have been made in other non-domesticated societies. For example a Danish traveller,
Peter Freuchen, who had married an Inuit woman and lived with the Inuit in Greenland,
observes that the Inuit see mutual aid and reciprocity as the nature of human relations and

one does not thank for what constitutes the foundation of community, members of that

** http://www.archive.org/details/AnarchyRadioTv12-15-09
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community explained to him (Freuchen, 1961).

There are good arguments for both the “thank you” or the “thankless” way of
relating to members of one's community, so it would be difficult to say definitively which
might be the more optimal modality for expressing communal relationships while
concurrently respecting personal space and effort, which the “thank you” acknowledges.
Returning to Genie, however, having been abused as a child and having known only

selfish cruelty, this concept must have appeared foreign to her.

In this way, Genie's case reveals that these ontological differences at the root of the
distinction between wildness and domestication are responsible for the extent of the effect
of our interiorisastion of domestication, abstraction, and language and its expression in the
characteristics that make up our physiological, cultural, political, and environmental
specifics and differences. The most tragic and most revealing aspect of her case, though, is
that her extreme domestication through abuse, left her with neither wilderness nor
civilisation and therefore an inability to submit to relations articulated through symbolic
and abstract sounds that reconfirm through a ritual exchange of politeness that acts of
kindness are the exception, while acts of cruelty, exploitation, incarceration, and abuse are

the norm.

In other words, language is the sum of narratives and rules devised to instruct how
to live in the world, how to relate to it, and how to interact with it. Chomsky's observation,
that the ability to learn “language” is lost by a certain age thus makes sense if we define
this phenomenon as the loss of the ability to develop alienation through symbolic thought.
There is, perhaps, a stage at which a human or animal person grows into the world as a
wild being and becomes less prone to domestication, with its promise of deferred
gratification that informs the basis of contemporary symbolic salary-culture in which
symbols are given in exchange for extorted labour or the promise of “good jobs” and
“good living” in exchange for complying with the board of education agenda or with
teachers' demands. Language could have been that mutation that allowed us to develop the
possibility to symbolise, separate, and harm the world and to encode these dispositions
into the semantics and the grammar that structure and solidify domestication. On the basis

of this grammar and structure, civilisation has developed effective pedagogical methods of
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domestication that realises itself through language. Since language is the grammar of
symbolism per se, it can serve as an effective tool of alienation, one that defines and
orders social and personal space as well as the experiences that are fitted to constitute a

civilised self”’.

There is significant evidence that all human and non-human animals have
language®, although it appears that only some human languages have developed a
consistent (almost bullet-proof) system of violence. Here, I have in mind John Zerzan's
1994 and 1997 essays on the social construction of time and language in Running on
Emptiness: The Pathology of Civilization (2002), in which he argues that the first tool of

domestication was symbolic thought channelled by language:

Symbolizing is linear, successive, substitutive; it cannot be open to its whole object
simultaneously. Its instrumental reason is just that: manipulative and seeking
dominance. Its approach is “let a stand for b” instead of “let a be b.” Language has its
basis in the effort to conceptualize and equalize the unequal, thus bypassing the essence
and diversity of a varied, variable richness (Zerzan, 2002: 2).

In contrast to the proposition propounded by Jack Goody and lan Watt's (1963) that
literacy and alphabetisation is what developed the human brain and made it capable of
abstraction, Zerzan identifies the invention of language itself as the cause of our rupture
from real experience and our world, because language has provided the means to
substitute the symbol for the real, denoting it in flat dimensions and experiencing it as a
linear and organised order thereby homogenising diversity, simplifying the complexities

by overlapping symbols.

Since civilisation is marked by intense violence, war, and stratification with its
totalitarian imposition of obligatory schooling and literacy, Zerzan's question regarding the
link between language and violence deserves serious examination. In the context of
children's literature, I argue that this violence is transmitted through narrative structure. In
other words, the interaction of the various parts of that narrative structure becomes the

language (i.e. the grammar and the semiotics) of civilisation. Hence, a harmless looking

7 As mentioned earlier in this chapter, many sociolinguists and anthropologists of language have discussed

the connections between language and its relations to economic disparities and psychological identity
based on gender, race, class, and I would add species to the list. The classic pioneers in this field are
Lesley Milroy (1987), William Labov (1972), Deborah Cameron (1995 and 2009), inter alios.

Apart from the famous studies on the language of bees, dolphins, and primates, Con Slobodchikoff of
Northern Arizona University researches the transmission of semantic information by prairie dogs.

28



62

book, such as A.A. Milne's Winnie-the-Pooh, may appear at first glance to be funny and
cute because no overt aggression is ever depicted, yet the ontological premises of its
civilised space nonetheless transmit a violent order of power, cruelty, and abuse that is
kept at bay as long as both the victims and their master play their roles and claim their
relations to be the expression of love and joy. The important question that arises from
Zerzan's critique is whether a different ontological premise transmitted through language
is capable of circumventing the violent outcome that symbolic systems, as Zerzan argues,
ultimately convey. In other words, can a book, for instance a moominbook, still be able to
transmit love, life, and peace if it is based on the ontological premise of wildness,
movement, and chaos even when the transmission occurs through language, moreover,
through written language? It is an important aspect to investigate separately, particularly in
comparison with the languages of other species, namely, whether the ontological premise
can circumvent the impetus towards separation and alienation that appears to inhere in

civilising tools and systems such as language.

On a different level, Zerzan notes that, in Latin, the word “define” originally meant
“to limit or bring to an end. Language seems often to close an experience, not to help
ourselves be open to experience. When we dream, what happens is not expressed in
words, just as those in love communicate most deeply without verbal symbolizing”
(Zerzan, 2002: 2). In this sense, then, definition, limitation, order and domestication are in
the very nature and purpose of language — a system that shapes the knowledge which it
orders, denotes, symbolises and transmits. That is why language, Zerzan observes, has not

always evoked the optimistic cheer that the civilised, such as Eli Sagan, have expressed:

Eli Sagan (1985) spoke for countless others in declaring that the need to symbolize and
live in a symbolic world is, like aggression, a human need so basic that “it can be denied
only at the cost of severe psychic disorder.” The need for symbols — and violence — did
not always obtain, however. Rather, they have their origins in the thwarting and
fragmenting of an earlier wholeness, in the process of domestication from which
civilization issued. Apparently driven forward by a gradually quickening growth in the
division of labor that began to take hold in the Upper Paleolithic, culture emerged as
time, language, art, number, and then agriculture (ibid).

The breadth of research from which Zerzan draws this connection between violence and
language is compelling and highly relevant to any attempt at furthering the understanding

of human knowledge particularly as it is expressed through and encoded in language,
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since, unless one thinks a critique for herself under her breath and exclusively in her own
mind, any cultural or social attempt to understand and challenge its curtailing and

deadening power in itself takes place in and through language.

Wikan's problem discussed above thus becomes even more pronounced when one
approaches it from the angle of Zerzan's critique of symbolic thought, language, and the
social construction of time. Namely, Wikan's difficulty with the vocabulary responsible for
structuring experience and knowledge through stories (simpler elements of narratives) and
narratives (more complex and larger forms of communicated experience) becomes
understandable and reveals the value of — even the urgency for — a comparative analysis of
fictional stories with socio-cultural narratives in Swedish, Russian, and English which I

undertake here.

Chapter 4: Literacy as Tool of Domestication and Oppression

The concept of domestication entails not only the conceptualisation of the “other”
as “own”, but also of convincing the “other” that she is “other” and “owned”. In other
words, the alignment of the other's will with one's needs requires a narrative that structures
obedience, contentment, a conception of “natural rights”, desires, and other symptoms of

life.

In civilisation, just as in wilderness, desires, personal and social ‘“history”,
dependencies and interactions are inscribed within the larger system of relationships.
Unlike in wilderness, however, which contains in it a multiplicity of narratives expressing
different interests, in civilisation, one dominant version speaks with authority on behalf of
specific interests and inscribes all other interests, including those in conflict with the
dominant version, into an official narrative with its sense of direction and chronology.
Narratives order events into a plot that betrays a certain foundation of values providing a

scale for measuring a person's worth and instilling a sense of norms and ideals. The
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mechanism for constricting a person's movement and presenting a plot through which
literary characters, both fictional and ethnographic, submit to a system of rewards,
punishment, direction, and plot forges specific fears, desires and aspirations in the
audience who identifies with these literary characters that symbolise the audience's own
dreams even as the audience has been alienated from reality and own inner wildness

through domestication and its methods of education and manipulation.

The question that arises from these observations becomes: can we ever — whether
we are cultural producers or cultural consumers — detach ourselves completely from our
world, experience and concerns—i.e. from anthropocentrism? For, if we depend on a
specific paradigm for the organisation of livelihoods, in the context where space and
resources have been privatised, then access to one's livelihood depends on the networks
through which we acquire access to food and to symbolic and material capital. In such a
context our imagination, no matter how uncurbed and wild, would still derive its life-force
and form (language) from our experience within pre-set, previously accumulated
categories of knowledge and perspectives, an imagination that renders this
experience/knowledge pre-ordered, pre-categorised, and handed down as part of the
symbolic heritage in terms of meaning, networks, institutions, knowledge, identity, pass-
time, history, future, and so forth. For instance, science fiction and fantasy, the most
fictional and imaginary of literary genres, whether written for old or young adults,
illustrate the point that civilised literature, stories, and narratives are in themselves
narcissistic endeavours always concerned with the human, the nature of the human, the
interests of the human, the nature of human relationships with themselves and with the

world, et al.

This obsession with humanity and humanism moulds the rules of credibility for
works of fiction: if humans cannot relate to the depicted world, then it is deemed
nonsensical or utopian (incredible, improbable, alien). Regardless of the author's intent,
books offer specific sets of rules, which in the case of imaginary worlds can “convince”
the reader to believe in that world and identify with its characters. Credibility, rules,
representation — even in the case of the fantastic — thus depend on the “knowledge” about

the “real” world that the author and the reader hold, interact with, or challenge.



65

The question of credibility touches upon several aspects of literary works. First,
trust and belief are linked with the issue of authority: the authority of the author, the
authority of the genre, the authority of the work itself, including the debate of literacy
versus illiteracy. In the contemporary global technocratic system, literacy is valued and
written texts have weight, voice and authority that are denied to oral traditions. This
renders authored, written, and published sources of information credible and the
unpublished sources not; a published author here is seen as authority, but an unpublished
author is not; elite knowledge is credible because the elite have access to the process of
producing and publishing texts as well as the final products, while popular knowledge is
not because, as Bourdieu (1979) observes in Distinction, it constantly undergoes inflation;
and so forth. The knowledge that the literate classes, and specifically the groups in control
of the production of literacy, produce about the popular classes too constitutes the voice of
authority that is internalised by the popular classes or resources, who are thereby silenced

and objectified as they are “studied”, “known”, and told who they “are”.

Domestication thus entails teaching a person knowledge that is not available in
wilderness. If the case were otherwise, there would have been no need for the principle
itself of pedagogy, i.e. the notion that someone must teach others a standardised
curriculum or the “uneducated” will perish, because the assumption is that they are not
capable of learning these principles on their own. In the wild, a person living in a
community of human and non-human people and plants from childhood learns how to
guard the balance and diversity of that community so as to ensure that life continues and
thereby learns to respect seasons: today I eat, tomorrow it is the raven's turn, then the
hare's, and then the wolf's. In civilisation, only those who have power and ownership
“rights” over “real” estate and living and non-living resources are the ones who eat. In
other words, there are those who consume and control the symbolic capital, and there are
those who are “legally” denied access to basic necessities, i.e. the majority of human and
non-human “resources” who are excluded from this system of distribution of symbolic and
material capital and resources because they themselves constitute the resources that are
known to exist to be consumed. Hence, the cows, chicken, and pigs are incarcerated in
concentration camps, locked in stalls for slaughter; human resources are used and

discarded; soldiers are shipped off to kill and be killed; and the share-holders hold shares
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of people, modes of production, products, markets, governments and their representatives,

just to cite a few examples.

In order to domesticate a human or non-human person, that person needs to be
taught that she will die if she does not please the one who has succeeded in killing
competition — both the competing enterprises, the individuals that comprise them, and the
human and animal persons who compete — and has appropriated food and other necessities
for one's livelihood. Resources have to be taught that they are resources on a daily basis,
for in the wild they would not learn how to fear, suffer, and toil; and when not reminded

they easily turn feral.

Historical, anthropological, linguistic, philosophical, and other studies all agree
that there is an interconnection between literacy, social and political domination of minds
and bodies, the emergence of the capitalist mode of thinking human relations in terms of
both product yield and social relations, and the environment which in civilisation is
necessarily agricultural and domesticated. The technologies of writing, the body itself of
the text, and the technologies of dissemination or, as in the case of elite knowledge,
technologies for the monopoly of texts and valued information, work together to seal off
access to agency and to impose the domesticated narrative as the legitimate and “natural”
interpretation of any ontological, anthropological, or epistemological explorations in

creative and scientific literature.

In The Domestication of the Savage Mind (1977) and later in The Logic of Writing
and the Organisation of Society (1986), Jack Goody observes that, in the written records
that have survived from ancient times, it is the financial and administrative lists that
predominate and not the literary or other creative texts, which indicates that the initial
intent in literacy was to establish “relationships of dependence”. Technically, literacy is
different from oral societies, where individuals memorise their personal, political, and
economic transactions in a context of relationships “perhaps with the aid of witnesses,
where the transfer establishes a specific relationship of credit or debt rather than a
generalized one of dependence” (Goody, 1986:104). The lists that Goody cites deal
specifically with the administration of financial debts, prices, yield, etc. and have emerged

in hierarchical societies where the majority was managed to produce for the profit of the
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owners (at different epochs, “owners” went by different terms: lords, merchants,

aristocracy, courtly administrators, etc.).

While it is not self-evident whether literacy came in response to the mutation in the
human brain that suddenly shifted from the wildness mode to that of domestication and
ownership or whether it caused the shift, Goody formulates writing as the “technology of
the intellect” responsible for the crystallisation of civilisation in its current form. He

explains that

by discussing mechanisms as well as differences, [ have tried to map out an approach to
the problem of cognitive processes, the ‘nature of human thought’, I’esprit humain (to
use the formulae of Chomsky and Lévi-Strauss respectively), which attempts to take
into account of the effects of differences in the mode of communication between and
within human beings (Goody, 1977: 160).

This technology of the intellect, Goody argues, is what differentiates literate cultures from
oral but he does not see the hierarchical and alienating potential of technology as
necessarily threatening. As his frequent collaborator, Walter Ong says, “[w]riting”
heightens consciousness. Alienation from a natural milieu can be good for us and indeed is
in many ways essential for human life. To live and to understand fully, we need not only
proximity but also distance. This writing provides for consciousness as nothing else does”

(Ong, 1982: 81).

Here, Goody and Ong articulate the civilised position, which inadvertently justifies
violence, particularly since alienation entails the infliction of pain on those from whose
experience the domesticator chooses to distance himself and to silence its expression by
misnaming it. Pain that would have resonated sharp and loud through empathy, not only
becomes blunt, it disappears from the radar of the domesticator's knowledge because it is
(re)presented as something else—joy for instance. In other words, the civilised person
tunes to the legitimate discourse on experience instead of tuning in to the experience itself.
The price of this alienation is change in the very nature of civilised beings. As the civilised
began to alienate themselves from themselves and their world, they began to undergo
physiological, ontological, and epistemological mutation which was aided by language
(Chomsky, 1957 and 1972) and literacy (Goody and Ong) thereby inducing physiological

changes in the brain, which constitutes both a vital organ of agency and a space for doxa
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and habitus. This organ as space and motor drives a person to interact with and act upon
the environment in specific ways. In more than abstract or symbolic manner we now
express our domestication through our flesh, and, in this light, Goody and Ong's research
confirms Bourdieu's processes of the embodiment of elite perspectives, knowledge, and
values. Accordingly, literacy became the DNA of oppressive and concurrently oppressed
brains, which effectuated a significant shift in the nature of intelligence per se causing

serious deterioration in understanding, intelligence, knowledge, and relationships.

These observations and connections between literacy and oppression have been
made by scholars from a variety of disciplines: anthropology, pedagogy, literary studies,
history, among others. The principal point of these disputes circles around “the chicken or
the egg” question: namely, when we accept the association between the emergence of
literacy and the fundamental changes in human nature and society, which of these
elements is the factor and which is the consequence? Was literacy responsible for these
changes, was it a corollary, or did it appear in response to specific needs and perhaps to
the changes themselves? In the end, what does this tell us about the general trajectory and
experience of human and non-human beings, their knowledge and, by implication, about

the culture of childhood?

Many scholars see these changes either as inevitable or, like Walter Ong, even as
positive. In Imagined Communities, the historian Benedict Anderson (1992), for instance,
argues that in post-industrial societies, literacy played a central role in making
“knowledge”, which has been invented and constructed as symbolic currency, standard
and accessible for the “public” even while he acknowledges the intentional manipulation
of invented traditions (Hobsbawm and Ranger, 1983). Just as writing provided the
technological means for solidifying new ways of relating (or rather of not relating but
alienating, as Ong puts its) to the world in a hierarchical and utilitarian manner, so has
print culture, according to Anderson, provided the technologies for nationalising
knowledge and information, inscribing it into the structure of power, exploitation and
stratification, thereby altering the lives of domesticated people who began to view
themselves differently in relationship to the imagined communities and to the now

abstracted members of their group. In other words, the formation of modern consciousness
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itself owes its existence to literacy and, in more recent developments, to print and world

web cultures.

In contrast to Goody and Ong, some theoreticians of literacy and capitalism saw
these changes in the nature of knowledge and human experience as menacing. In The
Postmodern Condition, for instance, Jean-Francois Lyotard (1984) observes that the
“grand narratives of legitimation” have lost their credibility and power of authority. In
other words, he assumes that the various stories about the history of the whole of
humanity, such as the Enlightenment story about progress, Hegel's dialectic of Spirit, or
Marx's utopia of the impeding crumbling of capitalist autocracy and the dissolution of the
state had, prior to postmodernism, provided a convincing narrative that legitimated them;
but since, according to his version of the story, postmodernism has splintered stories,
narratives, nonnarratives, ahistoric epistemologies and moral theories, people lost faith in
the ability of the metadiscourse to contain the narratives and hence to provide the meta
level necessary for their legitimation. Having lost its power, knowledge has become a
commodity that can be easily bought or sold and thus has altered the nature of knowledge
itself. Most important, he observes that knowledge is no longer based on “facts”, rather is
a product of social relations (Lyotard, 1984), and, in the context of civilisation, these
relations are based on closed group networking, hierarchy, and limitations. In other words,
like Goody and Ong, Lyotard identifies the importance of (meta)narratives in the
development of civilised hegemony. However, by characterising the “modernist”,
“narrative”, “metannarative”, and the “metadiscursive” as ineffective technologies of
legitimation of knowledge and power, he nonetheless conceives the possibility of rescuing
the postmodern project by incorporating the splintered stories into practice. Practitioners
thence legitimate their practice within a “justice of multiplicities” (Lyotard, 1984). Fraser

and Nicholson offer a critique of Lyotard's oversight in his piece on postomodernism:

A major problem with Lyotard's “justice of multiplicities conception [is that it]
precludes one familiar, and arguably essential, genre of political theory: identification
and critique of macrostructures of inequality and injustice that cut across the boundaries
separating relatively discrete practices and institutions. There is no place in Lyotard's
universe for critique of pervasive axes of stratification, for critique of broad-based
relations of dominance and subordination along lines like gender, race, and class”
(Fraser and Nicholson, 1989: 88).

Fraser and Nicholson point to an important deficiency in Lyotard's critique, which, even



70

though he acknowledges the “evolution” of systems of relations of knowledge(s),
nevertheless, like Ong and Goody, does not pay enough attention to the “direction” of this
“evolution” and its effects on living experience of anthropogenic devastation on earth.
Fraser and Nicholson's own oversight, however, is as serious since in their discussion of
relations of dominance and subordination they include only those species who are
categorised as human and in this sense, like Lyotard, they leave in tact the metanarrative
of domestication, dominance, and subordination. In this way, Lyotard and his critics
actually salvage the legitimacy of “(meta)narratives” as abstracted from individual
experience of pain that is inflicted by the “meta-narrative” of civilisation and the
technologies of biological modification. On the other hand, Lyotard's idea of the practice
of “justice of multiplicities”, a conception that legitimates itself through praxis, allows for
oral traditions and non-civilised narratives to legitimate themselves as well. In this respect
Lyotard reopens the door for a possibility of liberation from the technologies of literacy,

something that Nosov succeeds to envision in his ideal Flower Town.

From a different perspective, approaching the problems of literacy and
technologies of texts and knowledge, technocratic views of literacy have been strongly
contested. For instance, Michel Foucault (1970), Jacques Derrida (1978 and 1997), Roland
Barthes (1989), among others, pay attention to the dichotomies inherent to the oral/literate
debate. Their discourse echoes the Marxist approach adopted by Bourdieu in that it views
concepts of consciousness and knowledge as historically contingent upon the (civilised)
narratives that correspond to economic, political, and technological conditions of
possibility. In this regard, they do not question the oral/literate dichotomy per se as much
as they shift the focus from the linear, closed space of literacy to the non-linear, open-

ended space of electronic literacy.

For Bourdieu (1979), symbolic value is independent of truth value and that makes
it possible to concoct “knowledge” and cultural representation whose mere “prestige” and
high price render it “credible” regardless of whether the “information” it purports to
present is true or false, thereby comprising the main leverage in the underlying
mythologies of civilisation. Limiting accessibility to these objects of symbolic capital

increases the value and the desire to possess them. Yet, popularisation of elitist knowledge
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does nothing to distribute power or to confront inequality. On the contrary, as Bourdieu
illustrates with popular and elitist art and literature, popularising an elitist article decreases
its symbolic and “material” value whereby the elite immediately come up with another
mystical artefact to stand as a symbol of currency that is turned into an “organ” of
knowledge inaccessible for the masses. Devaluation of academic degrees is another
example that undergoes a similar process of inflation, Bourdieu argues. For, the higher the
rank, the more exclusive the knowledge and the degree and the more authority it earns its
holder. However, as more and more people strive to advance their chances of climbing up
the social ladder, the less valuable these degrees become. Today two postdocs are the
equivalent of a B.A. or a Masters degree half a century ago. This inflation of
“certification” that the institutions of “knowledge” sell reveals another mechanism of
exclusion and ostracism since the grading and the elimination process ultimately sieves
out more people than it retains by requiring them to know the “exclusive” elitist cultural
symbols which ultimately allows them to compete (and mostly lose) in the hierarchical
system of exploitation. In this vein, making literacy available to the masses in itself will
not make the masses better off, rather will devalue the currency of the symbolic capital

that a given literate piece conveys.

Still, many, particularly socialist and other leftist-anarchist thinkers, such as Noam
Chomsky (in Achbar and Wintonick, 1992), argue that literacy is an important tool that
ultimately allows the masses to access the information circulating among the elites and
whose popularisation makes accessible cultural work and knowledge, which under
capitalism constitute elitist currency. Making these works available to the masses devalues
their symbolic and real price. However, in contrast to Bourdieu's understanding, this
devaluation, they argue, disarms their elitist power. According to Andrew O'Malley (2003)
and Gillian Avery (1975), this has been the tactic with children's books in England for
centuries. Avery and O'Malley's historical research illustrates that the elites have always
managed to regroup and thus salvage their new symbolic and literary capital keeping

stratification in place.

The doxa poses the principal challenge to the dream of liberation by means of

popularisation and technologies, since it is the upper class knowledge, values, and desires
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that provide the axis for habitus. Because the elites assign and control symbolic value
thereby generating the criteria for the production of symbolic culture, then it is the upper
stratum of society that sets the tone and defines what is important, legitimate and to be
desired, regardless of the degree of success in popularising these works and “assets”.
Desires are manipulated successfully, even when the social roles and aspirations assigned
to individuals from the lower classes are expressly framed as antagonistic to those
assigned to upper cliques. Again, Avery (1975) and O'Malley (2003) present numerous
examples of how values and characteristics project specific roles for identification in
children's literature in Great Britain, books in which the rich are lauded for their
sneakiness, exploitation, control, ownership, spontaneity, and a sense of personal freedom,
while the poor are depicted as striving to be dependable, hard-working, self-sacrificing,

and content with the little joys of their poor lives.

The first impediment on the way of liberation via technology, hence, is the
question of the “real” production and exploitation of labour. For, if everyone becomes
“free”, then who will mine? Who will design? Who will work in the plastic factories?
Who will assemble computers? Who will make clothes, cook, and clean, when the free are
enjoying technology? And, if all goes well, who will produce the texts and the
information? How and why would they do it, and why would anyone be interested in it?
This critique of technology and the exploitation it requires inheres in various disciplines
including children's literature which channels these assumptions, hopes, and critiques, to

which I will return further on in my work.

Second, in the context of the totalitarian capitalism, where land, resources, food,
space, and time are all expropriated, struggle itself entails tremendous sacrifices and
demands an immense effort that most people simply cannot afford since the majority of
global population is preoccupied simply with day to day survival. Hence, even when re-
appropriation by human masses takes place (for instance as in the French, Russian,
Chinese, African revolutions), the enjoyment of access to symbolic culture requires time
and the social roles themselves become part of the mechanism that keeps the hierarchical
status quo of knowledge and symbolic culture in place. Once again, all of these abstract

entities that have concrete capitalist value are in the possession of a small group of people
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while the majority of the dispossessed, apart from surviving, is preoccupied with caring
for the needs of the owners of time, symbolic capital, human and non-human resources,
and material wealth. The dispossessed thus attend to the owners' needs for cleaning, child-
rearing, feeding, entertaining, building, servicing the elites' leisure, doing their work for
them, accumulating their wealth for them and (ac)counting that wealth, ad infinitum. In
other words, possessions do not only make up the non-material or social and symbolic
capital such as education, taste, and knowledge, time itself becomes the locus in
constructing the civilised narrative as well as an object of possession and a tool of
domination from which the “masses” are alienated, but which constitute their doxa as well

as their innermost dreams and desires.

Legitimate manners owe their value to the fact that they manifest the rarest conditions of
acquisition, that is, a social power over time which is tacitly recognized as the supreme
excellence: to possess things from the past, i.e. accumulated, crystallized history,
aristocratic names and titles, chateaux or ’stately homes’, paintings and collections,
vintage wines and antique furniture, is to master time, through all those things whose
common feature is that they can only be acquired in the course of time, by means of

time, against time, that is, by inheritance or through dispositions which, like the taste for

old things, are likewise only acquired with time and applied by those who can take their

time (Bourdieu, 1979: 71).

Finally, having spent their time on the classes who have appropriated everyone's
time®’, as well as the labour that feeds, clothes and otherwise nurtures the people with
ownership and the whole world, the majority of the dispossessed people is unable to enjoy
the “democratisation” of the internet space or other popularised aspects of formerly elite
culture because value and legitimation of these pieces of knowledge comply with the
hierarchical standards, and, as Bourdieu observes, even when they do manage to “steal” a
bit of time, the masses cannot do much with the knowledge that has lost its value and
legitimacy. Namely, the valued and legitimated books, photocopies, computers, printers,
intellectual resources, transportation, social networking, and the general conditions that
induce reflection and concentration, such as the availability of time, health, quiet working
space, a satisfied stomach that does not distract with dizziness or sucking and gurgling,
etc.: all of these material and symbolic aspects of living in a world colonised by

civilisation have a bearing both on the amount and quality of time a person has to reflect

* For instance, a recent study conducted by sociologists in the United States confirms that the time
available for personal health related activities and family togetherness is contingent on income (Gupta,
Sayer and Cohen, 2009).
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on, acquire, synthesise, and produce knowledge, as well as on the nature and “quality” of
work a person yields. But, if the insights and results are dismissed as illegitimate and as
bearing no value for the body of knowledge, then the endeavour, along with the
articulation of the experience and suffering of the persons in the dispossessed category
becomes wasted and silenced. This wasting and silencing constitute an intimate part of

civilised violence.

Hence, Foucault’s and Derrida’s optimism regarding the possibility of using textual
technologies, such as the internet to disseminate ideas and information is valid in as much
as the anarchical dissemination of knowledge devalues and hence undermines the currency
of oppression; yet it remains ineffective if the fundamental perspective of civilisation and
domestication remains unchallenged, because ultimately the living “resources” cannot
undo the structural limitation of class access to non-living “resources” and legitimate their
value and use. Most important, they cannot benefit from symbolic capital if they
themselves constitute an important portion of that capital and are themselves someone's
“resources”. In other words, if the desire to achieve social justice among human and non-
human people is sincere, beings must first be freed from the categories of civilised
knowledge that confine them to the epistemological cages that define them as “resources”.
Hence, liberation is possible only through the revolution of basic precepts, where the

underlying premises of civilisation must be guillotined in the name of wilderness.

Narrative is thus intricately connected to the methods of proliferation of knowledge
as hegemony, legitimation of power and oppression, with literacy acting as a useful tool in
cementing the hierarchical structure of oppressive relationships within the physiology of
living beings. To this extent, the act of narrating per se and the larger discourse into which
our propensity for improvisation inscribes it allows for both the method and its technology
to become the content. The method becomes knowledge since it is the routine, and the
way in which the person learns, including the emotional and environmental contexts, that
becomes inscribed as habitus in the flesh. The method — not the form or even the content —
of communicating this knowledge, which is at once knowledge and its method, comes as a
response to the type of the knowledge being communicated: if it is about life, then it

inscribes itself into the memory of each living member of the tradition; if it places material
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commitment in the foreground, then, as paradoxical as it may appear, the method's end is
not to inscribe the content as an integral part of memory, instead it produces the fixed lists

of accounting, debt, and dependence that ultimately cause amnesia, devour and kill.

The stress on repetition and on inhabiting the narrative or allowing for the meaning
to become part of one's habitus collude to bridge the gap between the application and
internalisation of “texts” (as method, written work, psalm, or poem). Both the method of
learning something by heart and writing and reading it are effective in invading personal
space and as a tool of domestication if the narrative is hierarchical and linear with a
driving premise stemming from civilisation. Yet, the crucial difference between the oral
and the literate modes of cultural (re)production and transmission lies in the basic premise:
one stresses relationships with biodiversity and, hence, with life, while the other strives for

relationships of dependence, control, consumption and death.

In much of the scientific and theoretical literature, theoreticians agree about
distinctions between oral and literate technologies of transmission of ideology, habitus and
doxa, and the role that literacy plays in framing the discourse of permanence, death, and
stratification as well as fixing it as a solid structure or a perpetual machine. This is not to
say that oral traditions cannot transmit a civilised epistemology. They can, but when they
do, literacy becomes an important step in fixing the plot and normalising the individual
and social bodies within its logic, whereas wild epistemologies do not need a plot and
therefore do not care for a technology to standardise and to embody the chrono-logical
narrative with its sense of time and meaning. At this juncture, Michel Foucault's (1961;
1963) work on medical discourse and power over bodies and “sanity” has inspired a
plethora of anthropological research on the nature of discourse, narratives, and the body-
social politic connection. As my analysis of Dunno as precursor of Foucault and Rosenhan
shows, these problems, concepts, and connections, including the role of medical
“normalisation”, overseeing, and incarceration in constructing illness, health and
normalcy, have all been raised in Nosov's trilogy. Echoing Peter Kropotkin's (2002)
critique of prisons and mental asylums, the trilogy explores the potential for abuse that
medical power yields projecting this power as even more dangerous than that of the

police, because it is less visible and identifiable with higher potential of being internalised
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by the subjects/objects.

To situate this critique within the space of contemporary medical anthropology,
approaching the nexus of the construction of illness and health, sanity and reason, power
and disempowerment, through the lens of psychiatry, Lawrence Kirmayer makes an
interesting contribution to this line of thought: the poetics of medical narrative constructed
and negotiated in the context of mental health care is pivotal to the emerging “truth” or
“knowledge” about self, illness, health and social relations (Kirmayer in Mattingly and
Garro, 2000). He observes that in the context of literate science, the oral and poetic
practice is unavoidable if integration of experiences and healing is to be achieved. Hence,

9930

even though contemporary science claims to be a “scientific™® and literate body of
knowledge, branches such as psychiatry are necessarily practised orally, exposing the
reality of the scientific narrative's dependence on poetic expressions to negotiate meaning
and experience in a dynamic relationship between the personal and the public,

“knowledge” and meaning.

Psychodynamic theory argues that gaps in narrative may mask or hide a deeper narrative

that is repressed or denied because of its painful substance. But the fractures of narrative

may also reflect the inchoate nature of illness represented as islands of reason,

fragmentary stories, narrative strands, and, above all, poetic evocation through bursts of

figural language. This emphasis on figures and fragments rather than on extended

narratives reflects a basic view of everyday thinking as rooted in poetic refigurations of

the world. Research on the central role of metaphor in language and thought supports

this view of the quotidian mind as poetic (Gibbs, 1994; Lakoft, 1993; Turner, 1996 as

summarised by Kirmayer in Mattingly and Garro, 2000: 171).
This citation offers an excellent transition to the debate of knowledge in oral traditions
versus domesticated literacy and to the question of the role of poetic and, to an extent,
chaotic re-comprehension of the world and of one's own place and role in it; i.e., Kirmayer
offers a new way to understand the power of poetry to cure the depression and alienation
that civilisation generates and which malaise thrives by silencing the doxa of violence and
repressing the need to express this pain. The anarchic potential of poetry, especially its
illiterate potential, has in fact always been feared and repressed by persons with power and
authority. In this battle between the chaos of poetry and the order of civilised literacy, the

role of medical panopticon becomes particularly clear as revealed in my anthropological

" This claim to objectivity and “dry” facts of science has been debunked by Lakoff and Johnson (2003) in
Metaphors We Live By and other studies.
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research on medical practitioners and social workers and their attempt to domesticate the
Somali culture, which I discuss after my examination of The Adventures of Dunno and His
Friends. Echoing the questions raised by Peter Kropotkin in the second half of the 19
century, Nosov explores these issues in his trilogy for young readers (first published in
1953) years before this discourse was brought to the fore by Michel Foucault's work on
mental asylums and madness (1961), the origins of the clinic (1963), or on questions of
discipline and punishment (1979)*', as well as before David Rosenhan's 1973 experiment

titled “On Being Sane in Insane Places”.

Chapter 5: First there was Dunno, then there were Rosenhan and
Foucault

The anti-hegemonic and anti-authoritarian premise of Dunno's trilogy permeates all
the spheres and levels of social relationships in that world: knowledge, learning, economy,
health care, and all. Notwithstanding the fact that literacy has a place in Dunno's world, it
is never imposed; there are no schools and no peer pressure; and everyone is perfectly

capable of learning on her own and at her own pace. Hence,

Dunno never could do anything right. He never got beyond reading in syllables, and he
could only write printed letters. Some people said his head was empty, but that was not
true, because he could not have thought ar a// if it had been empty. To be sure, he did
not think much, but he put his boots on his feet and not on his head, and it takes some
thinking to do even that** (Nosov, 1980: 16).

In other words, literacy is important, but knowing how to live comes first on the priority
list. Literacy does not replace worldly intelligence, the savoir vivre, and can be easily

acquired by anyone once the need to read and write arises. To know how to live entails

' Madness and Civilization; The Birth of the Clinic; and Discipline and Punish respectively.

** Ecniu Hesnaiika Opasicst 3a Kakoe-HMOY/Ib JIENI0, TO JENall €ro He TaK, KaK HaJlo, ¥ BCE Y HEro Mojydanoch
LIMBOPOT-HaBBIBOPOT. UMTaThb OH BBIYYWICS TONBKO IO CKJIaJaM, a IHCaThb yMEN TOJIBKO IE€YaTHBIMU
OykBamu. MHorue ropopwid, Oynro y HesHaliku coBceM Iycrasi TojoBa, HO 3TO HE IpaBJia, TOTOMY YTO Kak
051 OH Mor Torza coodpokars? KoneuHo, oH cooOpakai 11oxo, HO OOTHMHKHM OZIeBajl HA HOTH a HE Ha TOJIOBY,
—Ha 3T0 Benb Toxe coobpaxenue Hano (Hocos, H. I'masa Bropost: Kak Hesnaiika 6p11 My3bIkaHTOM, CTp.
232).
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making one's own decisions and even mistakes, which ultimately means coming in
conflict with authority whose goal is to maximise one's yield and minimise costs and
errors. Reflecting this dynamic, the trilogy is replete with episodes of the problems caused
by doctors and police whose roles often intertwine and, often, even become
interchangeable as they try to affirm a specific order and narrative. As an attempt to
neutralise the hierarchy of characters, Nosov projects as one of the protagonists Dunno's
whole community consisting of sixteen boy-mites who live in a house on Blue-bell Street

in Flower Town.

Dunno's is an unschooled®* world where mites learn when they are interested and
become professionals by practising their chosen avocations. Just like in Lyotard's (1984)
theory, here becoming an expert requires no legitimating process, since practice and
knowledge by themselves evoke the respect of others. In Dunno's world expertise that
comes as a result of passion is always needed by the community and receives admiration.
Hence, a poet, a madman, a traveller, a doctor, an astronomer, a cook, and even a thief, all
have a place in this society. At the same time, school, teachers, academia, or other
institutions of teaching and the production of legitimate knowledge have no place here
with the exception of conference debates that are open to anyone. One such conference
appears in the third book, Dunno on the Moon, in which Doono, Professor Starson, and
astronomer McGlass** have a debate on the genesis and nature of the moon. The
conference takes place at the academy of sciences in which the general public votes for the
theory that is most likely to be closer to truth. In other words, it is not the academy that
legitimates knowledge and discoveries, rather it is the general public. The academy is
physically situated in the communist Sunny City, and its function is to offer a place for
debates between anyone wishing to present a theory, a published book, or research
regardless of whether they are citizens or not (Doono is not a resident, for instance). The

academy functions in the manner of the French conception of a “free school”, such as

33

The term comes from Teach Your Own, a theory developed by John Holt (Holt and Farenga, 2003) based
on his experience of and reflections on schooling methods that worked to suppress the creative
expressions of a child's self and to oppress her will. Unschooling is a term that is designed to incorporate
all forms of child-led education that entails focusing on the child's learning needs for self-learning and
not teaching. I use the term “unschoolling” for lack of a better term to describe empathic, attachment
parenting, and child-led learning and living activities, where a child is not taught but allowed to learn
organically through interest and interaction with the world.

** In the original: npodeccop 38é3n0uknn and CTEKISAIKHH.
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College de France or the participating institutions whose research and lectures have been
historically accessible for the public for free and without the need for registration or other
forms of legitimated usage (unlike other institutions, particularly North American
universities, where attendance and usage of libraries and other resources is monitored and

available only through admissions and tuition fees)*.

In order to participate in these events or academies, one simply needs to learn
autonomously the subject of one's passion. Hence, Doono becomes a scientist by simply
doing science and elaborating his method. Blobs is a painter because he paints. Doctor
Pillman is a doctor because he heals and learns his métier by experimenting with
medicinal plants and discussing the ethics and other aspects of the profession with other
health practitioners, such as Doctor Honeysuckle in Greenville Town*®. Separate chapters
of The Adventures of Dunno and his Friends (1980 [1953]) are dedicated to Dunno's
attempts to learn how to play music, paint, or become a poet by asking questions or
borrowing tips and instruments from the musician Trills, artist Blobs, and poet Turnips®’.
The pedagogical principle underlying the narrative amounts to: if someone wants to learn
how to play music, one tries different instruments and experiments with the possibilities.
When a person is guided by passion hard work becomes a pleasure and leads to expertise.
The “master of the art” can share the musical instruments and respond to the needs of the
learner and the questions the learner raises along the way of exploration. But it is vital to
leave the learner to experiment, formulate questions, and discover what she needs or likes.
This applies to everything: music, writing, and reading, which Dunno learns by himself
when the need arises (such as in writing letters to his friends). This conception of learning
constitutes the core of the unschooling approach to “pedagogy”, which holds that there is
no standard age for starting reading and writing, some learn them at four and others at
thirteen, but they always learn and when they do, even the children who started later

surpass the average “fluency” of school children within a year (Suggate, 2009).

* This has changed in France and other places in Europe during the last decade.

Menynnna and 3enénsriii [opon in the original.

In the original, the characters' names are: mysbikanT 'ycist, xynoxxauk TroOuK, moat L{BeTux.

In 2006, Sebastian Suggate defended a doctoral dissertation on the benefits of delayed literacy skills in
children. His methods were based in psychology at Otago University and dissertation was listed among
its exceptional theses for 2009, titled: The role of age-related development in literacy acquisition and
response to reading instruction. (Suggate, 2009). My own experience confirms this. My parents, in fact,
hindered me from learning to read and write in Russian and I simply made the effort to learn it by the age

36
37
38
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The fundamental premises underlying the personal, social, and environmental
relationships in mite-land stem from the understanding that people mean well, that all
idiosyncrasies are valuable and that conflict can be resolved by respecting personal quirks
and by working on understanding the motivations that drive individuals in their actions.
Here, valuable contribution to society is possible only when individuals are driven by their
passions to choose their avocations. It is this passion that makes useful and significant
discoveries possible. Hence, Dr. Pillman heals and helps his fellow-mites, Doono’s
knowledge and science serves his community: he invents the air-balloon, studies the stars
and conceives inter-planetary travel, etc., Bendum and Twistum, the mechanics, design
cars and various forms of mechanization, among many other examples. In fact, the
characters' names point to their passions, which become their specialisations and, thus,

their spheres of knowledge.

Yet, these skills, professionalism and knowledge also have the potential to confine
as disciplines do by their very nature: they “discipline”, punish, and circumvent both the
bodies of knowledge and the bodies that know. The only two characters that break out of
such confinement or discipline are Doono — who knows everything — and Dunno, the hero
— who does not know anything; in short, the multi- or ultra- disciplinarian and the anti-

disciplinarian.

Dunno is complex: he does not possess institutionalised knowledge, yet even if the
author introduces Dunno as “not knowing anything at all”, a few paragraphs later he says
about him that he did just fine in life and learnt all that was needed at his own pace. In
fact, Dunno is a free thinker, a traveller, the “village fool”, the philosopher, and his type of
“knowledge” can be said to be the link that allows Doono to make his scientific
discoveries. Doono is a tacit model of authority for those with specialised, i.e. limited,
spheres of knowledge. Some critics, such as Boris Kuprianov and Lev Pirogov (2004)
defined Doono’s knowledge as potentially totalitarian. This totalitarianism is juxtaposed to
and threatened by the anti-authoritarian, the anti-totalitarian, the anti-disciplinarian Dunno

who, with his inspiration and imagination, constantly challenges this authority and puts

of five. My brother learnt by following the bed-time reading pages that our mother read to him at the age
of four. My daughter learnt how to read in Russian at six years and learnt how to read English before she
could even speak it at the age of eight.
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this knowledge to the test. In other words, more than anyone else in the mite-world,
Dunno disrupts Doono's attempt to order this particular society's knowledge and to

structure experience into a (meta)narrative.

Doono is not the only one, however, whose knowledge and endeavour Dunno
challenges. “In this same house lived Dr. Pillman, who looked after the Mites when they
fell ilI” (Nosov, 1980 [1954]: 11). The true nature of the controlling and oppressive role of
the doctor is revealed in his encounters with Dunno and finally clearly articulated in a
debate with Honeysuckle, a girl-mite doctor from Greenville Town. These encounters (the
book was published in 1954) spell out Kropotkin's thesis that “[t]he chains disappeared,
but asylums — another name for prisons — remained, and within their walls a system as bad
as that of the chains grew up by-and-by” (Kropotkin, 2002: 369). In other words, the
methods of disciplining the body by physical means have been replaced by “curing” the
mind through panoptical gaze and the ordering of space, bodies, desires, and thoughts,
which were the exact same topics that Michel Foucault's explored in The Birth of the
Clinic (1963), The History of Madness (1961), Discipline and Punish (1975) among his

other works.

The first encounter between Dunno and Pillman appears in chapter three, titled:
“How Dunno Became an Artist”. Dunno decides to learn how to paint. He goes to Blobs
who lends him his materials and leaves to work. Dunno approaches drawing creatively
and produces fifteen social caricatures of his house-mates. Such fellow dwellers in the life
of a real child comprise the members of the first community in which the child is
socialised and, according to Freudian psychology (Freud, 1933), whose members become
the first figures for the child's identification. It is the agency with which they act on behalf
of the child that provokes the child's need for rebellion and self-assertion. In contemporary
society, this tension is even more pronounced in the relationship of “citizens” with their
general physician or paediatrician, since the parents renounce their authority over their
own body and health as well as over their children's in favour of the family doctor. Here,
Nosov depicts this position of the doctor and his (Dr. Pillman's) role as a disciplining body
that integrates the child into society by suppressing the child's wildness and the possibility

to rebel against this centralising medical force.
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The first to wake up was Dr. Pillman. As soon as he saw the paintings he began to laugh.
He liked them so much that he put on his spectacles to get a better look at them. He
examined each picture in turn, laughing very hard.

12

“Good for Dunno!” he said. “I never had such a good laugh in my life
At last he came to his own picture.

“Who is this?” he asked in a stern voice. “Me? It couldn't be me. No likeness at all. Take
it down.”

“Why?” asked Dunno. “Let it hang there with the others.”

“You must be mad, Dunno!” said Dr. Pillman angrily. “Or, perhaps, there's something
wrong with your eyes. What makes you think I have a thermometer instead of a nose?
I'll have to give you a big dose of castor oil tonight when you go to bed.”

Dunno disliked castor oil very much.

“Please don't,” he whimpered. “I can see for myself that the picture isn't like you.”
And he took it down and tore it up (Nosov, 1980 [1954]: 22-23).

Even though all of the mites enjoyed the caricatures of their friends and disliked the ones
that made fun of them, they used negotiating tactics to coerce Dunno into pulling down
their picture. Dr. Pillman is the only one to use his authority in giving leverage to his
demands and force compliance by, first, diagnosing Dunno as “mad” or “ill”: “You must
be mad.... Or, perhaps, there's something wrong with your eyes” (ibid) and, second, by
threatening to administer medication: “I'll have to give you a big dose of castor oil” (ibid).
Thus, his medical knowledge is not reserved exclusively for the purpose of curing his
fellow-mites' health afflictions, but also used to advance his own interests that drive him to
apply all forms of social or political intimidation, including punishment and blackmail, in
order to suppress social commentary and artistic expression. Doctor Pillman does the same
thing in chapter four, where Dunno became a poet and declared that: “I've written a poem

about Dr. Pillman too”. Pillman's response was:

“We've got to put a stop to this, friends,” ... “Are we to stand calmly by and let him go
on telling fibs about us?”

“No, we aren't!” agreed everybody (Nosov, 1980 [1954]: 28).

Whereas the other characters simply express their dissatisfaction and attempt to negotiate

their position with the artist, in this instance just as elsewhere in the book, Dr. Pillman
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dictates the tone of the public opinion and initiates the repression of art. Steering the social
consensus towards his own ends, and with the help of the “public”, Dr. Pillman succeeds
in suppressing Dunno yet again, just as he did in other instances where he mobilised the

mob to rally against Dunno's musical and painting endeavours.

These episodes reveal the tension between public appreciation, mainstream art, and
artistic critique of society that is highlighted in later discussions with the artists in
Greenville Town. Most important, however, these scenes question the nature and the role
of art by juxtaposing “realist” and symphonic depiction of an idealised reality versus the
need to bring out the critical and cacophonic potential of social experience—a conflict
exposed by the encounter between the rebellious artist and medical authority. Not only do
Dunno's encounters with the doctor challenge the purpose and the oppressive nature of this
authority, they question its very claim to truth. After all, the civilised, authoritarian and
authorised narrative derives its power and legitimacy by presenting its knowledge as
truthful, reflecting the “real” nature of beings and their “real” needs. This encounter,
however, not only reveals the problems of reality and representation, but also the question

of truth as Dunno exposes Dr. Pillman as a liar.

In the chapter on “How Dunno Took a Ride in a Soda-Water Car”, Dunno drives
Bendum and Twistum's soda-water and syrup car into a ditch and, having lost
consciousness, is taken to Dr. Pillman's clinic. At first, the doctor expresses surprise at the
fact, almost lamenting it, that Dunno is not in a worse state than he would have expected
him to be: “Strange as it may seem not a bone is broken” (Nosov, 1980 [1954]: 35). Then,
each time Dr. Pillman plans to perform a procedure, such as take out splinters or apply
iodine, he lies that it is not going to hurt, and each time he hurts Dunno. Finally, Dr.

Pillman announces that he needs to take Dunno's temperature.
“Oh, don't! Please don't!” [cried Dunno]
“Why not?”
“It'll hurt.”
“It doesn't hurt to have your temperature taken.”

“You always say it doesn't hurt, but it always does.”
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... “Silly! ... Well, now you'll see it really doesn't hurt,” said the doctor and he went to
get the thermometer.

As soon as he was gone Dunno jumped out of bed, leaped through the window, and ran
off to Gunky's. When Dr. Pillman came back with the thermometer, Dunno was gone.

“A fine patient!” muttered the doctor. “Here I am doing my best to make him well and
instead of thanking me, he jumps out of the window and runs away! He ought to be
ashamed of himself!” (ibid: 36).

Michel Foucault's remark that “Power is tolerable only on condition that it mask a
substantial part of itself. Its success is proportional to its ability to hide its own
mechanisms” (Foucault, 1978: 86) applies perfectly to the analysis of Dr. Pillman's
treatment of his patient. In other words, it is necessary for authority to conceal its truth,
which is what Pillman does, because, as we learn later, he inflicts pain on purpose, yet lies
that it is not going to hurt masquerading his real intentions under the guise of “curing”.
However successful Dr. Pillman may be with the other mites (the masses), the author
shows that he fails to trick Dunno, the illiterate, traveller, anarchist. Evidently, the comic
aspect of this scene works better with a reader who has prior acquaintance with
vaccinations and other medical procedures. But regardless of the extent of the audience's
personal contact with doctors, this scene raises three critical points that have drawn

extensive attention across a range of disciplines, particularly in medical anthropology.

First, there is the problem of overmedicalisation and incorrect diagnosis. The
World Health Organization (WHO) reports that 33% of diseases today are caused by
medical treatment or doctors' intervention. According to Barbara Starfield, “doctors are the
third leading cause of death in the US after heart disease and cancer causing an estimated
250,000 deaths each year” (Starfield, 2000). In Europe and Japan, Associated Press reports

the high use of medications in rape and violence. For instance, in Sweden, the

demand for flunitrazepam — a sedative sold as Rohypnol and widely known as a “date
rape drug” — increasingly is being met by unauthorized production, and North America,
where widespread abuse of prescription drugs, including the narcotic fentanyl — 80
times as potent as heroin — has been blamed for a spike in deaths.

The very high potency of some of the synthetic narcotic drugs available as prescription
drugs presents, in fact, a higher overdose risk than the abuse of illicit drugs,” said

Narcotics Control Board President Philip O. Emafo (Associated Press, 2007).
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Of course, most “real” and fictional doctors do not use or prescribe such medications with
the intent for them to be used in rape and other acts of violence. However, the larger
narrative that structures this parasitic relationship between the rapists, the doctors, and the
raped is based on the doxa that the well-being and prosperity of the doctors depends on
there being enough patients incapable of taking care of themselves and hence in need of
medical expertise and drugs. In other words, the doctors' expertise, legitimacy, and
authority is a monopoly, which is more than a metaphor of rape, derived from the
dispossession of such knowledge and blocking the patients' independent access to cures.
The war on herbal self-healing is a continuation of the medieval war on witches whose
victory brought about the new age of the panopticon overseen by the doctor (Ussher, 1991;

Foucault, 1963).

In an anthropological study of illness and health, Stuart McClean discusses the
importance of narrative, knowledge, and personal approach to healing. A “healing method
or practice is deemed acceptable ‘if it works for you’” (McClean, 2005: 629-30). McClean
cites research on chronic illness among Canadians that confirms a general preference for

3

the Complementary and Alternative Medicine because “...participants perceived
themselves as healing the parts of their lives over which they had some inherent control”
(Thorne et al. in McClean, 2005: 637). Personalising the narrative of illness is a “form of
knowledge [that] is fundamentally different from scientific knowledge”, giving the CAM
or the “witch medicine” an advantage over the biomedical approach (ibid: 637). This

oppressive nature of narratives and language that renders individuals impotent in the face

of their personal struggles with health is further accentuated by the fact that

...military metaphors have more and more come to infuse all aspects of the description

of the medical situation. Disease is seen as an invasion of alien organisms, to which the

body responds by its own military operations, such as the mobilising of immunological

‘defences’, and medicine is ‘aggressive,” as in the language of most chemo-therapies

(Sontag in McClean, 2005: 640).
It is common knowledge that freedom, access to space, clean wilderness, and food are
necessary for health, while exploitation, expropriated resources, and a domesticated
(raped) world with all the devastating pollution and organised violence are responsible for
the malnutrition, contagious diseases, and high early mortality rates. Yet, instead of

solving the health problem by looking into its roots in poverty, people are required to
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depend on doctors and medication for functioning at work as resources in the same system
that abuses them and in spite of the extensive research that demonstrates that holistic
approaches and egalitarian relations are better for health, longevity, and happiness of all.
Nonetheless, despite the availability of this knowledge, civilised human decisions, fears,
and choices manage each time to inscribe themselves within the civilised narrative that
imposes literacy and yet misleads in the meaning of life; it demands activity, yet denies
agency by putting the birth, life and death of the domesticated masses in the hands of the
physician. In Nosov's trilogy, however, Dunno jumps out of this narrative and takes off to
live, learn, and have joy with no punitive consequences whatsoever, thereby
demonstrating the premise that, regardless of the motive, the doctor lies about pain and

about the fearsome consequences of disobedience.

Dunno thus reveals the dishonest nature of the doctor-patient relationship. The
most problematic aspect of this relationship in human civilisation resides, not only in the
parasitic nature of the ontological foundation of confiscated expertise and monopolised
specialisation, the problem is also a practical one that stems from the overt financial
dependence of doctors on the lucrative pharmaceutical business. Since the capitalist
economy undergoes constant devaluation, under the stress of competition the
entrepreneurs experience a constant pressure to increase profit and exceed previous
figures. Doctors depend on pharmaceutical companies and governments and their
demands for increase in profit and consumption as well as clients' compliance with the
government's need for panoptical control and therefore the clients' dependence on doctors
and medication. The underlying basis for the doctor-patient relationship, hence, relies on
the proliferation of illness and the impotence of patients to take care of themselves. The
more people take medicine, the better it is for the medical and pharmaceutical
establishment as well as for the people in charge of administrating the whole scenario
(government). According to Herper and Kang (2006), “global spending on prescription
drugs has topped $600 billion.... Sales of prescription medicines worldwide rose 7% to
$602 billion.... [The] emerging markets such as China, Russia, South Korea and Mexico

outpaced those [American] markets, growing a whopping 81%”.

The US Pharmaceutical Industry Report (2008-2009) (which, incidentally, costs
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US$999.00) states that in 2007, the medication revenue in the United States amounted to
USS$ 315 billion. “Since the year of 2000, the pharmaceutical R&D expenditure has been
maintaining an increase, even in 2008, impacted by the global financial crisis, the
pharmaceutical R & D expenditure totaled at US $65.2 billion, up 3.16% of last year.
There are 2,900 drugs currently in research in US” (US Pharmaceutical Industry Report,
2008-2009).

Furthermore, domestication entails coercion of free persons into compliance with
the civilised narrative and in this scenario, the administration of pain and suffering — the
very same elements that drive a person to seek help — constitute effective tools of
pedagogy. This practice permeates civilised culture and finds expression in mundane
negotiations, through a wide range of pedagogical methods, and in the legalised
punishment of acts challenging the concept of private property as well as other

transgressions of civilised laws.

Throughout the trilogy, Nosov returns to the problem of control, healing, and social
order approaching these questions from several angles. For instance in Sunny City he
highlights the critical role of conscience and compassion in social harmony and depicts the
role of the police with its methods of social coercion and punishment as ineffective.
Edifying for this discussion of the role of the medical narrative in domesticating and
normalising pedagogies is a debate that transpires during a ballroom dance between Dr.
Pillman of Flower Town and Dr. Honeysuckle of Greenville Town as they argue about the
role of the doctor in society as a deterrent of deviance and whether the administration of

pain is an effective method of education, personality adjustment, and socialisation:

“You must admit our methods of treatment are better than yours,” she whispered into his
ear. “Honey is the thing to treat all scratches, bruises, wounds, boils, and even abscesses
with. Honey is a strong disinfectant and keeps things from festering.”

“I must disagree with you,” said Dr. Pillman. “All wounds, scratches and boils must be
treated with iodine. lodine, too, is a strong disinfectant and keeps things from festering.”

“But you can't deny that your iodine burns the skin, while our honey is absolutely
painless.”

“I can't deny that your honey may do for treating girl-Mites, but it can't possibly be used
on boy-Mites.”
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“Why is that?” asked Honeysuckle.
“You yourself have said that treatment with honey is painless.”
“And do you think treatment ought to be painful?”’

“I do,” said Dr. Pillman firmly. “If a boy-Mite climbs a fence and scratches his leg, the
leg must be painted with iodine so that the patient will know it is dangerous to climb
fences and will not do it again.”

“He'll just climb roofs instead and fall down and hurt his head,” said Honeysuckle.

“Then we'll paint his head with iodine so that he'll know it's dangerous to climb roofs
too. lodine has great educational significance.”

“A doctor should be more concerned with relieving suffering than with education,” said
Honeysuckle. “Your iodine only increases suffering.”

“A doctor must think of everything,” said Dr. Pillman. “Of course, if you're always
treating girls there's nothing to think of, but if you're treating boys >

“Let's change the subject,” said Honeysuckle. “It's impossible to dance with you.”
“It's you it's impossible to dance with.”

“You might be more civil.”

“It's hard to be civil when I meet with such ignorance.”

“It's you who are ignorant. You're not a doctor at all, you're just a quack!”

“And you're a ... you're a ...”

Dr. Pillman was too furious to speak (Nosov, 1980 [1954]: 172-174).

The fact that Honeysuckle's definition remains the last word - “you're just a quack” - while
Dr. Pillman remains speechless signals Honeysuckle's victory in this debate®. The earlier
scene in which Dunno escapes from Dr. Pillman substantiates this interpretation.
Furthermore, it is in Greenville Town that Dunno realises his faults and is “rehabilitated”
with the gentle methods of the girl-mites who treat him with compassion, understanding
and forgiveness, once again proving Dr. Pillman wrong. By ridiculing gender stereotyping,
Nosov reveals his personal preferences in healing methods. Moreover, the fact that the

“escape the doctor” scene takes place at the beginning of the book while this episode

* For further discussion on the relationship between definitions, dialogue, language and control in
children's literature see Knowles and Malmkjaer (1996).
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occurs towards the end demonstrates that this is a well thought out thread intended to

develop a cogent and thorough critique.

His critique of the social significance of the doctor in domestication does not stop
at this*, for in the middle of the book, Nosov raises another critical aspect, mentioned by
Kropotkin (2002) in “Are Prisons Necessary?” written in 1887, a theme that was explored
in-depth twenty years after Dunno's trilogy was published by Michel Foucault (1963),
namely, the role of the psychiatric hospital as a place of confinement for deviants,
vagrants, and the insane, i.e. those who threaten the civilised order with their free

"and purpose as the deviants,

movement, whose unreason disregards civilised “reason™
the vagrants, and the insane disorder uniformity and challenge the concept of sedentarism

at the very basis of the logic of incarceration and pedagogy.

As the dialogue between Pillman and Honeysuckle reveals, if Pillman uses
corporal punishment (iodine inflicts pain), methods that Kropotkin and Foucault attribute
to the earlier, feudal methods of coercion and control, then Honeysuckle, according to this
thesis, is a modern overseer of public order: she not only cures but also confines the

deviants and the vagrants.

When Doono invents the air balloon, all sixteen boys who share his household in
Flower Town decide to travel. At a certain point in the journey, the balloon begins to loose
hot air and descend. Having prepared for this eventuality, Doono instructs everyone to put
on a parachute and evacuate and, in order to lead by example, jumps out first. But as soon
as Doono is gone, Dunno notices that the balloon gets lighter and picks up some altitude
and speed. So, he tells everyone not to follow the “cowardly” scientist and they remain in
the balloon until it crashes on the outskirts of Greenville Town, La Cité des Dames. Dunno
bounces away from the group and gets picked up by two girls by the name of Cornflower
and Snowdrop*>. When the other girl mites discover the rest of the boys they take them to
the hospital (in Flower Town there are no hospitals, only the stern doctor Pillman). Since
Greenville is a girls only town, the boys become social deviants here. They are also

travellers, i.e. vagrants, a status debated and contested in Greenville Town, and, according

40

The theme of the doctor and hospitals appears in the other two books as well, but, unfortunately, there is
no space to develop the analysis here.

Reason stands for both: the reason for something occurring or being and “sanity”.

Cunernaska and CHexxunHka in the original.

41
42
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to Foucault's research, vagrants were the first to be incarcerated in the special hospitals
(quarantines) during the Rennaissance (Foucault 1961). Doctor Honeysuckle runs the
hospital and states clearly that because boys are dangerous, they need to be confined and

that refusal to obey is defiance of her order:

“What's that on your forehead, Cornflower — a plaster? Clever girl! I warned you it
would come to that. Nobody knows better than I do how dangerous those boys are....”

“Hm, I told that young fellow to stay in bed, and here he is, up and about in defiance of
doctor's orders and picking a fight with everybody” (Nosov, 1980 [1954]: 96).

First, this scene depicts how the doctor monopolises the narrative of illness and health and
imposes it on the patient regardless of how the patient feels. This comes up several times
in the book. For instance, when Dunno wants to get up and explore after the accident,
Cornflower tells him that he cannot know whether he is ill or well, only Dr. Honeysuckle
can. Second, the hospital is not only a place that confines but also acts as a quarantine that
isolates the persons who pose “danger” for social “health” and economic order. For
instance, in Fit to Be Citizens, Natalia Molina (2006) presents a pertinent analysis of how
this transpires in real life demonstrating how quarantine, social policy, and health
constructed race, ownership, and stratification in California from 1879 to 1939 and
informed Planned Parenthood practice of control of reproduction by sterilising certain
races and persons scoring low on intelligence tests. In other words, the medical institution
observes and controls bodies and persons on an individual level as well as it isolates them,
confines them to specific space and time, controls their reproduction (breeding was the
first domesticating practice), encloses space and prevents access to the participation in

social, material, and symbolic resources and questions of land and business ownership.

In this respect, when Dunno's request to see his friends is met with a categorical
refusal, Honeysuckle exercises her control by quarantining the “deviants” of Greenville
Town indefinitely and diagnosing them regardless of whether they have “symptoms” or
whether the “symptoms” warrant the diagnosis and confinement. As soon as Honeysuckle

has left the room with Cornflower to remove her plaster and treat the sore spot,

Dunno caught sight of a white smock and cap hanging on a hook. He instantly put them
on, and he also put on a pair of spectacles Honeysuckle had left lying on the desk. Then
he picked up her wooden trumpet and went out of the room. Snowdrop stood watching
him in awe and admiration.
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He went down the corridor and opened the door of the ward in which his friends lay. In
the first bed he found Grumps who was looking more surly and sullen than ever.

“How are you feeling, my friend?” said Dunno, changing his voice.
“Wonderful!” said Grumps, making a face as if he were to die.
“Sit up, if you please,” said Dunno.

Grumps sat up with a great effort and stared dully in front of him. Dunno put the
wooden trumpet to his chest.

Breathe deeply, if you please,” he said.

“Can't you give a man any peace?” grumbled Grumps. “ 'Sit up!' 'Lie down!' 'Breathe
deeply!' 'Stop breathing!"

Dunno gave him a little whack on the head with the trumpet.
“You haven't changed in the least, Grumps,” he said.

“Dunno!” he said, amazed at seeing him.... “Listen, Dunno, help me get out of here,”
whispered Grumps. “I'm perfectly well, honestly I am. I just gave my knee a little bump.
It doesn't even hurt any more, but they won't give me my clothes. I'll go mad here. I
want to get up and go out.”

Grumps seized Dunno by the sleeve and wouldn't let go. “I'll do something,” said
Dunno. “Just be patient a little longer. Promise to do as I say, and if anybody asks you
who made the balloon, tell them it was me, will you?”

“I'll say anything you like if you just get me out of here,” said Grumps (Nosov, 1980
[1954]: 97-98).
Confinement, whether for medical reasons or punishment, grants power to anyone who
can enter into a relationship with the confined regardless of their previous contact or rank
in the power hierarchy. Hence, even when in Flower Town Dunno and Grumps were
equal, in Greenville Town, by masquerading as a doctor and agreeing to enter into a
relationship between Dr. Honeysuckle and her victims as negotiator, Dunno immediately

acquires power to manipulate his friends.

Perhaps it is not so ironic, then, that it is Dunno — the subversive anti-knowledge
element, the anti-disciplinarian — whom Honeysuckle discovers dressed up as a doctor in a

white smock and cap conducting a mock “medical examination” of his friends the patients.
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Just then Honeysuckle and Cornflower came back.

“Who told you you could put on that smock?” said Honeysuckle angrily. “I never saw
such disobedience!”

“I wasn't disobedient,” said Dunno. “I just went to see how my friends were.”
“And how did you find them?” asked Honeysuckle mockingly.

“I found that all but one of them were well and could leave the hospital.”

“What?” said Honeysuckle in fright. “Can you imagine what would happen if we let out

fourteen boys all at once? They would turn the town upside down! Not a house would

have a whole window left in it, and all of us would be covered with bumps and bruises.

The boys must be kept in hospital to prevent an epidemic of bumps and bruises” (Nosov,

1980 [1954]: 100).
In Nosov's narrative, disobedience is empowering because, first of all, it is not simply
driven by the need to disobey, but by a genuine desire for symbiosis and care: Dunno says
that he was not disobedient, he simply wanted to see his friends and find out how they
were doing, and he would not have succeeded had he followed the doctor's orders. Second,
as later episodes with the police in Sunny City demonstrate, authority, laws, and control do
not bring harmony to a society, only conscience can regulate one's behaviour and control
any impulses for “hooliganism”. Authority is impotent in the realms of conscience and
actually causes more harm than good. Hence, having disobeyed both Dr. Pillman in the
earlier episode and Dr. Honeysuckle here, the anarchist succeeds in convincing the doctor
to free the hostages. This carnavalesque overturning of the roles contradicts Bakhtin's
conception of the carnival as reconfirming the status quo, because in this encounter
between authority and anti-authority, anti-authority triumphs. Honeysuckle agrees to
follow Dunno's proposed list of which two mites to free each day and confesses that the
boys have been healthy all along, never needing any treatment at all. The quarantine, it
turns out, was a preventative social measure:

Once more Honeysuckle examined the list. “It's too soon to let Shot out,” she said. “His
ankle's still swollen. He's my only real patient, you know.”

“What about Grumps?” said Cornflower.

“Never! I wouldn't let him out for anything!” cried Honeysuckle. “He's such a nasty
chap! Always grumbling ... gets on everybody's nerves. Let him stay where he is for
being such a grumbler. Of course, I'd be only too glad to get rid of him, and of that
insufferable Pillman, too, who calls himself a doctor and is always trying to prove my
methods wrong.”
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“Let them both out if they're such a nuisance,” said Cornflower. “Not for the world! Do
you know what that horrid Pillman said to me today? He said I made people sick instead
of well! ... You can be sure I'll keep him here just as long as I can. And Grumps too”
(Nosov, 1980 [1954]: 140).

Thus, in spite of the contrast between the vengeful, authoritarian male doctor and the
good-willed, motherly and gentle female doctor, the mites' encounters with the medical
professionals reveal the inherent perils, not of the personal traits of the doctors, but of the
medical métier itself: after all, the mites’ imprisonment in Greenville Town’s hospital
underscores the possibility of the hospital becoming a prison, a quarantine, or a
disciplining and rehabilitating institution regardless of whether Dr. Pillman is in charge of
it or whether it is Dr. Honeysuckle. In addition, Dunno's trilogy questions the very
knowledge of wellness and illness and of who is authorised to know, how we know, how
we conceptualise this information/experience/knowledge, and how we experience it:
through cognition or through something else? In short what is it that we know and how do

we know “it”?

Thus, in a humorous and lively manner, Nosov links knowledge, medicine, social
order and control, thereby revealing the threats that the relationship between knowledge
and discipline, knowledge and punishment, medicine and discipline (even incarceration)
pose to anarchy, chaos, and cosmic harmony. In this sense, Dunno's trilogy offers a satire
of diagnostic methods at the basis of the medical narrative and raises the question of truth
and lie in the civilised knowledge of illness, healing, and health preceding by almost two

decades one of the most important and creative experiments in the history of psychiatry.

In 1973 David Rosenhan conducted an experiment titled “On Being Sane in Insane

Places” (Rosenhan, 1973). His question was the following:

If sanity and insanity exist, how shall we know them? ...At its heart, the question of
whether the sane can be distinguished from the insane... is a simple matter: Do the
salient characteristics that lead to diagnoses reside in the patients themselves or in the
environments and contexts in which observers find them? From Bleuler, through
Kretchmer, through the formulators of the recently revised Diagnostic and Statistical
Manual of the American Psychiatric Association, the belief has been strong that patients
present symptoms, that those symptoms can be categorized, and, implicitly, that the sane
are distinguishable from the insane (ibid).

The results of the experiment demonstrated that the circumstances under which a patient is

admitted (for instance, “credible” family members complained about a disruptive relative)
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and the fact of admission already prove in the mind of the diagnostician a preconceived
diagnosis. In other words, the “literacy” or fluency in the narrative of psychiatry and the
authority that the practice bestows can frame normal behaviour as illness if a person

socially and personally fits the label “ill”.

To find how diagnostics work, eight sane people agreed to seek admission to
various mental institutions and “gained secret admission to twelve different hospitals”,

13

some of them deemed the best in the United States. Among the patients “were three
psychologists, a pediatrician, a psychiatrist, a painter, and a housewife”. Only once during
the interview for admission did the pseudopatients lie that they sometimes heard same-sex
voices that sounded ‘“’empty,” “hollow,” and “thud”” (ibid). Otherwise, during the
interview and after admission they provided truthful information about their characters
and lives and acted sanely as they normally would in daily lives: they engaged in
conversation with staff and other patients, readily accepted medication (which they did not
actually take) and took notes for their research. Yet, the staff never detected their infiltrator
status. Moreover, they attributed normal behaviour to compulsive traits of their mental
illness — schizophrenia — and interpreted the behaviour as “too talkative”, “compulsive
writer”, etc. even while the medical staff themselves engaged in these same practices of
talking, asking questions and taking notes. Most important, however, the labels given were
irrevocable even after discharge. Once a person was “known” to be a schizophrenic, that

person was “always” a schizophrenic—for life.

Admitted, except in one case, with a diagnosis of schizophrenia, each was discharged
with a diagnosis of schizophrenia “in remission.” [The pseudopatient who was admitted
to a private hospital was the only one diagnosed with a milder form of the disease,
indicating the relation between social status and diagnostics (from footnote)]. The label
“in remission” should in no way be dismissed as a formality, for at no time during any
hospitalization had any question been raised about any pseudopatient’s simulation. Nor
are there any indications in the hospital records that the pseudopatient’s status was
suspect. Rather, the evidence is strong that, once labeled schizophrenic, the
pseudopatient was stuck with that label. If the pseudopatient was to be discharged, he
must naturally be “in remission”; but he was not sane, nor, in the institution’s view, had
he ever been sane (ibid).

Rosenhan states that the hospital staff had enough time to observe and detect the
pseudopatients' sanity (seven to fifty two days). Yet, they were not carefully observed and

“this failure speaks more to traditions within psychiatric hospitals than to lack of
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opportunity” (ibid). Most interesting, however, is the fact that while the staff applied
rigidly the label of mental illness that was to last permanently (in one case, the
experimenters had an extremely difficult time releasing one of the pseudopatients from the
hospital because the staff refused to believe that the patient was sane), the other patients in

the hospitals were able to detect the pseudopatient’s sanity.

During the first three hospitalizations, when accurate counts were kept, 35 of a total of
118 patients on the admissions ward voiced their suspicions, some vigorously. “You’re
not crazy. You're a journalist, or a professor (referring to the continual note-taking).
You’re checking up on the hospital.” While most of the patients were reassured by the
pseudopatient’s insistence that he had been sick before he came in but was fine now,
some continued to believe that the pseudopatient was sane throughout his
hospitalization. The fact that the patients often recognized normality when staff did not
raises important questions (Rosenhan, 1973).

This is exactly what happens with Dunno in Greenville Town. Honeysuckle attempts to
construct him as a patient and confine him to bed, and it is the patient who reveals the
good health of the other “patients” who, all along, knew that they were healthy. Just like
Dunno's trilogy, Rosenhan's research, “On Being Sane in Insane Places” raises critical
questions on the truth value of medical knowledge and narrative and the relationship

between narrative, normalisation, and oppression.

How many people, one wonders, are sane but not recognized as such in our psychiatric
institutions? How many have been needlessly stripped of their privileges of
citizenship...? How many have feigned insanity in order to avoid the criminal
consequences of their behavior, and, conversely, how many would rather stand trial than
live interminably in a psychiatric hospital — but are wrongly thought to be mentally ill?
How many have been stigmatized by well-intentioned, but nevertheless erroneous,
diagnoses? [And] psychiatric diagnoses are rarely found to be in error. The label sticks,
a mark of inadequacy forever.

Finally, how many patients might be “sane” outside the psychiatric hospital but seem
insane in it — not because craziness resides in them, as it were, but because they are
responding to a bizarre setting, one that may be unique to institutions which harbor
nether people? Goffman calls the process of socialization to such institutions
“mortification” — an apt metaphor that includes the processes of depersonalization that
have been described here (Rosenhan, 1973).

First, this is exactly the experience of the fictional character Grumps in Greenville Town's
hospital: “I'm perfectly well, honestly I am. I just gave my knee a little bump. It doesn't
even hurt any more, but they won't give me my clothes. I'll go mad here. I want to get up

and go out” he tells Dunno (Nosov 1980 [1954]: 97-98). Second, in real life, Rosenhan's
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experiment demonstrates that regardless of the multiplicity of voices and the contradicting
information conveyed by real acts, diagnoses silence these voices and reality gets
interpreted, “diagnosed”, and labelled according to the predetermined narrative or script
whose goal is to organise and then maintain its order within a specific economic structure
and which ends up confirming itself regardless of whether the facts are relevant or even

true.

For an exploration of the narratives of wildness and domestication, Michel
Foucault, David Rosenhan, and Nikolai Nosov offer invaluable connections to the debate
on the nature of knowledge in civilised structures of oppression — a body of knowledge
that becomes ingrained in the doxa which is the taken for granted and silenced
understanding of how things (people, animals, nature) “really” work. Silencing occurs on
more than one level as individuals are forced into categories of domestication,
exploitation, and control and these oppressive structures, as discussed by Goody and Ong,
become part of the physiological make-up of the human brain inadvertently squeezing all
practices and relations, even the ones that contradict the “ideology” of a given socio-

cultural model, into the metadiscourse or metanarrative.

These structures, however, have not come to exist on their own or due to random
factors. Perhaps their initial sprouting has been due to random responses to various events
and conditions. However, to be able to globalise a single structure for intra- and inter-
species relations, there had to be a uniformalising effort, a logic, a rationale, and a
narrative. The resulting imbalance in biodiversity is devastating and any such imbalance in
“nature”, when not taken care of promptly, becomes a fatal disease. Overpopulation of one
form of life leads to one species of microbes or viruses taking over the biosystem, killing
the world in which it arises. And so it is with civilisation. Uniformalising through
civilisation, the culture of human and non-human animals around the globe follows
exactly the same logic of the spread of disease, and it is a conscious effort on the part of
the persons in the upper strata of government who constantly invest time, energy, and
resources to keep reconfirming and reconfiguring the elements that ensure the solidity of
the structure and its status quo. Yet, even if the details comprising this civilised structure

appear to be fluid and in a permanent mode of reshuffling and renegotiation, the structure
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itself not only remains solid and static, but it proliferates and, like a malignant tumour,

colonises more and more topoi, minds, bodies, and space.

These agents of civilisation work relentlessly on elaborating the mechanisms of
domestication and apply consciously the potential of stories, narratives, and literature —
and hence literacy — to disable children's wildness, prevent any potential rebellion and
integrate them into the system of resources. Jack Zipes' (1983) work, particularly on the
German project for nationalisation for children through fairy tales during the Weimar
Republic but also his later research on the reconfiguration of consumerist and capitalist
culture in America through children's literature and culture, reveals the political potential
of literacy and supports the debates on the implications of children's narratives for
cementing structural inequalities and injustice such as expressed in sexist, racist, or other

“otherist” relations.

Zipes' prolific research on European collectors of folk tales — for instance the
Brothers Grimm or Alexandre Afanasiev — and on the stylisation of the oral tale by authors
like Charles Perrault, who aligned his narratives with the French civilising process,
demonstrates that the act of transcription and embellishment of the live oral tales by the
domesticating agents climbing the social ladder striving to please no lesser than the king
(1997; 1994; 1983; or 1979) mortifies these stories by disciplining their content and the
bodies and minds of the domesticated readers. Literacy, hence, imbues these texts with the
power that contests and overwrites individual agency, encasing it within the structural and
paradigmatic limitations imposed by the Institution of civilisation, and provides an
improved tool for domestication. My anthropological research, titled The Encounter
(Motet) between Somali immigrants in Sweden and the Swedish medical sector and social
workers, demonstrates that the same mechanism operates in any domesticated context
regardless of the details that supposedly differentiate one totalitarian system from another
and which could go by a different name — such as a capitalist democracy or even socialist
democracy, for instance — regardless of whether we are talking about the Greek

civilisation, the Arab, the Weimar Republic, or contemporary Sweden.

In other words, the Encounter in present day Sweden illustrates Zipes' research on

the history and evolution of the role of narrative and children's literature in gender and
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economic class divisions. It reveals the awareness with which state “representatives”
(beneficiaries) understand the crucial role that literacy and medical observation play in
economic relations (i.e., exploitation of people and nature). These agents of the state act
concurrently on behalf of their own interests and on behalf of those of the institution
through which they live, even while they may be honest when they state their belief that
they are driven by the most sincere desire to “help” and “care for” their “clients”. In
contrast to the case of the “resources” where the personal and institutional interests are
often in conflict, in the case of governmental representatives and other people with social
capital and in positions of authority, the personal and institutional interests are intertwined.
This discrepancy in the response of the institution to personal needs depending on the
class of its subjects has been thoroughly examined by Karl Marx himself and the plethora
of Marxist literature. However, this conflict of interests and of bodies, knowledge and
narratives comes to the foreground when people refuse to comply with the imposed
ideology whether for cultural reasons or for reasons of “mental health” as demonstrated by
David Rosenhan, so vividly depicted by Nikolai Nosov, and so aptly articulated by Irma,

the social worker in Eskilstuna.

Chapter 6: Wild Somalis and Civilised Swedes as Fiction and Reality
of Winnie-the-Pooh's Immigration Policies

Trahison
Ce coeur obsédant, qui ne correspond
Pas a mon langage ou a mes costumes
Et sur lequel mordent, comme un crampon,
Des sentiments d’emprunt et des coutumes
D’Europe, sentez-vous cette souffrance
Et ce désespoir a nul autre égal
D’apprivoiser, avec des mots de France,
Ce coeur qui m’est venu du Sénégal?*--Léon Laleau

* Betrayal
This implacable heart, which matches
neither my tongue [n]or my clothes,
after which bites, like the hinges of a trap
the borrowed sentiments and customs
of Europe—do you sense this suffering,
this despair, which is like nothing else,
breaking in with words from France
this heart, of mine, come from Senegal?
—-by Léon Laleau, translation Michelle Cahill
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In spring 1996, the Centre for Studies of Immigration and Ethnic Relations (Ceifo)
at Stockholm University invited me to conduct an anthropological study commissioned by
the Swedish Board for Health and Social Work (Socialstyrelsen’), the principal ministry
of Sweden. The individuals acting on behalf of the Board were concerned that the Somali
refugees had a “difficult time integrating into the job market; did not trust Swedish
doctors; and refused to take their children to the state run clinics for regular observation”.
The research, titled The Encounter, was conducted mainly in Stockholm with a few
interviews and visits to Eskilstuna from 1996 to 1998 where the other part of the project,
conducted by Marie Louise Seeberg, was concerned with the investigation of the
successful integration of Vietnamese refugees. In my part of the research, Socialstyrelsen's
aim was to understand the differences between Swedish and Somali attitudes towards the
centralised Swedish health system and economy, revealing that the members of the board
drew clear links between: (1) the cultural conception of health, literacy and the “job

»% _ in other words, the

market” and (2) children’s literature and access to the “job market
framing of literacy and children’s literature as an organisational modus operandi in the

economic sphere of worker/owner relations.

The following excerpt from my field notes depicting the interaction between Irma,
the Swedish social worker in Eskilstuna, and Aisha, a Somali woman who had immigrated
to Sweden five years earlier illustrates these concerns. Since there is no immigration
policy in Sweden with the exception of political refugee status, Aisha had spent two years
in a Swedish refugee camp before receiving her refugee residence status. I met Irma at her

office and after our discussion, Irma accompanied me to visit Aisha at her home.

Irma greeted me with exuberance stating immediately her appreciation of the Somalis
who were “so beautiful, with such smooth and deep dark skin. They have such suave
manners and look at you with this dark, languorous gaze. These men are just so gentle
and plain beautiful. I love the Somalis”--thus setting off an alarm in my head: what does

*  Literally, styrelsen is management and board, hence the major ministry of Sweden is that of social
management.

The Swedes concerned in this project were not talking about ministerial or elitist jobs for the Somalis.
The commissioners from Socialstyrelsen and the various social workers complained that the Somali
women wore the scarf and therefore could get only background jobs (dishwasher at a fast food shop),
because the stores could not hire them for positions where they would be visible, such as a waitress or a
cashier. The scarf issue appeared to be the main concern of the project commissioners. The Somali men’s
jobs mentioned included cleaning, cashier and taxi-driving.

45
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she mean by “Somalis” and what do I expect next? I did not have to wait long, for she
swiftly proceeded to complain that “there [was] a lot of trouble with them. Because they
are illiterate. Papers don’t mean anything to them. They just don’t understand the
importance of paying bills. They simply throw away the bills. Can you imagine? A
Swede would never dream of doing such a thing. Throwing away the bills! And then this
Aisha. She’s a nice woman. Always smiling and so personable when I come to see her
[at her home]. Never objects to anything [ say but then just ignores my
recommendations. Plain simple ignores me”.

“Are your recommendations a must to follow?” I ask.

“Of course I can’t force her. But if she doesn’t comply with what I recommend in her
children’s best interests, then she can’t provide a good environment for them. A good
future. And if there’s trouble, then the social office can intervene... As it is, they [the
Somalis] already have problems getting jobs,” explains Irma.

“I see. So what kind of things do you recommend?” I inquire.

“Well, one problem is that she refuses to read to her children. I brought her all these nice
books to read [to them]. She thanks me every time — all smiling. Never refuses them.
Always polite. And then just ignores them. She has not read a single book to them,” says
Irma.

Later we go to visit Aisha. Aisha, true, was smiling. She offered us Turkish coffee and
Supermarket biscuits. Her unread-to children, aged 7, 5 and 2% years, were playing
quietly, occasionally stealing in to beam at us, then scattering away in giggles.

Knowing that Somalis value highly their rich oral tradition in which every Somali can

be compared to a walking encyclopaedia of poetic, historic and religious heritage, I

asked Aisha what it was that she liked to do with her children. It turned out that the kids

already knew bits from the Qur’an and some of Somali poetry by heart. “You mean, you

do NOT prefer Cinderella and the Ugly Duckling?” Aisha smiled and took a sip of

coffee®.
Several issues become apparent in this encounter. First, it reveals a strong link between
hierarchical economic interests, literacy, children's books, medical knowledge, control,
and government. Second, what transpires during this interaction illustrates Jack Goody's
point that, at its very inception, literacy was a tool of oppression: the written word fixes
the relationships of dependence and overwrites the living with their drive to chaos and
meaningful relationships that require presence and memory. Third, the social worker is an
individual who acts on behalf of the socialising project following and imposing on her

“clients” the agenda of those who “lead” and “manage”. While Irma may be driven by the

best of intentions and a desire to facilitate the integration of the people she said she loved
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From field-notes for The Encounter (Motet), Socialstyrelsen September 1996 to December 1997.
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into her society, one that she obviously loved too, this “love” expressed in the context of
civilisation becomes one of hierarchical value and stems from the position that Somalis

are doing poorly because they have not learnt how to be “Swedes”.

Furthermore, in this interaction between the “state” and the “citizen”, the
connection between children's books and bills (domestication through lists of debts) comes
to the foreground and is a conscious effort of concern on the part of the state. Fourth, Irma
acts, not only from the position: “in Rome do as the Romans do”, but from her doxa that
accepts the hierarchy of cultures in favour of her own: reading from a Swedish book is
more valuable than spending time together, reciting poetry or creating new poems,
particularly when those poems are “Somali” or the “threatening” Qur'an. Irma's doxa
dismisses the value of Aisha spending time with her children, because in the “feminist”
and “socialist” ideology in civilisation, just as in capitalism, Aisha's value is based on her
fulfilling her role as a resource. One of the completely serious suggestions discussed at the
meetings with Socialstyrelsen, for instance, was that “if the Somalis are so wild and un-
integratable into the Swedish economy, but love and are good with camels, how about
helping them start camel farming in Sweden? Give them something to do, and raise the
Swedish economy by introducing a new variety of meat. This way it will be good for

everyone [except the camels, of course]™".

Being responsible for both “health” and “social order”, Socialstyrelsen is a perfect
illustration of how, in a civilised hierarchy, these two concepts are intertwined with
literacy and education on more than one level: (1) an individual's health is measured by
the extent of her functionality as a physiological worker which is related to a healthy
“education” and means that the individual agrees to fulfil, and even be happy with, the
role that years of schooling, evaluation, along with the starting symbolic and other capital,
have prepared her for. (2) The health of a society is measured by how stable the system of
exploitation is, regardless of the statistics that reveal the extent of poverty and

unhappiness of the population — for instance, regardless of the number of persons

* T met again with one of the administrators of the project, Par Skoglund, August 2010 in Minneapolis,
Minnesota, where he is launching a follow-up comparative project, because in Minneapolis the Somalis
as a group, are doing extremely well economically and in Sweden, still, twelve years after the initial
research, they are secluded as a group and the essentialist knowledge about them constructed by a
frustrated “state” persists.
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medicated for chronic depression, insomnia, and other indicators of despair*. As observed
in various psychological and anthropological studies (e.g. Rosenhan, 1973 or Molina,
2006), both professionals in the health industry and lay people's understanding of what
constitutes health and illness depends on the social status of the person being diagnosed.
Poverty and immigration often constitute illness that strips the poor or migrant worker of
the status of “agent”, “citizen”, “legitimate” or “credible” voice. Civilised children's

literature also taps into these distinctions in diagnoses of illness and health.

For example, Frances Hodgson-Burnett's (1996) The Secret Garden , considered an
important classic, is often used as a metaphor itself for the sequestered world of children's
literature. The story projects the integrated process of healing through the relationship of
three protagonists in a secret garden, namely, Mary, Martha, and Colin. Even though their
relationships are structured by the economic disparities that divide them across the lines of
class, race, illness, and health and which encompass the larger conception of justice as
based on rightful ownership and stratification. These categories constitute the main forces
that shape them as characters and as a society. Here, the bad temper of the wealthy but
orphaned girl, Mary, who is used to being served by “blacks” of India appears has to learn
that “white” servants in England are different in order to “integrate” into this environment
in a functioning and socially healthy way. Colin is the wealthy but a sick boy in a
wheelchair. The healthy peasant girl, Martha, here is depicted as always ready to give of
herself and as happy to remain poor and hard-working. It is not only her moral duty, but
part of her nature to want to integrate Mary in this class structure and to return Colin to
life, a healing that enables him to reign over the land and its human and non-human
resources, i.e. including her kin, the peasants. The book presents “her” role in life as being

a poor but happy peasant servant who is eager to serve those who own her land. The

* For instance, the U.S. enjoys the status of successful and stable government and styrelsen system, yet, in

2006, 70 million Americans of all ages were reported to have suffered from sleep disorders’
“Prescriptions for sleeping medications topped 56 million in 2008 -- a record, according to the research
firm IMS Health, up 54% from 2004 says Denise Gellene in her March 2009 article on the economy of
sleeping pills (Gellene, 2009). As for the link between poverty, gender and race, U.S. Government
statistics on life expectancy by race, scores significantly lower for Black Americans as compared to
white: thus, in the first year of life 75.7 white males on average are expect to live and only 69.7 of black
males have the same chances. As for mortality rates, these are even more heart-breaking: for every 1000
lives, 6.12 white male babies and 5.01 white female babies are expected to die before the age of one year
as compared to 14.48 deaths of black male babies and 12.23 black female babies— in other words, more
than twice by race alone. Mortality figures are consistently higher for black people throughout every
single age category and also differentiate lower income whites and other populations of colour.
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recovery of the boy means that the boy returns to his status and rules over his domain with
“love”. In civilised society this “love” means that the landlord (or any other owner)
exploits the peasants' (workers' or employees') health “kindly” and ensures that nothing
changes: the peasants remain the property of the rich and the rich boy does not share his
wealth, thereby ensuring the “health” and stability of that social system and its class

relations.

The narrative could have constructed the boy's health as contingent on the
restoration of economic and gender equality between the characters, particularly as the
author makes an attempt to critically raise the issues of racism. Yet, the problematic of
exploitative relations disappears as the narrative domesticates both girls and elevates the
boy to a state of health as he inherits his father’s regime. The author fails to examine the
conception of the laws as the vehicle that structures the wider framework for social illness
and health. Instead, the text romanticises poverty and ignores the voice of the oppressed.
This injustice becomes particularly clear in the scene where the boy's father “repays” the
Martha's months of care by giving her siblings a golden sovereign. “If you divide that into
eight parts there will be half a crown for each of you,” he said. Then amid grins and
chuckles and bobbing of curtsies he drove away, leaving ecstasy and nudging elbows and
little jumps of joy behind” (Hodgson Burnett 1996: 297). The book tells us that this
sovereign was an act of charity and even as miserly as it is, the sovereign was still more
than the peasants ever expected to receive. Apparently, they would have done just as well
without it, but Colin and his kin, for some reason, cannot do without their wealth, their
land, their peasants, and their servants. This caricature of the “nature” and “culture” of the

rich and poor however is never once questioned in the book.

Another example is The Chronicles of Narnia where C.S. Lewis (1950) depicts
Edmund's temporary illness caused by his “bad” choice of the “wrong” political camp as
curable because Edmund is destined to be king of Narnia, whereas all the little creatures
who are at the bottom of the social hierarchy and make the same “bad” choice must be
exterminated, hence the endless wars of Narnia. In other words, by following the White
Witch and her food, Edmund almost dies, and the narrative thus illustrates the same

principle of capital punishment that compels individuals to work for the civilised system.
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When Edmund chooses the right side, that of the Lion King, he heals and re-integrates into
the structure that punishes by death those who refuse to play the roles of resources that

their superiors had prescribed to them.

Winnie-the-Pooh provides an even more illustrative example from children's
literature depicting vividly Socialstyrelsen's concern with the “healthy” integration of
immigrants in Sweden as well as the immigration policies of such countries as Canada,
France, the U.S., inter alia, that demand an expensive and thorough medical examination

and literacy skills upon immigration. In the first book, one day,

NOBODY seemed to know where they came from, but there they were in the Forest:
Kanga and Baby Roo. When Pooh asked Christopher Robin, “How did they come
here?” Christopher Robin said, “In the Usual Way, if you know what I mean, Pooh,” and
Pooh, who didn't, said “Oh!” ...Then he went to call upon his friend Piglet to see what
he thought about it. And at Piglet's house he found Rabbit. So they all talked about it
together.

“What I don't like about it is this,” said Rabbit. “Here are we--you, Pooh, and you,

Piglet, and Me --and suddenly... Here —we—are,” said Rabbit very slowly and carefully,

“all—of—us, and then, suddenly, we wake up one morning, and what do we find? We

find a Strange Animal among us. An animal of whom we had never even heard before!

An animal who carries her family about with her in her pocket! Suppose [ carried my

family about with me in my pocket, how many pockets should I want?” (Milne, 1992

[54]: 90-92 — italics original, underlining mine).
Evidently, this is one of the passages addressed to multiple audiences and is a direct
statement on immigration from places where child rearing practices are different from
those of the civilised English. Rabbit, here, represents the hypocritical upper class snob
with good manners and yet, concurrently, exhibiting xenophobic and other classist and
sexist attitudes. For instance, during this conversation, he kept forgetting to include Eyore
and Owl in the “us”. The appearance of the immigrants in the first book leads to the
Rabbit mobilising an anti-immigrant act in the Wood to get rid of the strangers. Yet,
everything gets resolved, and the immigrants stay in the 100 Aker Wood since Christopher

Robin, the human being, authorised their stay.

In the second chapter of the second book, another immigrant arrives and this time
the author depicts the immigration placement procedure, very similar to the ones I have
observed during my anthropological research in France in 1993-94, in Sweden during The

Encounter, and one that I personally experienced upon immigration to Quebec.
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“Oh, there you are!” said Pooh. “Hallo!”
“Hallo!” said the Strange Animal, wondering how long this was going on.

Pooh was just going to say “Hallo!” for the fourth time when he thought that he
wouldn't, so he said: “Who is it?” instead.

“Me,” said a voice.
“Oh!” said Pooh. “Well, come here.”

So Whatever-it-was came here, and in the light of the candle he and Pooh looked at each
other.

“I'm Pooh,” said Pooh.
“I'm Tigger,” said Tigger.

“Oh!” said Pooh, for he had never seen an animal like this before. “Does Christopher
Robin know about you?”

“Of course he does,” said Tigger.

As soon as Tigger's legal status is established: Christopher Robin knows and approves of
his presence; then, in order to place him, it is necessary to determine his class (category)
according to what he eats. It turns out that Tigger does not eat the food of the Wood's
“natives”, he eats (only) Roo's strengthening medicine. Thus, Tigger is placed with Kanga
and Roo (the other immigrants), and the three form a “neighbourhood” or a “ghetto”
particularly visible since all the other “natives” live in houses by themselves. The
aristocratic Rabbit later organises another anti-immigrant demonstration in an attempt to
drive the stranger out of the Wood. In this respect, Milne links medication with
consumption and the control of space, residents, and “resources” and the book reflects the
temporary status of childhood that is seen as something that is to be cured and the children

to be strengthened, managed, and curtailed according to the “instructions from above”.

Even if Milne has the multiple layers in his text by virtue of it being intended for
various audiences, much of children's books are written with the assumption that
childhood is a temporary period of ignorance and deviance that will be remedied. Jack
Zipes (2009) makes an important critique when he observes that the plethora of texts

written for children address the “future” adult instead of conveying to children — who are
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already people there and then — the magic and magnificence of childhood with its
uncurbed by adult — I would highlight: civilised — categories, experience, politics, and
limitations. The temporary and disposable quality of these texts becomes an integral part
of marketing structures in which children are “known” to be the objects of marketing
strategies whose goal is to turn them into manipulated consumers. Zipes observes that
children contest these messages and yet, judging by these texts' omnipresence and
resilience — according to O'Malley (2003) and Avery (1975), propagandistic children's
books have abounded in the English-speaking world for more than two centuries — this
literature is economically successful and hence effective, since in a capitalist structure the
“product” must yield profit to the owner as well as be able to finance the apparatus of
exploitation, coercion, surveillance, and oppression. The Barbie Book series alone provide
an ocean to drown a person of any age in the problems of fashion, jewellery, manners, ad
infinitum. The Disney series, e.g.: Barbie Loves Ballet and Fashion Show Fun (2009) or
books by individual authors, such as Barbie and the Diamond Castle by Depken (2008)
overwhelm with their endless demands for paraphernalia to be purchased in order for the
children and their parents to feel “normal” citizens of the consumer society. Their success
owes largely to the generally accepted claim that consumerism is empowering and allows
a person — in this case it is a child — to feel herself as agent of her life, with a voice and

will®, when in reality she is being sold a prefabricated, temporary, contingent, and inferior
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The majority of papers given at the Childhoods 2005 Oslo conference in the section on “Children,
Consumer Culture and Social Change: Globalisation and Social Change (12.01)” either attempted to find
a compromise position between the “consumerism is good” and “consumerism is bad” positions, or
argued that consumerism was the path to full agency over one's life and invited children to be full
participants in buying and consuming. For instance, in “Rituals in Children’s Consumer Cultures: An
ethnographic Study”, Erika Hayfield (Napier University), John Davis (University of Edinburgh) and
David Marsden (Napier University) (2005), focused on the positive aspects of consumerism that forges
“identity” and allows for social participation in public space (school). In “The Child as Portal Between
Family and Market”, Daniel Cook (2005) said that active participation in consumption empowered
children. In “Selling Childhood? Children and Consumer Culture”, David Buckingham (2005) argued
that children needed to be empowered in their consumption choices. In “Teenagers as Consumers and
Patriots in 1950s Indianapolis”, Alexander Urbiel (2005) demonstrated that school became the locus in
the 1950s for the expression of patriotic feelings through consumerism. In “Gender differences in the
consumption of children and young people in Finland”, Wilska, Terhi-Anna (2005) demonstrated that
consumption is also gender specific with boys offered 20% more earnings than girls, yet because they are
socialised to want more expensive brands, they buy less than girls. In another paper, “How Do Race and
Class Shape Childhood Consumption Inequality? A Quantile Regression Analysis”, Hao and Yeung
(2005) touched on important problems of economic marginalisation and consumption. Yet another paper
“The role of children in the household economy” given by a group of Danish researchers, Flemming
Hansen, Jens Carsten Nielsen and Pernille Christiansen (2005), offered a survey of the hidden and overt
consumption as well as of conscious and unconscious participation of children in buying services, such
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quality humanity, just like the rest of the disempowered, oral, “uneducated” or dis-

authorised adults, whose voices do not constitute “legal” voices of authority.

It is in this sense that the above mentioned chapter from Winnie-the-Pooh reveals
the interconnectedness of medicine and knowledge as tools of control and the distribution
of space or, in this case, the designation of a literary immigrant ghetto. As mentioned
earlier, the concept itself of the ability to cure another presumes a sense of normalcy and
temporariness; namely, something that fails to function can be re-adjusted to re-function
after a period of rehabilitation. Perhaps, by giving Roo and Tigger strengthening medicine,
Milne intended to present a possibility of overcoming the temporary attributes of
childhood, such as frailty and irrationality. However, on another level, this chapter draws
on the civilised premise that migration is illness (here come to mind Kroptokin and
Foucault's hospitals for vagrants and the mentally ill and Molina's study of medical
knowledge and the policies for land ownership in California), and hence “illness” — in the
case of Tigger and Roo — is also a permanent category of otherness: they eat, not food, but
medication and they are strangers who, among other things, raise their children

differently.

In my discussion of the mythology at the basis of the civilised narrative, I explore
in greater depth the causal relationship between civilisation and epidemics. At this point,
however, it is important to reiterate the “feudal” aspect that is revealed by the encounter of
the Somali immigrants with the concerns of the Swedish state and its representatives.
Namely, the control of movement and the construction of the norms for “health” that are
directly linked to land and ownership reflecting the feudal practice of holding peasants
tied to the land and the lord who owned the land, the peasants, and the fruit of their labour.
Even though the work and production aspect is absent in Winnie-the-Pooh, nevertheless,
the book reveals that the same structures govern the children's literary representations of
social relations of the domestication of residents as well as the immigrants “who carry

their children in their pockets” — and in the case of the Somalis — refuse to read.

as heating and other amenities, and concrete items, such as toys, sweets, clothes, or food (full citations
available in bibliography under Conference Talks in the Childhoods 2005 Oslo section). However, such
focus on “consumption” without questioning the capitalist and civilised aspects of domination,
expropriation, and exploitation is a problem in itself as the term obscures the larger problem of
“ownership” which causes deprivation in the first place.
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Medication in the book and the doctors and social workers in the case of
Socialstyrelsen reflect the guiding principle of colonisation of space through bodies and
minds and the forcible displacement of human and non-human animals who move and
leave their homeland not because movement is life, but because they have been forced out
by the (post)colonialist interests of the countries to which they flee. In other words, the
knowledge of the coloniser first cripples and then diagnoses the colonised as crippled.
Since, in civilisation, the difference between the illness of the economically powerful and
the illness of the disempowered is understood within the framework of how much the
resources yield for those who own the results of their labour and who control the
production of knowledge and the legitimation of those authorised to diagnose, then
productivity determines the diagnosis and becomes a class issue since the illness of the
wealthy does not warrant the same social stigma and judgement (Rosenhan, 1973) as the
illness of the “human resources” whose lack of health leads to “invalidity” or
“nonvalidity” as a resource because it renders the person unable to work. The probability
of succumbing to illness by persons who are overworked, overstressed, and
undernourished increases. Life expectancy itself is contingent on these relations of
inequality®. Citing Oxfam statistics, Sumlennyj and Koksharov (2010) find that a child
born in an economically deprived neighbourhood of Glasgow, for instance, can expect to
live on average almost thirty years less than a compatriot born in a well-to-do
neighbourhood of the same city. In a society where food and the means of livelihood
(including time and space) are limited to when a person is usable, the repercussions of
illness are severe for the economically disenfranchised. In this respect, individual health is
directly related to the role prescribed to a person's “class” or “category”, and the way in
which these roles and categories are constructed indicates active and conscious choices on
the part of those who have the power to impose their definitions, as the case of

Socialstyrelsen illustrates.

**" Demographic studies demonstrate that lifetime gets cut in half for the economically marginalised in the
same city and the same ethnic background and this translates into marginalisation from symbolic capital
as well, such as cultural participation, education, etc. See Philip N. Cohen and Danielle MacCartney (in
Scott ef al., 2004), Bianchi et al. (2004), Philip N. Cohen (2006), among others.
http://www.cdc.gov/nchs/data/nvsr/nvsr58/nvsr58 21.pdf
or
http://www.census.gov/compendia/statab/2010/tables/10s0105.pdf
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Finally, Irma says that she only offers Aisha recommendations, and yet she expects
obedience from her. Until my remarks, she did not respect the way in which Aisha spent
time with her children and did not value the content of what she was transmitting to them
in lieu of the Ugly Duckling. Reading in itself seems to be so important to Irma that it
overwrites every other aspect of family relations and pedagogy. It overwrites the fact that
Aisha does indeed transmit a literary tradition, only one in a different “alphabet” from the

written tradition.

The myth that the earlier a child acquires literacy the better are the chances for the
future adult's success has been challenged extensively. Numerous anthropologists,
pedagogues, historians and theorists have pointed out the dangers of (early) literacy from
various angles, including questioning its very value for individuals, social groups, and the
environment. For instance, Lena Nikitina (1998) focuses on pedagogical theory from the
perspective of socialist-anarchist physiology (Arshavsky and Ukhtomsky) and the role of
schools in suppressing children's instincts for learning with which they are born. David
Nasaw (1979) examines the history of schooling and arrives at the same conclusions as
Nikitina; particularly, he argues, that the intention behind the founding of public schooling
from its inception has been a project of domestication, exploitation, and the ordering of
the poor. The theory of practice in pedagogy also yields important critiques; for instance,
John Taylor Gatto (1992 and 2003) and John Holt (1969, 1982, and 1983) have
documented the harm of teaching as seen from the teachers' perspective. Gatto specifically
highlights the fact that the very idea of contemporary compulsory schooling from the
militarisation and nationalisation project of Bismarck and Fichte in Germany (Gatto,

2003).

In 2006, Sebastian Suggate conducted a doctoral dissertation in psychology at
Otago University in New Zealand, listed among its exceptional theses for 2009, entitled:
The role of age-related development in literacy acquisition and response to reading
instruction (Suggate, 2009), in which he demonstrates that the stress on early literacy in
public school yields problematic results. It follows that later literacy, when a child has
already formed her anthropological foundation, allows for more effective interaction with

the text. In this light, Aisha's lack of subordination to literacy requirements in themselves



110

are not the factors in the children's possible (probable) lack of integration into the Swedish
economic order in the future. It is the doxa of the racialised dispositions of the wealthy
groups and their representatives with regard to the markers of “otherness” and
insubordination to the literacy imposed by the medical panopticon that would hold the
upper hand in their discrimination. The Somalis who have immigrated within the last
twenty years to Minneapolis, Minnesota, for instance, have a completely different social
and economic trajectory. Incidentally, many of them have landed there by route of
Sweden, leaving their compatriots in Sweden still marginalised while they have flourished

economically in this particular city in the United States’'.

...Omar, a Somali doctor in Stockholm, who spoke fluently Russian, English, Swedish,
Arabic and Somali explained to me that for an average Somali person a piece of paper
does not signify a commitment. “If a Somali does not give his word of honour face to
face, then he does not see the point of being obligated to someone who does not have
the courage to look him in the eye. ...Somalis respect living memory. A person who
cannot remember things without making a note in his agenda is a dead person. What can
such a person know? How can he ensure the living memory of his ancestors if he can
not remember his own commitments? A person who does not remember his people’s

history is handicapped, invalid, dead.... Every Somali is a poet and remembers by heart
9952

all the important poets of his people. This is the history that makes him a Somali™~.

The relationship of literacy to death and the nature of the written word, of which doctor
Omar speaks, has occupied many minds, including the monotheistic tradition itself starting
with the Old Testament. In spite of, and contrary to, the common belief that writing
preserves memory, this theory holds that abstraction leads to amnesia. It burries the living
beneath the word and, particularly through symbolism, subtracts from or kills the real,
imposing the simulacrum in its stead. This subtraction from reality also erases the
boundaries of truth and hence makes it easy and probable to intentionally and
unintentionally convey false information, an issue on which Dunno's trilogy elaborates
and the awareness of which many cultures signal by the language itself. Languages that
have evidentiality markers oblige the speaker or writer to choose between two different
words that indicate whether the person speaks as a witness of a situation or has received

the information second hand. Evidentiality markers thus help these languages and

' From my interview with Pir Skoglund, August 2010, Minneapolis, Minnesota. For more on the subject,

see report by Skoglund (2010).

From field-notes for The Encounter (Motet), Socialstyrelsen September 1996 to December 1997.
Furthermore, various books on Somali history and poetry illustrate this argument, for instance, Samatar
(1982), LM. Lewis (1993; 1994; and 2008), or Bernhard Helander (1988).

52
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traditions to maintain an emphasis on presence, memory, reliability, and trust that are
characteristic of relationships in oral cultures. Obliging the speaker to highlight presence
and absence exerts certain demands on the speaker who is held responsible for the
reliability of the information conveyed, which in turn plays an important role in
negotiating relationships. Stemming from a position of wildness, these demands render the
culture qualitatively different from one where the emphasis is on “education” and the
“domestication” of people into relationships based on symbolism and abstraction. Because
the emphasis in the civilised cultures is not on truthfulness, but on legitimacy, whose
purpose it is to subjugate those who are not in positions of “authority” and hence stratify,
then submission and dependence are inscribed in the very plot of that narrative and are

imposed by the technologies of language and literacy themselves.

Peter Roberts, writing on the history and philosophy of education, offers the

following observation:

In many societies, the value of literacy is frequently taken for granted. The ability to
read and write is often regarded as an indispensable prerequisite for active participation
in the contemporary world. It is sometimes helpful to remember, however, that human
beings survived without literacy for hundreds of thousands of years. Harvey Graff notes
that while the species homo sapiens is roughly 1,000,000 years old, writing did not
emerge until approximately 5,000 years ago. Western literacy (based upon the Greek
alphabet) has been with us about 2,600 years, and printing is just 430 years old (Graff,
1987: 26). Literacy, then, as it has typically been defined, has been a feature of everyday
life for but a fraction of the total period of human existence. All basic human needs
(including food, clothing, shelter, and social contact) can be met without literacy. In
addition, humans can communicate with one another without reading and writing
(through the spoken word, through pictures and other forms of visual representation, via
gestures and sign language, and so on). Why, then, do we invariably take it for granted
that people ought to become literate? (Roberts, 1997).

As the resume of the whole of humanity demonstrates, the curriculum vitae of the
alinguistic, the illiterate and oral traditions boasts a much longer and wealthier record than
the literate period, which is tightly linked to the spread of civilisation. Bourdieu's
explanation of the mechanism through which cultures, ideas, experience, and ideologies
proliferate through the bodies and minds of living human beings also supports the
interpretation that without narrative individuals and groups have better chances of
remaining alive and proliferating as they pursue chaos and enjoy the cacophony of the

multiplicity of voices, poems, and dreams. In Somali society, “poetry is the medium
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whereby an individual or a group can present a case most persuasively. The pastoral poet
is, to borrow a phrase, the public relations man of the clan, and through his craft he
exercises a powerful influence on clan affairs” (Samatar, 1982: 3). In light of Kirmayer's
study mentioned earlier, poetry can be seen as “science” or at least as a “scientific”
method of reasoning and communicating knowledge and experience with the public. It is
this tradition that Aisha was transmitting to her children, which the Swedish social worker
dismissed because it is not designed for children, is not literate, and is not perceived as

compatible with the civilised Swedish narrative and economic needs.

It is true that Aisha transmits to her children “adult” culture, while in the
contemporary North- or Western society children are allotted a specifically designated
body of knowledge, culture, and literature®® which are still created, marketed, and chosen
for the most part by adults with a specific ontological and anthropological understanding
of what childhood is supposed to be: a domesticating period of intense dumbing down that
prepares children for life as resources (AbdelRahim, 2009b). This happens in spite of the
fact that the books that have survived epochs are the ones that have crossed borders and
been able to reach the reader regardless of whether she is a child or adult. Nonetheless, the
majority of the books that are on the market continue to comply with the notion that

children need simpler and more linear narratives than “real” literature.

This dumbing down element becomes apparent when one looks at the majority of
what is considered as “standard” children's books and the children's writers' manuals that
praise the “accessible” (simple) language, “accessible” (simplistic) narrative, and large
bright pictures “suitable” for the specific “age”. This constitutes the rationale for much of
the “translations” for children by Disney of stories and books, or as Jack Zipes observes,
the goal of Disney is not to bring viewers together “for the development of community but
to be diverted in the French sense of divertissement and American sense of diversion.
[This diversion] is geared toward nonreflective viewing, everything is on the surface, one-
dimensional” (Zipes, 1994: 95). In their original form, these stories appeal to audiences of
various ages, including adults; e.g. the stories of Hans Christian Anderson or the three

authors I am concerned with in this research.

> Evidently, regardless of whether Aisha read Swedish books to her children at home or not, they would
have been exposed to them in school and would have acquired two distinct cultures in place of one.
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The notion of simplicity is linked with the civilised conception of childhood as a
temporary period whose logic is: “why invest into something that will pass away anyway,
will be broken, or quickly forgotten” and hence “why invest in quality?” Because of this
doxa of temporality, children’s merchandise is often of inferior quality: children will grow
out of the pants fast; they will break the object easily; they will lose the pages of the book;
they won't appreciate the story when they're seven; and so on. Apart from the constraints
imposed by stratification and the fact that things and services in a capitalist system are
priced according to demand and profit rather than with respect to the principles of
exchange and the cost of labour — prices that render most parents unable to afford quality
things and time for their children — this rationale ignores the fact that if a child's
experiences are simplified, if she is overwhelmed with temporary and disposable things
instead of lasting and durable relationships, this experience of temporariness and the
dispositions it instils are inscribed into the permanency of the person's habitus and remain
with the person throughout her life in her body hexis, doxa, ideology and, most important,
in her emotional dispositions. Notwithstanding, in the civilised narrative, the construct of
childhood remains linked tightly with the concept of temporality — a fundamental liaison
in the promulgation of the grammar of stratification and abuse because it is based on the
concept that children, poverty, and “crime” are corrigible and curable even though the
seventeen thousand of years of civilisation have demonstrated that the more civilised the
globe becomes, the more there is poverty, extermination of species and human groups, and
general, overall escalating violence. Still, the civilised narrative tells us that if people are
educated even further, domesticated even deeper, and punished even more, then happiness

shall come.
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Chapter 7: Whose Narratives? Whose Children?—the Foundation of
Crime and Punishment

In civilisation, the concept of temporality is assigned to both the nature of
childhood and to that of oral culture. For example, the status of children as “illegal” and
“deviant” subjects (rather objects) is at the basis of the rationale for corporal punishment,
a practice that is still legal in most countries around the world. Recent debates regarding
the Canadian Criminal Code illustrate the conception of childhood as linked to the
concepts of temporality and corrigibility. In 2004, the Code has reiterated that a child is
“allowed to receive” corporal punishment from the age of two to twelve years
administered by an adult in charge of the child. Commonly referred to as the “spanking

law”, section 43 of the Canadian Criminal Code (1) reads as follows:

Every schoolteacher, parent or person standing in the place of a parent is justified in
using force by way of correction toward a pupil or child, as the case may be, who is
under his care, if the force does not exceed what is reasonable under the circumstances.

The formulation of the punitive paradigm itself assumes that the adult knows correct
behaviour and has the right to define it, while the child's knowledge, and therefore
humanity, in this relationship is suspended until finally corrected. Here, the category
“human” is provisional and conditional. People are not born “human”; they have to be
forced, “corrected” and bullied into becoming human. Ontologically, this leaves room for
the understanding that without coercion and violence we are not human, which means two
things: (1) that without legalised, premeditated violence we are animals, and (2) that
animals do not coerce or use violence as an educational method, only those destined to
become human do so. In other words, violence is a strictly human property. This
understanding leaves us either with fear and despair or hope and rebellion; for, either we
agree to submit to the whipping hand of domestication or insist on dreaming savagely of
the vast possibilities of wilderness and strive incessantly towards a return to our true

animal essence.

Broken down to its basic components, the position for punishment postulates: (1)
that children learn through conditioning and hence the intentional infliction of pain and

rewards can act as pedagogical stimuli; (2) that children have an innate side to their nature
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that, if left unconditioned and allowed to act according to its wishes, will ultimately wish
“evil”, while the right type of conditioning can reform the wicked streak; (3) that the
wrong-doer is responsible for wrong-done acts and when exposed to pain, the decision to
do wrong becomes a conscious choice, since punishment is supposed to teach and imprint
on the memory that such and such act is wrong because it causes pain to the doer (the
question of sentience and empathy towards the victim comes secondary in this rationale),
etc.; and (4) that people should believe in the justice of the authority who has been
designated to inflict pain as punishment and hence the question of credibility, definitions,

and authority are always present in this continually contested territory.

The opposite stance holding that children do not need punishment stems from the
position (1) that children and humans strive for harmony and goodness, that they are good
deep inside and do not wish to harm, especially not consciously; (2) that the intentional
infliction of pain teaches by example how to intentionally inflict pain and hence alienates
people from each other and is destructive for relationships and community building™; (3)
that punishment teaches a person to surrender to the dictates of the authority figures who
inflict pain (hierarchical subordination) and whose interests become the guidelines for
“right” and “wrong” instead of conscience that atrophies in these conditions; (4) finally,
that children are hard-wired to learn what is necessary for their well-being—if other

animals can, why would human animals be unable to?

The concept of punishment thus presupposes specific notions about the nature of
the human animal, the nature of the child, and the nature of the perceived act of deviance,
in addition to a conception of the nature and intentions of the perpetrator and of the
inflicter of punishment. These basic premises in the rationale of punishment inhere in a
variety of contexts and practices that determine the nature of the relationship, usually
between unequals: between adults from unequal socio-economic groups, between adults
and the elderly, between humans and animals, or between adults and children. Moreover, a
relationship can be punishing even in the absence of corporal pain. Gregory Bateson

(2000), for instance, in his anthropology of psychiatric institutions discusses the damage

> Animal psychology studies demonstrate that rats and other animals are kind, responsive, empathic, and
willing to help others when they themselves have experienced kindness and love. For instance, see:
Church (1959); Kraus et al. (2010); Bekoff and Pierce (2009).
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inflicted on mental and emotional health by the morally and emotionally punishing
attitudes of parents and the conflicting messages that they relay leading to schizophrenic

condition in children.

The rationale of punishment holds that just as children are punishable because they
are constructed as temporary deviants, i.e. their deviance is reformable, so are oral
traditions constructed as temporary, “unreliable”, “forgettable” and therefore in need of
remedy. This explains why Irma perceives Aisha's illiteracy as deviance and acting as
authority, Irma knows that if, at any point, this deviance poses any serious threat to her
order (both Irma's order and the social order on whose behalf she acts) then Irma and her
order have the right and the power to intervene and take the necessary steps to correct
Aisha’s lack of cooperation, if necessary, by means of legalised violence (police and
laws)™. In other words, legitimated by the fact that it is backed by police and laws, the
authority dictates to people what form, methods, and syllabi their children's upbringing
should adopt. The underlying premise of this relationship is that people are not free to
choose how to raise their children and children as well as adults should not be trusted to
choose what to do with their learning, because if left alone, they will not comply with the

economic mandates of business owners and “styrelsen” or management.

The critical issue with children's literature, hence, is the political application of
literacy itself to control and domesticate children's wilderness by imposing a narrative and
a method that in itself is inculcated as habitus and doxa; these latter foster a civilised
(hierarchical) relationship to knowledge about the world and the place of humans in it,
thereby failing to forge a real relationship to the world. According to Socialstyrelsen, the
social workers, and medical personnel, Somalis and Gypsies are considered to be two
troublesome groups, because they are illiterate and refuse to be monitored via regular
medical check-ups and hence are difficult to instruct and forced to comply — the term is
“integrate”. This illiteracy, however, does not mean that the Gypsies and Somalis do not
know how to read and write or refuse totally to read and write. It is simply that the

preferred mode for memory and social interactions is based on oral traditions and face to

> The various legal cases of homeschoolers in Europe, illustrate this point, particularly the case of seven

year old Domenic Johansson who was abducted on 25™ June 2008 by the state for homeschooling
reasons. The parents had already boarded the plane on their from the plane heading to India, his mother's
native land, where they decided to move permanently (Sundberg, 2009; Lundstrém, 2010).
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face presence rather than through lists of economic relationships of dependence and
replacement. The “illiterate” have not accepted the literate method, because the
relationships that oral culture fostered forged a particular ontological position vis-a-vis life

and society that differed radically from that of the civilised Swedes.

My Somali interlocutors in this project have helped me see a critical nuance
usually glossed over in the literacy versus oral tradition dichotomy, namely, that they
reject literacy as a method of formulating human relationships, but they do not refuse
literature per se, i.e. they do not reject cultural articulation in a literary — even if not
literate — form™. This means that an oral tradition, such as the rich tradition of Somali
poetry, which contains the whole history of Somali clans, has room for narrative(s), even a
civilised one if domestication enters their ontological conceptions. This is precisely what
happened with the spread of Islam that appears to have reached Somalia in the seventh
century AD. It was easily incorporated even while the clans remained mostly nomadic and

pastoral®’.

Like children's literature, which during the early stages of childhood the child can
access through caretakers by means of repetitive reading aloud and memorisation, and like
the tradition of bed-time reading or story telling, both of which practices bridge the gap
between the ontological meaning of the traditional story-teller and a written down
narrative, so is the Qur'an a text that lives through memorisation, repetition, and
vocalisation. Like all poetic traditions™, it is daily revived by the ability of Muslims to
recite from memory, sometimes in solitude and other times with other people in communal
prayer. Here, both the oral and literary modes have the potential to serve as a tool for the
transmission of the ideology of domination through doxa and habitus, even if both offer a

compromise between literacy and oral culture.

* It is almost ironic to write about what is required to be unwritten, but there are numerous books on the

oral tradition of the Somalis. For more discussion, see: Samatar (1982) cited above, .M. Lewis

Understanding Somalia (1993 and 2008), or Blood and Bone (1994), or Bernhard Helander The

Slaughtered Camel (1988).
7 The exact date has been contested, but according to LM. Lewis (1993 and 2008) the Somalis have
participated in the wars of jihad and appear to have been among the earlier converts to Islam in Africa.
Poetic traditions not only in oral cultures, but also in literate traditions where children learn poetry from
written sources by heart. This ensures a living memory, a live-relationship and at the same time a “dead”
text that was brought back to life by the required presence of a living recital. Theatre is another surviving
form of this compromise, where active presence is required in reliving and relieving the written legacy of

the playwright.

58
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In addition to the practice of bed-time reading in literate societies, children use
books similarly to how holy books are employed, for they too practice repetition,
rereading, and memorisation of beloved texts regardless of whether this takes place in the
company of siblings, adults, or by themselves. In this way, children, holy books devotees,
as well as theatre goers and lovers of poetry thereby negotiate a compromise between the
written word and live presence. What determines the outcome in reading then is the
ontological basis of the text: is the basic premise civilised or is it wild? Does it prompt
death or inspire life? Does it follow rigid rules and is squeezed into an unyielding structure

or is it flexible, malleable, and unpredictable even when reread for the hundredth time?

Following this line of reasoning, fiction provides an excellent genre with a
potential to substitute reality with falsehood and to reconfirm the civilised narrative even
while presenting a multiplicity of threads. It is a powerful tool of reconfirmation of
personal and social knowledge, because the elements that contradict desires and
perspectives can be dismissed as “imaginary” and the elements that can help build an
“argument” or justifications can then be used to reconfirm the categories of reality
funnelling conclusions into a predetermined, domesticated direction thus creating the
illusion that the text is fluid and ambiguous, while in reality, it turns out to be specific and
practical. The Swedish social worker's (in this case it was Irma) ideology and doxa stems
from this knowledge of the power of children's (and other) literature to re-inscribe the
rebellious or otherwise dysfunctional (ill, criminal, immigrant, or otherwise deviant)

individuals within the system of resources.

It is the civilised definition of resources as yielding profit and labour that defines
membership in a civilised society or marginalisation. Some groups are permanently
labelled, e.g. schizophrenics (Rosenhan, 1973); others, such as children, are constructed as
temporarily deviant (from the productive norm) who with the right methodology can be
“healed” and may “graduate” at eighteen (or whatever the specific “legal” age of
adulthood may be in any given society), thereby becoming legal participants as either

owned resources or owners.

In this regard, a simple book, take for instance a Caillou story on diapers, may at

first glance appear as having nothing to do with the civilised narrative of illness and
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health, like the one explicitly articulated in The Secret Garden or in The Chronicles of
Narnia. Yet, it does the same job as the one carried out by the psychotherapists in
Kirmayer's study (in Mattingly and Garro, 2000), whose aim is to re-integrate and recycle
the “in-valid” persons into society. In other words, Caillou's authors strive to integrate the
wild child into the civilised order. Having been created for the very young by various
contributors, the Caillou series (first published in Quebec in 1987) depicts “problematic”
situations that, in a civilised society, would threaten the child by withdrawing acceptance
and love. The authors offer solutions for the child to become integrated and ways to win
that acceptance by pointing out that these are common problems so that the child identifies
herself with Caillou and the “normal” standards outside of her, regardless of her own
needs or self-knowledge. The aim of such books is to offer a narrative that demands that
the child trust that, by following the recipe, integration shall come and happiness shall

follow.

For instance, Caillou: Potty Time (Sanschagrin, 2005) presents the problem of
Caillou not understanding where to poop. Parents buy him a potty as a gift and when he
goes to the kindergarten, he learns that it is socially unacceptable to either wear a diaper or
to poop around; people laugh at you and turn away. In order to integrate, Caillou chooses
to poop in a pot and is rewarded by social acceptance. In contrast, a society such as the
Semai in Malaysia, does not impose restrictions or any form of psychological, moral, or
physical punishment on children and lets the child learn these things simply by living and
enjoying the safety of the unconditional love that the community provides (Dentan, 1968).
In these societies, as soon as they begin to crawl, children learn where to go to the toilet

without books, narratives, or the threat of abandonment.

Healing, correcting, and educating people is therefore a thread that tightly
interweaves all the institutions of civilisation, such as the departments concerned with the
concepts and methods of regulating illness and health, policing and military®, law and
justice, education, among others. Moreover, these concepts underlie all of literature.

Scientific texts attempt to explain phenomena that are then used to control inner and outer

* The functions of both the military and the police are the same, except that the military is created to
control and conquer foreign populations, while the function of the police is to do the same with the
human resources at “home”.
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nature, but also to question the anthropogenic realities. Fiction too plays a role in
cementing the dispositions and structural knowledge but also project possibilities that
challenge the status quo of power. In this cacophony of possibilities of submission and
rebellion, children's literature, too, has room for the negotiation of resolutions and the
steering of minds, emotions, and behaviour and offers a place for the unfolding of the
conflict between the personal or voluntaristic impulses and the deterministic social and
historical constructs of knowledge, the agents of the state, and the language of

domestication.

Chapter 8: Taming Children's Inner Landscape and Other Wild
Things

In a domesticated culture, narrative channels the idea that, from the perspective of
linear evolution of events, becomes the doxic climax of the plot while its chronological
structure allows us to develop the plot to its logical end. In this sense, a domesticated
narrative appears as an ordered, linear, and temporal framework for the chaotic details of
life thereby marking the critical distinction between the various ways in which culture and
socio-economic paradigms are materialised. Since the seed of violence has been planted at
the inception of language, it inheres in the very reason for its being. The main difference
in the extent to which this violence manifests itself resides in the ontological positions at
the basis of the premises used to construct those systems which are then articulated

through language and defined by the needs fostered by the ontological premises.

In contrast to the civilised story that is required to be limiting and defining because
it is always expected to make or prove a point, since the premises of wildness offer no
grammar for narratology, then wild stories are not defined by social construct of
permanence or logic. Where the wild narrative is free to wander, the civilised story
projects an expectation of a climax through a “dynamic” and “evolving” plot which thus

seizes time and assumes it to be a natural structure bound to the concept of a finite frame.
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Thereby the civilised story constricts experience and directs the object of domestication,
through the promise of punishment and reward (i.e. threats), to a world of civilised
obedience. The events that make up the civilised story can be imagined, invented, or lived.
They can question time as in time-travelling science fiction stories. Nonetheless, the plot
directs us to a specific point of domestication through punishment and reward, failure and
success and the ultimate resolution in favour of the hierarchical system of resources. If it
refuses to deliver, then, “what is the point of that film?” — audiences ask, baftled by
underground cinema; or “what is the point of your story?” — creative writing professors
demand of their students; “what is the point of your essay?” professors ask of
insubordinate students, etc. Civilised stories make their points regardless of the medium in
which they are told: a live storytelling in a public reading session, an actor interpreting the
role of a character in a story or a play on stage or through a technological medium such as
TV or film. In other words, be it through live interaction, oral or audio-visual performance
mediated through technology, whether recorded on tape, transmitted on screen, or written

on paper — each story becomes an integral part of the larger narrative, the civilised story.

In this chapter, I compare two examples of civilised children's narratives: one
obvious and the other much less overt. The first illustration of a civilised narrative comes
from the celebrated 1963 picture book by Maurice Sendak, Where the Wild Things Are.
Here, wilderness is presented as a place to which a child withdraws as a consequence of
punishment, because wilderness is assumed to be undesirable and abnormal, something
that is dangerous and which can therefore be used to scare and inflict emotional,
psychological or physical pain in order to modify the child's behaviour. The second

example draws from A.A. Milne's Winnie the Pooh.

The events in Sendak's book transpire as follows: Max, the protagonist, wants to
play a beast, perhaps be one in the family space — a place of domestication. He wears fur
and acts “naughty”. His parents banish him to his room depriving him of supper. He is
depicted then as going to a “dark”, “scary”, “wild” place and we are told that he conquers
it and its inhabitants by staring into their eyes, just as John Berger (1972), in Ways of
Seeing (1972), describes the gaze of science and art that tames, objectifies, and renders

pornographic the women turned into observed, gazed at commodities of knowledge and
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marketing strategies.

The narrative follows a linear development from wildness to taming, thereby
depicting the evolution of a little boy shaped by punishment. Punishment is a method of
modification of non-human and human animals' behaviour by appealing to their fears of
pain and death and threatening their well-being and life itself. In other words, to civilise a
person, the pedagogue needs to create the logic of endangerment on purpose, a purpose
that is absent in the wild, because even though beings learn from experience, that
experience is never static and one needs to constantly improvise in the complexity and
unpredictability of chaos where applying a standard rule cut to fit only static, inorganic,

simplified programmes can prove fatal.

The crux of Max's lesson consists in learning that rebellion against his civilised
masters, the ones who possess food, threatens him. It is not wilderness per se that
endangers him; rather, it is his parents who demand that wilderness be banished,
conquered, and destroyed. By threatening his wilderness, his parents instil in him a fear of
it, because through their punishment he learns that in order to be safe in the colonised
space of “home” and its relations, he must colonise the wilderness around him and inside
of him so as to be able to return to the conditional love in the world of rationed food.
Compliance with the hierarchical roles and the norms of behaviour set in this colonised
world demands of him expansionism in which he, himself, provides the terrain for the
colonisation of new spaces. Success in this colonisation brings Max to food and teaches
him to do to the wild “things” (they are not “beings” according to the text) exactly what
his parents do to him: they conquer his will by inflicting emotional pain and by frightening
him by withdrawing unconditional love and — the most important tool of domestication —
food. Having tamed that place of wilderness, the boy returns to the world of confiscated
food and rewards through food — a world we call civilisation. The first thing that happens
upon his return, he smells food and through that knows that he is “loved” as long as he
obeys those who control his livelihood. Like the dogs stripped of independence and will
by Pavlov's methods of dressage, Max cues in and does what his parents demand of him:
stop craving wildness, renounce chaos, enter the domesticated space and submit to its

order. On a deeper level, Max also learns that there is an emotional-psychological reward
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in this system: as the owners of food exert control over his will, he too can domesticate
those rendered weaker than him. In this respect, domestication allows each member in its
hierarchy to feel himself to be concurrently a victim and a tyrant and thus submit to its

ontological definitions through personal, even if miserly, stakes.

Punishment by means of withholding food has been an effective method of
modifying behaviour for thousands of years. It has become one of the most important
aspects of the language of civilisation and is at the root of the methods of education, which
is a system of modifying children's behaviour intended to render them civilised, i.e. docile,
useful and serviceable®. Its grammar signals to the domesticated subject that they must
obey and respect the one who is stronger, who possesses the key to the locked away food
and to power in the system of hierarchical cruelty. Most important, it confounds concepts
and jumbles up its own language, just like picture books do when they depict one thing in
the text and a contradictory action in the accompanying picture, making children learn
how to instinctively, on the level of habitus and body hexis, tune into the politics of power.
Children copy this culture and re-enact this system of social relations especially in school
where the structure is already set hierarchically: grades, teachers, promotion of leadership,
and the establishment of the leaders and working class as well as of winners and losers.
The constant threats by stronger children in the schoolyard force weaker children to
submit and the effect this has on the threatened children is the experience of constant fear;

when not sanctioned by the school, it is referred to as “bullying”®

. However, the structure
informed by these relationships of unequal distribution of power maintained by the doxic
or unspoken of real, physical threat is cemented in the grammar and language of
civilisation. Children's books written from this perspective and in this language,

inadvertently, articulate these precepts.

For instance, a popular book such as Where the Wild Things Are refers to civilised
bullying as benign order and defines wilderness as a dangerous zone of anarchy and chaos.
Destroying that chaos and killing the wild is a requirement for the survival of civilised

ontology, for it depends on victims (resources, workers, slaves), and, if there are no

% For the history of education, see David Nasaw (1979) or Jonathan Kozol (2000).

' In the same vein, people who kill for the military and who obey the higher orders of persons who are
well paid for their orders to kill and who enjoy legitimate authority are called “soldiers”; the people who
do the same thing for a competing or non-sanctioned group are called “terrorists”.
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victims (i.e. everyone is wild), it will have no order, no language, and no anthropological
expression. It thus becomes vital to suppress, criminalise and eradicate any possibility of
rebellion against this colonising and murdering culture. Hence, teaching the cues so as to
enable the child to decipher who is a legal bully and who is illegal constitutes one of the

main points of pedagogical culture.

Chapter 9: The Metanarrative of Literacy and Crime in 100 Aker
Wood

My second example of a civilised tale, Winnie the Pooh, holds no claim to being a
pedagogical handbook; bien au contraire, its value lies in the perception of it being anti-
pedagogical. Notwithstanding, the same civilised precepts form the very basis of the
relationships in the 100 Aker Wood. First, Christopher Robin's imaginary world opens
with school and ends with him leaving for boarding school. Literacy and authorised
knowledge, therefore, def